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Glossary of Acronyms

ACF Administration for Children and Families

AIM Action, Implementation and Momentum

ARRA American Recovery and Reinvestment Act of 2009

ASOST Aftercschool and oubf-school time

CBTI Connected Beginnings Training Institute

CCDF Child Care Development Fund

CCR&R | Child Care Resource and Referral Agency

CCSSO | Council of Chief State School Officers

CEU Continuing Education Unit

CFCE Coordinated Family and Community Engagement

CIF /| KAt RNByQa Ly@SadyYSyd CdzyR

CLASS Classroom Assessment Scoring System

CMHCC | Comprehensie Mental Health in Child CaRrogram

CSEFEL | Center on the Social and Emotional Foundations for Early Learning

CSSP Center for the Study of Social Policy

DCF Department of Children and Families

DHE Department of Higher Education

DLL Dual Language Learners

DMH Department of MentaHealth

DPH Department of Public Health

ECERS Early Childhood Environment Rating Scales

EEC Massachusetts Department of Early Education and Care

El Early Intervention

EPS Educator and Provider Support

ERS Environmental Rating Scales

ESE Department ofElementary and Secondary Education

FCC Family Child Care

FCCERS | Family Child Care Environment Rating Scales

HSSCO Head Start State Collaboration Office

IDEA Individuals with Disabilities Education Act

IEP Individual Education Plan

IHE Institute of Higher Education

IMIL I Am Moving | Am Learning

ITERS Infant Toddler Environment Rating Scales

KEEP Kindergarten Entry Enrichment Program

LEP Limited English Proficiency

MFLC Massachusetts Family Literacy Consortium

MIECHV | Maternal, Infant and &y Childhood Home Visitirigitiative

MOU Memorandum of Understanding

NAP SAC({ Massachusetts Children at Play Initiatiutrition and Physical Activigelf
Assessment for Child Care

NIEER National Institute for Early Education Research

OSFA Office of Student Financial Assistance

PCG Public Consulting Group




PCHP Parent Child Home Program

PQR Professional Qualifications Registry

PSCCE Preschool Child Care and Education

QRIS Quality Rating and Improvement System
RCP RegionalConsultation Program

RFR Request for Responses

ROR Reach Out and Read

RTTELC | Race to the Top Early Learning Challenge Grant
SAC State Advisory Council

SACCRS | School Age Environment Rating Scales
SASID State Assignedt@&dent Identification

SPP State Performance Plan

SPS Springfield Public Schools

STEM Science, Technology, Engineering and Math
UPK Universal Pr&kindergarten Program




Massachusetts Department of Early Education and Care (EEC)
Purpose, Function and Goals

Thework of theMassachusetts Department of Early Education and Care {&&€¢ped in the notion
that brain building is in progreg$er young children in mriching environmentsvith caring adults and
meaningful and engaging interactiorihe latest sciencehows that thesearly experiences actually
build the architecture of the developing brain; much l&&ouse is built from the bottom up. Each
sequential step lays the groundwork fibre next set of skillg like reading and math and a lifetime of
learning, succesand productive, responsible citizenship.

2 KSYy @2dz dzyRSNER Gl yR GKS &aSldzSyoOoS I'yR LINROSaa o0& ¢
AGQa gAaSNI G2 aidl NI SOSNE OKAfR 2dzi aGNRy3Id ¢NEAY
foundation requires more work and is less effective than providing brain building interactions and
environments early in lifeBrain building is an investment that yields high retyrms investment in the
economicprosperity of everyone in Massachusetts.

To that end, he Massachusetts Department of Early Education and Care (EEC) provides services for
children in Massachusetts through a mixed delivery system, which includes child care centers, out of
school time programs, family child care homes, publasphool programs, private school preschool and
kindergarten, and Head Start programs. EEC is responsible for licensing early education and care and
out of school time programs throughout Massachusetts and for providing child care financial assistance
to approximately 55,000 children birth to 14 years of age from low income families.

In addition, EEC provides support for information and referral services, inclusive programming for
children with special needs, parenting and family support, and profedsil@v&lopment opportunities

for educators in the early education and out of school time field. These efforts affect thousands of early
education and out of school time providers, who serve more than 275,000 children each day. In its
broadest role, EECsal serves as a source of information to the families of more than one million

children in Massachusetts.

EEC fulfills a critical role in advancing important public policy goals. Research shows that access to high
guality early education and care is Vita helping all children, especially lanmcome and atisk

children, to gain early literacy skills, academic and social school readiness skills, and increases a
aldzRSyiQa OKFyOSa 2F &4dz00SaafdzZ fe& O2VYLhxPayingyd KA IK
citizen.

¢t2 Y2@0S al aal OKdzaSGGaQ 9/ 9 aedadsSy Ot2aSNJ G2 NBIFfA
developed five strategic direction$: Quality, 2. Family Support, Access, and Affordability, 3. Workforce,

4. Communications and frastructure. Accomplishments of this past year and activities planned are
RSGFAE SR 2NHIYAT SR YR NBLR2NISR gAGKAY GKS FNIYS
under each Indicatoof Success
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Introduction

The Commonwealth dflassachusetts is widely recognized as a national leader in innovative school
NEF2NX¥® C2NJ GKS LI ad G2 RSOFRSAX adzaidlAySR Ay@Sa
combined with a strong commitment to high standards and rigorous, transparent assetsante

accountability have driven learning outcomes that outpace all other states. Our students have led the

nation on the National Assessment of Educational Progress (NAEP) Reading and Mathematics exams in

the fourth and eighth grades since 200&n the2007 Trends in International Mathematics and Science

Study (TIMSS), Massachusetts fourth graders ranked second worldwide in science achievement and tied

for third in mathematics.

As the state has aggressively worked toward school improvement, howelias reached an

inevitable, and albeit obvious, conclusion: learning is not limited to what occurs within the schoolhouse
R22NA | yR SEGSNYIt FIOG2NAE KIS | &AAIYATFTABE yi AYL]
in Education Week Massachsetts Secretary of Education Paul
Reville and Columbia University professor Jeff Henig observed thal a5 noted by Dr. Jack
nut,ritior), health care, safg Iea[nipg spaces, erlri(ihr,nentl and my[ia _ Shonkoff at.the Harvard o
2ZU0KSNI AYyTfdzsSyosa FFTF¥FSOU OKAfR ¥§2§®§§\5N‘Mé!§( 2 dzi O2
children who ind the least support in their home, peer, and
community experiences that often face the most severe challenges
school. This point has been made evident in Massachusetts, which
despite impressive national results, continues to struggle with one in Massachusettghere
the largest achievement gaps in the nation. On the 2011 third grad is a critical link between
Massachusetts Comprehensive Assessment System (MCAS) read®ld 5k 4 f R NE Y Q&n
exam, for example, only 61% of students achieved proficiency with
results far lower in major urban centers like Boston, Springfaeid,
Worcester (between 36% and 40%).

the Developing Child, a
source of counsel to
state educational leaders

their first five years of
life and eventual success
in school Early adversity

_ Ay (GKS T2N¥Y
In reference to the Race to the TaqpEarly Learning Challenge Grant,il 5 {4 NS 3 43¢ 3INEBI

which Massachusetts was one of nine grant recipients, U.S. Secre
of Education Arne Duncan said thi# a matter of months, early
education and child development experts througholu tcountry, circuitry to fully engage
together with state and local leaders, worked to build comprehensi in learnina’

plans for expanding accesshighlj dzI t AG& S i & f [ NIy A y% bX b
applicants showed tremendous dedication and drive to build strong
foundations and create greater opporturds for more children. Their work will help lead thay in
ensuring excellent earbgarning and support for every childMassachusetts is committito lead the
way and forge ahead by continuing to build a comprehensive early learning system that praNioer
youngest citizens with the best chance for a prosperous future.

Y the brain from
developing the necessary

! Massachusett®epartment of Elementary and Secondary Education. (January, 25 2011). Massacﬁlmnd§§'hgraders show strong
promise on 2009 NAEP science exams.

2 Massachusetts Department of Elementary and Secondary Education. (December 9, 2008). TIMMS resiissgiechusetts among
world leaders in math and science.

®Reville, P. & Henig, J. (2011, May 25) Why Attention Will Return to Nonschool Fadtmration Week

* National Association of Education Progress assessments (2009); Strategies for CR0d&nMomentum grows: Third grade reading
proficiency in Massachusetts.

5 Harvard University Center for the Developing Child. (n.d.). Brain hero [web video]. Retrieved from
http://developingchild.harvard.edu/index.php/resources/multimedia/videos/brain_hero/
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J2YLIStEEAYI SOARSYOS aKkz2sa (KOG 2yS STFSOGAOS a2t dz
educational experiences is through higbality early learning and developmigorograms.

Evidence drawn from model pidndergarten programs, for example, has demonstrated significantly

improved school and life outcomes among program participants (e.qg. less likely to be placed in special
education, more likly to graduate fronhigh schoohndmore likely to attend colleg@)

In Massachusetts, state leaders, local educators, and the public have responded to this evidemce.

goal of Governor Patrick, and of the Departmgatto ensure all children enter school ready to sect

and to eliminate school readiness gaps between high needs children and their more advantaged peers.
Through strategic planning, grounded in research, and an expansive, inclusive, statewide information
gathering process, the state is taking charge to use what we kraowd building on what we have

donet to take the next leap forward in building a truly higbality, birth-20 system.

ARenewed Commitment

The 2010 Census reportéide Massachuseti@opulation to be 6.5 million. Children from birth to age 5
accounted for only seven percent (442,592) of this total. A significant proportion, however, may be
categorized aghigh need. Close to onghird of all children birth to 5 are losvincome, according to the
National Center for Children in Poverty, while 17.4% are English language learners, 6.7% have special
needs, and .9%re homelessThese children armost atrisk of encountering developmental delays and
school readiness ga and most likely to benefit frorhigh-quality early learning and development
experiences.

As the state has confronted the prevalence of higieds children in certain localitieséh across the

state, Massachusetts has gone beyond simpiglerstanding theNB & S NDK 2y aiG2EA O aid N
child development; it has used a sciedmsed framework to enact smart, forwathinking legislation

and create a high quality early leargimlevelopment systemwhich provides access to comprehensive
services Our approach is predicated on meaningful engagemeftfamilies, of communities, and of

the public and nofprofit organizations, both state and loc#s a result, the Department hatrected

funding to local family and community engagement programs to help communities best address their
specific challenges related to family engagement (literacy,-ligjtlanguage barriers etc.)n concert

with additional statewide measureshé resul has been a noticeable uptick in the number dbiigh

needg¢ OKA f R NBayly eNdsaiich ard Eaysarviceswhich reflectsthex f ST Ny Ay 3 o6S3IAYy A
approach to closing the achievement gap.

Historic Opportunity to Apply for Race to the Togarly Learning Challenge Funding

As outlined in the Massachusetts application for Race to the Tog Early Learning Challenggant,

GKS /2YY2ysSHfGK Aa LRAASR G2 O2yiAydzS -quality 0 dzi f R
comprehensive earlfearning and development. To that end, the Massachusetts Department of Early
Education and Care (EEC) is working to build on the state's collaborative accomplishments and is
dedicated to increasing coordination in our system of early learning to prepdteresn for school

success, especially those with the highest needs. In fiscal year 2012, over 90% of the Massachusetts
Department of Early Education and Care budget were used to provide accessible and affordable child
OFNB (2 GKS ail ddbidran (30% pfalchildrenKiddér ke ag&ob 63.a

Opportunities for systemic future growth exist through innbva and comprehensive planning. A
unified approach to improvinghild outcomes in Massachusettgludes the implementation of a few

5Harvard University Center for the Developing CHitdd.). Brain herdweb video]. Retrieved from
http://developingchild.harvard.edu/index.php/resources/multimedia/videos/brain _hero/
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core strategies (asutlinedin the 2012 ContextRace to the Tofarly Learning Challenge (REOC)
Programsection of this repoit

Refinement of Strategic Directions and Indicators of Success

In August 2011the EEC Boardentified fiverefined{ 4 N} 6§ SIA O 5ANBOGA2ya (2 3IdzAF
62N] TFT2N) 6KS NBYFAYAYy3 (iyedr Skafgid\Fan. Edch of KSfivesSSdtdhgidND Y Sy
Directions includes three Indicators of Success. RdfmedStrategic Directions and Indicators of

Success can be found an the Organizational Framework section of this Report.

Looking Ahead
Toward realizing its vision, the Department continuestteamline initiativeghat will define its work in

the next months and yeaysvithin the frame of the $ategic Plarand the Race to the Tegarly
Learning Challenge grant
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Submission of Annual Report

¢CKA&a NBLER2NIa aldra¥Faisa GKS . 21 NRQa fS3aratl tAdS NB
and 13(d), tesubmit an annual report describing its progress in achieving the goals and implementing

the programs authorized under Chapter 15D of the General Laws of the Commonwealth. Specifically,

EEC is required to submit an annual report, which includes, at anomimj the following topics:

1  Progress in achieving goals and implementing programs authorized under M.G.L°c. 15D;
Progress made towards universal early education and care fesqireol aged childreh;
1 Rules and regulations promulgated by the Boeeldted to civil fines and sanctions, including
the types of sanctions and the amount of the fifes:
1 Progress made toward reducing expulsion rates through developmentally appropriate
prevention and intervention servicés;
{ Behavioral health indicatorg:
o Egimates of annual rates of preschool suspensions and expulsions;
Types and prevalence of behavioral health needs of children served by the Department;
Racial and ethnibackground of children with identified behavioral health needs;
Existing capacity torpvide behavioral health services; and
Analysis of best intervention and prevention practices, including strategies to improve
delivery of services and to improve collaboration of services.
1 Findings and recommendations related to the study on the progratiecnfiaancing and phase
in options for the development and implementation of the Massachusetts universal pre
kindergarten program:

O O OO

This report further provides an annual update on the strategic plan ratified by the Massachusetts
Department of Early EdudaAh 2y 'y R / I NEQ&d 6GKS 5SLI NIYSYyd 2NJ 99/
the strategic plan can be viewed dtttp://www.mass.gov/edu/docs/eec/researcblanning/state
planning/eecstrategicplan.pdf

LY FTRRAGAZ2YS (GUKA& NBLR2NIL aliGAafTAaAsSa GKS . 2FNRQa YI
1 developand annually update an implementation plan for a workforce development system,
which is designed to support the education, training and compensation of the early education
and care workforce, including all center, FCC, infant, toddteschool and schdeage
providers. See M.G.L. c. 15D, § 5 (See Appendix A for the Legislative reporting language) and
T respondtoil KS NEIjdZANBYSYy il ¢AIGKAY 0KS/GQ& (& SH /RBHI NAERBY
issue a report by February 15, 2012 detailing the feasibility of centralizing the following
responsibilities provided through item 304MO0 in fiscal year 2011 with the department:
program coordination and support, voucher maeatent, outreach to hardo-reach
populations, intake and eligibility services for families seeking financial assistance to enroll in
early education and care programs, resource and referral for families with disabilities in child
care programs, and wailk services for homeless familiés OFarfil$ Support Indicatd: MA
Child Care Resource & Referral Agency Feasibility-&esiyonse to FY2012 Budget Languag
and Appendix P for details).

®SeeM.G.L. c. 15D, § 3(g)
"SeeM.G.L. c. 15D, § 3(g)
8SeeM.G.L.c. 1B, § 10
°SeeM.G.L. c. 15D, § 3(g)
¥5eeM.G.L. c. 15D, § 3(g)
' SeeM.G.L. c. 15D, § 13(d)

14


http://www.mass.gov/edu/docs/eec/research-planning/state-planning/eec-strategic-plan.pdf
http://www.mass.gov/edu/docs/eec/research-planning/state-planning/eec-strategic-plan.pdf

2012 Context (February 201 1 z February 201 2)

Accomplishments andctivities included in this report are from the time period February 211
February 2012Belowl NB &aS@SNI f S@Syia oKAOK aSi GKS O2yGSEQD
year.

Conclusion of the American Recovery and Reinvestment Act of(2BRA) Funding

TheAmerican Recovery and Reinvestment Act of 280RRA) waan unprecedented investnm in the

American economyThe Departmentiquidated the full $2366,942in ARRA funds receivednd

provided the opportunity to implement multiple susteble initiatives detailed in this report, which

I RGFYOSR (KS 5SLINIYSyiGQa aidNIGSIAO LIIFYyd ¢KS TFdzy

Work of the Board of Early Education and Care
In June 2011Governor Deval Patrick appointed Dr. Cheryl A. Stanley to thelBd&arly Education and
Care.

Dr. Cheryl A. Stanlayasappointed Dean of Educatiat Westfield State Universiiy October 2011

She was appointed Interim Dean in September 2010 and has been a member of the Education
Department faculty since 1993, prieusly serving as Chairperson, Early Childhood Program Coordinator,
and coordinator of the prgracticum program. Dr. Stanley taught courses in curriculum and instruction,
and classroom management for education majors seeking licensure in early chilétementary, or

special education, as well as for gervice and irservice teachers at the post baccalaureate and
graduate level.

Dr. Stanley holds a Bachelor of the Arts degree in Child Development with a certification in Early
Childhood Education fror8pelman College, a Master of the Arts degree in Human Development with a
certification in Special Education from George Washington University, and a Doctor of Education degree
from the University of Massachusetts at Amherst in Instructional Leadership.

The full Board membershignd action taken by the Boaid outlined in Appendix B.

Massachusetts Wins Race to the Fdfarly Learning Challenge Grant

On December 16, 2011, the Patrgkirray Administration announced that Massachusetts is one of nine
grant award winners in President Obama's Early Learning Challenge (ELC) competition and will receive
significant fundindup to $50M over the next four yews (December 2011December 2015 expand

high quality early education services and close achievement gaps in education.

The application focuseoh five key areas of early education reform which incligeSucessful State
Systems?2) Hidn Quality Accontable Program8) Promoting Early Learning and Development
Qutcomes for Childrend) Great Earlducation Workforcand 5) Measuring @comes and Progress
Alongwith the areas of focused reform, the application also addrd$se program prioritiesEEC
aligredthe priorities of the RT'ELC program with EEC work to understand where current initiatives
support the priorities and where opportunities exist for growth. The priority outliae be found at:
http://www?2.ed.gov/programs/racetothetopearlylearningchallenge/index.html

Race to the Tog Early Learning Challenge (RELC) Leadership Team

In prepaation for the RTIELC ampetitive opportunity andn order © be responsive to the
feedback and suggestions provided by stakeholde3snembers of the EEC Advisory Council
were invited to paricipate on the Leadership Team.
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The teamconvenal on a weekly basis to discuss amdi/ance the work thameeded tobe

complete leading to aomprehensive RTELC application. The first meeting was held on August
30", 2011where members learned more about the application and shared their feedback and
experience from the recent RHELC Stakeholders meeting, held on AugdSt Each meeting

had a specific topic that guidettie conversation to efficiently and effectively support our grant
writing and activities

The fullrole of the Leadership Team included:
- Providingexpertise and perspective;
- Providing input to suppotthe Massachusetts application;
- Providing assistance and expertise needed to address components of the application;
- Ensuring an aligned commitment and support for early learning; and
- Ensuring coherence and comprehensiveness in the work.

The feedback ahe Leadership Team was critical to moving the Massachusetts application
forward.

Stakeholder Engagement

Ad LIFNI 2F 99/ Qa LINBf A YAy END LeadhingChakeyga Grang, NJ ( K S
EEC partnered with the Bessie Taltilson Initiative for Children, Inc. and the United Way to

convene meetings across the state for early education and care providers, administrators and
others in theearly childhoodield (over 200 participants attended). Participants were given the
opportunity to learn more about the Early Challenge Grant and share their feedback and
suggestions related to the applications priorities. The topics guiding those conversations

included:

=

Comprehensive Assessment Systems

Linking Schools and Communities torRate Healthy Child Development and
Family Engagement

Strengthening Family Engagement

Quality Rating and Improvement System

Supporting the Early Education Workforce through Pradiiased Support
Compensation

N

o gk w

Additionally,EEGought public input to inform Massachusetts' application for funding through
an online survey.

On August 24, 2011, the Department of Early Education and Care and the United Way of
Massachusetts Bay and Merrimack Valley hosted a meeting of key stakehaldich was

based on the stakeholder feedback received to date and provided an opportunity for in depth
collaborative discussion and strategizing around the Early Learning Challenge grant priorities,
shared values, the current work in early education &rtdre opportunities for systemic growth.

A legislative briefing was also held, and well attended, to brief legislators relative to the Race to
the Topg Early Learning Challenge.

Massachusetts Early Learning Plan

¢CKS /2YY2y g S| FronkRtiio SchoBl Rigadineds:Massachusetts Early Learning

Plan, 20122015, will advance the Patriehk dzZNNJ @ ! RYAYAAGNI dA2y Qa 321 €
children, particularly higimeeds children, have access to quality-ghedergarteneducation
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that will putthemao/ 'y SFNIXI & LI GK (G2 &adz00SaaT toyR o0dzAif Ra
strengthen, expand and align, the system of early learning and development across the
Commonwealth.

ThePlanidentifies opportunities for future systemic growth and provilaninnovative and
comprehensive plan for transforming early childhood systems statewAdget of core
strategies are foundational to the plans to take expansive steps toward creating a unified
approach to improving child outcomes in Massachusetts, including

1 Ensuring high program quality by supporting continuous improvement of programs and
educators through universal participation in the Massachusetts tiered Quality Rating
and Improvement System (QRIS), including a validation of that system;

1 Continuing tosupport early learning and development standards through validation and
alignment, as required by the tiered QRIS, and including the creation of English
Language Learner development standards;

9 Creating the Massachusetts Early Learning and Developmeasgksent System
(MELD), from birth to grade three, building off the tiered QRIS requirement for
programmatic environmental assessments (Environment Rating Scales)chittlilt
interaction and chilfocused screening and formative assessment; including ekpgn
screening to children who are not in formal programs or may be involved in other state
agencies and measuring growth by developing a common measure for a Kindergarten
Entry Assessment, that in its first year is slated to include 17,500 kindergamgenss
(26% of statewide enrollment) and an estimated 874 kindergarten teachers (29% of
kindergarten teachers statewide);

9 Linking our statewide network of family engagement and community supports to
evidencebased practices for literacy and universal @lsitreening to expand the
availability of culturally and linguistically appropriate resources to families;

f 9yadz2NAy3I SINIe& SRdzOFiI2NEQ O2YLISGSyOe- (KN dz
based supports through education, training, and incentivegrtonote effective
practice and increase retention; including a focus on creating access to the system for
educators whose home language is not English;

1 Enhancing data systems to better inform program practice and state deg¢isiding
through the Early kildhood Information System (ECIS); and

1 Linking and creating greater alignment, from birth to third grade, for schools and
communities to promote healthy child development and sustain program effects
through a strategy for communities, educators and faesil

To fulfill the application requirements, multipleedvhorandums of Understandings (MOW&re

developed from participating education and health and human services agenciesfedsh

workl YR £ SGGSNE 27F &dzZldL2 NI Sy RassBnsdby thekGaverar, G S Qa
Attorney General and participating state agency heads.
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The full application response is posted at:
http://www.mass.gov/edu/government/departmentsand-boards/departmentof-early
educatiorand-care/raceto-the-top-early-learningchallengeproposal.html

Overall, the application process provided the opportunitydarollaborativeapproachthat
NEBadzZ 6§SR Ay GKS ARSYUGAFAOFIGAZ2Y 2F SyKIyOSYSyia
early education and care system forward.

Implementation of theFrom Birth to School Readiness: Massachusetts Early Learning Plan

The Race to the Tog Early Learning Challenge grant will allow Massachusetts to continue
strengthening our current system of early education and care and allow many initiatives to go to
scale. The work associated with the FEIC can be found woven inteetbody of this Report, as

it reflectsstrengthening andidvancements of the current work in progreSpecific projects will

be carried out by both public and private sector partners and will result in full implementation of
the Massachusetts Early LeargiPlan. The projects are either direct community investments or
are statewide infrastructure investments with secondary gains for communities. Projects can be
categorized within the following categories:

9 Tiered Quality, Rating, and Improvement SystemI8RRJniversal Participation and Quality
Improvement

1 Measuring Growth through the Massachusetts Early Learning and Development Assessment

System (MELD) from Birth to Grade Three

Universal Engagement of Families and the Public Using EviBaisesl Practice

Sustaining Program Effects in the Early Elementary Grades

Standards: Validation and Alignment

Ensuring Competency through Workforce Knowledge, Skills and PrBetsesl Suppor

Measuring Growth by Developing a Common Measure for Kindergarten Entry Assessment

Implementing the Early Childhood Information System (ECIS)

PreK to Grade Three Alignment for Educational Success

=A =4 =4 =8 -8 -8 -9

Updated Child Care Licensing Regulatipmsansportaion

Following the death of a twenty seven moruhd toddler, a Special Committee was convened by EEC
BoardChairpersonJD Cheslofto conduct a thorough review of the statutes, regulations, and policies
involved in the transportation of child care alién in Massachusetts and to research best practices.

The special committee consisted of three EEC Board members, Commissioner Sherri Killins, Secretary of
Education Paul Reville, the Honorable Gail Garinger, Child Advocate for the Commonwealth, and Karen
Wells, Undersecretary for Law Enforcement, Executive Office of Public Sasegyresult of its review

and analysis, the Special Committee recommended five amendments and enhancements to the existing
transportation regulations, policies, and procedures.

The first recommendation consists of a Transportation Policy, enacted on October 11, 2011 that

became effective on December 12, 20IThe Transportation Policy clarifies the attendance process for

children being transported to or from child care prams as well as the requirements of the pargp
AyalLlSOiAaz2y a NBIdZANBR o0& 99/ Qa ftAO0OSyaiay3da NB3IdzZ I

Additionally, the policy addresses Program/Parent Notification to reflect best practices and to ensure

that children are accounted fat all times during the day, but particularly after transpofthe second
NBO2YYSYRFEGA2Y Aa G2 OfFNATE Yy 99/ [AOSyaSR tNRg
transition to and from the program whenever the transportation is ownedamtiacted by the
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provider. The third recommendation is that all transportation providers shall ensure that vehicles
designed to transport 6 plus children shall be equipped with approved electronic vehicle monitoring
devices that prompt staff to inspect ¢hvehicle but allows for some exemptions such as vehicles that
carry an assigned monitoiThe fourth recommendation requires that all transportation providers shall
ensure that vehicles that transport children do not have window tintifidne final recormendation will
require all Transportation Providers to comply with proposed performance standards that are similar to
those of the Office of Human Services Transportation (OST) of EOHHS.

Based upon comment and feedback from child care providers and transportation providers, EEC

convened a Working Group of stakeholders to review the Transportation Policy and its impact upon the

field as well as to review the four remaining recommendatiofise Working Group is staffed by EEC

and includes but is not limited to representatives from the child care provider community and

ONI YALRNIFGAZ2Y LINPOARSNRE ¢oK2 gAftf NBOASE (GKS {LISO
practices as well as efficiey of effort over the course of three meetingEEC will then report the

DNR dzLJQa FAYRAy@BaEary2®2. §KS 99/ . 2 NR

19



Board of Early Education and Care

EEC Board Votes

99/ Qa

open to the public and 30 minutes is made available at the beginning of every meeting for public
testimony. The Board holds most meetings in the EEC Boffioa, however, this past year also held
meetings inBridgewater (March 8), Springfield (May), Westwood (October 2Qlyrence (December
2011) and Springfield (February 201@pllow forgreaterparticipation of stakeholders across the state.

At the EEC Board retreat in August of 2011, Board members ratified a change in the subcommittee
structure. The new subcommittees, descriptions of their missions, membership and staffing are listed

below:

Planning & Evaluation Committee
The Planning and Evaluation Committee of the Boartgaoly Education and Care
provides an organized structure that facilitates greater Board engagement and input
into relevant EEC planning and evaluation initiatives that are brought to the full Board
for discussion and decision making. The Planning andd&miCommittee meets
monthly.

Membership:

Committee Chair:  /  N2f / N} A3 hQ. NASyY

EEC Board Memberg&leonora VillegaReimers, Cheryl Stanley

Ex Officio Members:EEC Board Chair (J.D. Chesloff) and EEC Commissioner

(Sherri Killins, Ed.D)

Policy & Research Committee

The Policy anddgearch Committee works in concert with the Fiscal and Planning and
Evaluation Committees of the Board to guide and support EEC's policy development and
implementation of a system to improve and maintain program quality, accessibility, and
affordability meeting the diverse needs of children and families statewide.

Membership:
Chair: Joan Wasser Gish
Members: Sharon ScotChandler, ChRCheng Huang, M.D.

Ex Officio Members: EEC Board Chair (J.D. Chesloff) and EEC Commissioner
(Sherri Killins, Ed.D)

Fiscal Committee

The Fiscal Committee reviews HiEdget related activities that are brought to the full
.2FNR FT2NJ RAaOdzaarazy |yR RSOAaAA2Y Yl 1Ay3:s
system to improve and support quality statewide and to offer an array of high quality,
comprehensive, and affordabfgograms designed to meet the diverse, individual needs

of children and families.

Membership:
Chair: Elizabeth Childs, M.D.
Members: Mary Pat Messmer and Marilyn Anderson Chase

Ex Officio Members: EEC Board Chair (J. D. Chesloff) ab&EGssioner
(Sherri Killins, Ed.D)

Appendix_ details thevotes and actions thBoard took over this past year.
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http://www.mass.gov/?pageID=edusubtopic&L=5&L0=Home&L1=Government&L2=Departments+and+Boards&L3=Board+of+Early+Education+and+Care&L4=Planning+%26+Evaluation+Committee&sid=Eoedu
http://www.mass.gov/?pageID=eduterminal&L=4&L0=Home&L1=Government&L2=Departments+and+Boards&L3=Board+of+Early+Education+and+Care&sid=Eoedu&b=terminalcontent&f=EEC_eec_board_policy_research&csid=Eoedu
http://www.mass.gov/?pageID=eduterminal&L=4&L0=Home&L1=Government&L2=Departments+and+Boards&L3=Board+of+Early+Education+and+Care&sid=Eoedu&b=terminalcontent&f=EEC_eec_board_fiscal&csid=Eoedu

AppendixB details the board members and changes in membership over the past year

2011EE@oard Retreat

At the August 3, 2011 EEC Boartréa, Board members identified five Strategic Directions to guide

GKS 5SLINIYSydiQa é62N] TFT2N G§KS NFBe&arStrstdgi PlaniEagh & S| N&
of the five Strategic Directions includes three Indicators of Success. The threesBoaodhmittees

(Planning & Evaluation, Policy & Research and the Fiscal Committee) will have oversight responsibility

for the Indicators of Success, though in many cases, subcommittees will work collaboratively toward the
attainment of these Indicators, vith include:

Increase and Promote Family Support and Engagement
o Build capacity of programs and their partners to serve families in;need
0 Analyze family needs assessment and determine next steps for wide/full scale
implementationof strengthening familiemodel; and
0 Increase parent involvement in various levels of policy development and implementation
through existing vehles (Advisory, SAC, CFCE, etc.).

Support development of workforce skills and core competencies to lead to quality outcomes for
educators and children
0 Create a clear/specific alignment of the work of DEEC, DESE and DHE to improve the
preparation of the EEC workforce
0 Use assessment/data of Commonwealth ECE workforce by community and alignment of
professional development resources support increased financial support for ECE
workforce education (coming from different sources), that would include evidence that the
professional knowledge and skills of the workforce are better as measured byicpeci
outcomes; and
o0 Rate reform/compension.

Align resources to implement a system that supports high expectations and quality outcomes for all
children and communities and high standards for all programs
0 Systemwide implementation of QRIS and begin alignment ofQMKth a rate reform
initiative;
o Identify ways to quantify progress, particularly in the context of the whole child agemdh
0 Redefine what we mean by universal "all preschool children have access..." to identify what
progress we have made toward universal preschool and howda adisources quality and
access

Establish a comprehensive approach with state agencies, other external stakeholders, and the local
community in support of positive growth and development for children and families
o Develop an intemagency agenda and an jikementation plan for that agenda which
supports pogive development for each child.
o0 Inspire and lead recognition that it will take whole community effort to close
proficiency/achievement gapsnd
0 Implement ECIS and the Unique Child Identifier

Provideleadership by: a) implementing an external communication strategy that conveys the value

of early education and care to all stakeholders and the general public b) advocating for the
infrastructure to support and achieve our vision
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0 Keep improving public werstanding of our work, with a special focus on public officials
o Continue to develop legislative relationships at the state and federal leaeds
0 Attract resources (either #ind or funds), to suppomchieving the vision and wark
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Organizational Framework

This report will be framed by the 2 I NRQ& { G NJ andriflizatdrs 6i BIEREG A 2 vV &
Accomplishments of this past year and activities planned are organized and reported within the
framework2 ¥  Yi@e/St€ategic Directionand listed under each Indicator

The chart below also shows the alignment of th@ | Nbt@&d Strategic Direction@leveloped in
August2011)i2 3JdzA RS (G KS 5SLI NIYSyidQa
Strategic Plan. Each of the 2011 Focused Strategic Directions includes three indicators of success, which
are used within this Report in addition to the Indicators of Success developed in 2@09. T

Massachusetts' Early Learning Plan a | & & | O K deitHe Race tQthd TogiEsfily Fearning

Challenge grartlso serves as an overarching frame for this Report

g2N] $¢68DPBA BB YL/

Strategic Directions

Indicators of Success
(2009)

Quality

Create and implement a syster
to improve and support quality
statewide

-

Family Support,
Access, and

Affordability -

Workforce

Increase and promote family

support, access and affordability

———

Create a workforce system that
maintains worker diversity and
provides resources, supports,
expectations, and core
competencies that lead to the
outcomes we want for children

Focused Strategic DirectioNtA Early Learning Plan

(2011)

Align resources to implement g
system that supports high
expectations and quality
outcomes for all children and
communities and high standard
for all programs

Enhance the quality of all early
edprograms via universal
participation in QRIS, create the MA
Early Learning and Development
Assessment System from-Byrade 3
by expanding screening and
developing a common tool for a K
ntry assessment and align-Bearly
earning and development standards

Increase and promote family
support and engagement

Increase culturally and
linguistically appropriate
engagement with parents,
families and community
members regarding literacy,
universal child screening and

—————— other statewide priorities.

Support development of
workforce skills and core
competencies to lead to quality
outcomes for educators and
children

Provide essential support to
early educators and enhance
their effectiveness and
competencies by providing
educational opportunities and
targeted professional

——

development.

Communications

Create and implement an
external and internal
communications strategy that
advocates for and conveys the
value of early education and
care to all stakeholders and the

Provide leadership by
implementing an external
communication strategy that
conveys the value of early
education to all stakeholders and
general public and advocate for
the infrastructure to support and

Increase communication with
families about high quality early
education and care.

— general public ———— achieve our vision —————
: - Create greater alignment between
Establish a comprehensive early education and grades-R to
ahpproach Wllth Stlf(it?] al%enues, promote healthy child developmen
. . . other external stakeholders, an through the development of a
Infrastructure el el e b eie the local community in support| | kindergarten entry assessment dat

I—I_|'>

to support achieving the vision

—

of positive growth and
development for children and

families

o

system and ehance data systems tp
better inform program practice and

state decisioamaking through the
hildhood Information Systen

23



EEC Budget

Governor Patrick released his FY2013 Budget recommendations in Ja@Gl@sing the achievement
gap is a top priority for the Governor during his second teimmaost cases, notwithstanding the
caseload accounts addressed below, our items are level funded.

PublicPrivate Partnerships
LY FRRAGAZ2Y G2 GKS &adlFiSQa o0dzZR3ISGT 99/ Aa faz
and resource supporrém public-private partnerships. In the past year, EEC has been supported by the
following public private outside organizations:
1 United Way of Massachusetts Bay and Merrimack Valley and the Bessie Tartt Wilson Initiative
for Children hosted public forumgoss the statén partnershipwith the Department in order
to gather critical feedbacikom stakeholders relative tahe Race to the TopEarly Learning
Challenge grant application. The work of the Bessie Tartt Wilson Initiative for Children around
compensation in the field of early education and care has also supported the work of the
Department in this key area.
1 $50M, over four yearsfrom Race to the Top Early Learning Challenge grant to allow
Massachusetts to implement key initiatives that advanceittfeastructure of early education
and care in the Commonwealth;
1 $50,000 from the Barr Foundation to support the development and implementation of the Early
Learning Challenge Grant;
$20,000 of Help Me Grow funds over two years to support parental educatd outreach;
$ 10,000 from the Davis Foundation to support the implementation of the Early Learning
Challenge Grant; and
1 Scholastic, Inavill donate books to the recipients of thdassachusetts Early Education and
Care Exceptional Educator and Instianal Leader Award® utilize within a classroom setting
in recognition of their achievements.

=a =

See Appendix E for complete list of ARRA funding and expenditures.

See Appendix C for Summary of ARRA Projects Approved and Proposed fBu@BDF
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Three Year Strategic Direction:

Create and implement a system to improve and
support quality statewide (2009)

Align resources to implement a system that
supports high expectations and quality outcomes
for all children and communities and high
standards for all programs (2011 focused strategic
direction)

Quality Indicators of Success:

T

Quality Indicator 1: MA Quality Rating and Improvement System (QRIS) has
been developed, validated, funded and implemented with full involvement of
% % #condnunity partners and EEC staff.

Quality Indicator 2: MA has standards for quality in early education and care
programs that are research-based, broadly understood, successfully
implemented, culturally appropriate, and aligned with a quality  -building
support system.

Quality Indicator 3: Programs seeking to improve their quality have access to a
range of resources and supports.

Quality Indicator 4: Parents understand and use information about quality to
make informed decisions about early education and care programs.

Quiality Indicator 5: UPK system design has been finalized and fultscale
implementation has begun.

Quality Indi cator 6: MA has a system that collects, analyzes, and disseminates
program quality and child outcome data to inform policy and program
development and implementation.

Quiality Indicator 7: Licensing regulations that reflect best practices have been
promulgated, translated, clearly communicated to the field, and enforced
consistently throughout all regions.

Quiality Indicator 8: Comprehensive services, including mental health
consultations, are embedded in the delivery of services for families and children.
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1 Quality Indicator 9: Children in residential and placement programs receive
quality and appropriate services and are placed in the least restrictive settings.

1 NEW 2011Quality Indicator 10: Identify ways to quantify progress, particularly
in the context of the whole child agenda

Quality Indicator 1: MA Quality Rating and Improvement System (QRIS)has been
AAOGAT T DBAAR OAI EAAOAAR £OT AAA AT A EIi Dl Al AT OAA
community partners and EEC staff.

This indicator was f urther de fined in 2011 to include beginning alignment of QRI S with
a rate reform initiative.

Accomplished This Year

A Quality Rating & Improvement System (QRIS) is a method to assess, improve, and comutienicate
level of quality in early care & edudan and afterschool setting€. The Massachuset®@RIS offers

guidance to professionals in early education and care and out of school time settings on a path towards
guality, recognizing that higher expectations of programs must be matched with increased supports that
include a bettefarticulated careefadder, financial incentives, and professional development and
technical assistance, which are grounded in the science of child developinemddition to early

educators, the QRIS also communicates information about high quality early education to
families/caregivers, legislators and other key stakeholders.

Quality Rating and Improvement Systei@®@RI$:

Please note: the work related to the Quality Rating and Improvement System is applicable to multiple
indicators of success, but for the purpose of dipind to represent the full initiative in a coordinated
manner, it will be represented here in full.

Participation

I.  FY2011 Launch of @ime System for Programs to Manage QRIS Participation
The QRIS Program Manag@&PM) aplication is a secure, web based program that allows
programs to rate themselves against the QRIS Standards and then submit documentation
justifying their ratings. Once the Department receives applications, they are reviewed and
programs are assigned atiragy (programs designated at level 3 and 4 will also require a site
visit and an outsid®alidatorwill also assess the program).

The QPM offers program specific, s&ported data on the number of children enrolled,

number of educators employed, theprd NI Y Q& 9YBANRBYYSyd wi GAy3ad {C
assessment information on each Standard and a list of documents that the program has

provided as evidence as having met the Standard.

As the programs is webased, the Department can cross referencd ®&ata with data
generated from other EEC systems, such as licensing, financial assistance and the
professional development registry.

12 Stair Steps to Quality, Anne W. Mitchell (2005); United Way Success by Six, p. 4
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Percentage of Licensed Programs Participating in QRIS

As of January 2012, of ti®,910 total program$censed by EEC, 16.3% (1,778) of programs
have submitted final applications to participate in the QRIS. Of the 1,778 programs, 1,660
programs have a subsidy agreement with EEC (which indicates that 28.3% of the 5,741
subsidy providers participate in QRIS)

[I.  Verification Process to Receive a QRIS Rating

As of January 2011, when QRIS was implemented, over 3,808 programs have started their
QRIS otline program manager application and 2,255 have been completed. Verification
starts for any program when the ggram has submitted the on line application to final
submitted status to EEC.

As of December 2011, the Department began verification of the 2,255 QRIS applicasions.
of January 2012, 1,371 programs have been verified

Ateam of trained observers from ®llesley College are conducting Environmental Rating
Scales (ERS) observation visits for all classrooms in programs applying for Level 3 or 4 on the
QRISThe observation will include a classroom obséora As of January 2012, 36 program
representing 16 classroons have submitted their seifassessed QRIS application at either a
level 3 or a level &4nd have been reviewed (25) or are in process of review £ll1)

programs receive notice dfeir rating when itis granted Verification at all levels is

expected to be completed by Early March 2012.

QRIS Standards and Supports

lll. QRIS Standards
I 18S@ O02YLRYySyd 2F F vwL{ A& (G4KS LINRPINIY | dz
the FY2011 Revision of the QRIS Provisional System and FY2011 Evaluation, which resulted
in a set of quality standards that are evidenced and resebeded, as wehs, aligned with
other quality indicators. The Massachusetts QRIS Standards outline key indicators of quality
and are presented ithe followingfive primary categoriegCurriculum and Learning; the
Environment; Workforce Qualifications and Professior@ldlbopment; Leadership,
Management and Administration and Family Involvement.

'a LI NI 27F 99/ Qdo efstrgraedringf actess @3 iinied Edflishy
Proficiency (LEP) individuals, thassachusetts QRIS Standards for Family Childvesee
translatedinto five additional languages. As March 2011, the FCC standards are available in
Chinese, English, Haitian, Khmer, Portuguese, and Sganisie EEC website.

IV. QRIS Interviews to Inform Improving QRIS Supports to Programs
In December 2011in preparation for the Race to thep grant, the Barr Foundation
providedfunding for the Department to work with the University of Massachusetts
Donahue Institute, to conduct voluntary, confidential interviews in an effort to understand
how EEC can heprogram directors best utilize the QRIS in order to improve program
quality. Forty directors are being interviewed and a report will summarize the information
gathered to assist EEC in strengthening the QRIS and understanding what supports EEC can
provide programs in order to continue to improviee quality of early education and care
statewide
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V.

Alignment of QRIS with Key Initiatives
EEC has tied eligibility for grant funding to progtaaming andparticipation in QRIS at a
specific level.

ForF2012, 33%o0f Head Start grants are required to participateQRISnd in
FY2013, 66% are requiredas of Januarg012, 128 Head Start programs
participated in QRIS, which represents 56% of all Head Start grantee programs.
For FY202, all prograns thatreceivea Quality Rating and Improvemegtant

must participate in odine training, designed to increase knowledge of the QRIS;
The F2012 Lhiversal PreKindergartergrantees are required to be at least a
Level 2QRI$rogramsto participate;

Family Chd Care and Out of Schodinle Programs that have contrasxt slots
(subsidie} will be requied to participate by June 2012; and

By the end of FX012,new granees, such as the Early Literacy Support grant,
have required participation in the QRIS as aditbon for application.

Funding, Training and Monitoring

VI.

FY2011 QRIS Prograpuality Improvement Grant partially ARRA funded)

In FY2011EEC awarded $3.4%d Wheelock College, in collaboration with United Way of
Mass Bay an@ommunity Advocates fofoung Learners (CAY49 a vendoto provide the
following services:

Monitor (fiscal/programmatic) a random sample of at least 15% (100) of FY2010
QRIS Program Quality Improvement Grantees to ensurdifignvas utilized
appropriately;

Train earlyeducation and care and after school providers focused on best practices
for advancinga the next level(s) on the QRIS; and

Award grans and provide orgoing technical assistance to early education and care
and after school programs thateeive FY2011 Q®grant funding.

These three initiatives are detailed below:

a) FY2011 QRIS Program Improvement Grant and Training:
$2.82 million of this initiative werdirectly to programs in the form of QRIS
Program Quality Improvement grants. The grants arepi@mgrams interested in
advancing their quality using the QRIS Standards.

As part of the FY201QRIS Program Quality Improvement Graatijcators
from programs intading to apply for a grardgttended atwo day training. @er
1,100across theEEC licensgregions were trained he CAYL Institutd here
was live, simultaneous translation at all of the trainings in any language
requested by participants.

Once trained, programs were eligible to apply for the grant.

9 Over 907 programs and educators applied for funding through this RFP,
requesting over $7.7 million in grants.
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1 In total, $2,820,000 in fundingas awarded to 44®RIS participants
representing all QRIS program types and regions across the

Commonwealth.
1 Family Child Care: 356 applications received, 52% awartiesl
grants

1 CenterBased/SchoeBased: 401 applications received, 48%
awarded 193 grants

9 Outof School Time/After School: 150 applications received,
44% awarded66 grants

Programs that submi¢éd complete applications were scored based on

the scoring criteria provided in the RFP and ranked based on those
scores. Funding was then allocated in a manner which ensured diversity
in terms of geographic and program/educator type representation to

the extent possible based on applications received as represented in the
QRIS Standard type.

FY2011 QRIS Program Quality Improvement Grants Number of
Grantees by Region

Central MA
68
15% Greater Boston
95 ® Metro
21% North East

M South East, Cape & Islands

17%

B Western MA

b) Monitoring of FY201:2011QRIS Grantees
In order to ensure that QRIS grants were used to advance quality in early
childcare programs throughout the state, the 2010 QRIS Program Quality
Improvement Grants wereandomlymonitored. Sixhundred and forty early
childcare programs were awarded funasA¥2010, and of these 100 were
selected to participate in fiscal and programmatic monitoring visits in order to
meet state and Federal monitoring requirements. Oldham Innovative Research
(OIR), an outside independent evaluator, was selected to complete th
monitoring process and data analysis.

Findings of the monitoring revealed:

A 19% of programs spent the exact amount of money that was awarded to them
by the EEC
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VII.

VIILI.

A 43% of programs spent more money than was awarded by the EEC, meaning
they spent their own money to advance their programs in addition to the EEC
Grant money awarded

A 38% of programs were unable to provide full documentation for funds spent;
however forthe majority of these programs (74%), this discrepancy was small
(between $1 and $600) and due to indirect or project administrative costs which
were challenging for grantees to provide documentation for. For the remaining
26% (a total of 10 programs), tlikscrepancy was gater (between $600
$3,000+).

A 53% of the programs indicated that they were able to progress to another level
on the QRIS System as a result of the funding.

A The overwhelming majority of programs used their funds to make purchases

underCategory 1A: Curriculum (95%) and Category 1B: Assessment (90%) while

only 46% of programs spent money under Category 4: Family Involvement

All programs reported an increase in quality in their early childcare program as a

result of the QRIS Grant funds

Nearly all programs cited time as the greatest obstacle in spending allotted

funds

>\

>\

FY2012 QRIBrogramQuality Improvement Grant

EEC has partnered with the United Way of Massachusetts Bay and Merrimack Valley
(UWMBMYV) to manage the FY2012 QRIS Indivieiagram Quality Improvement Grants to
eligible programs who are enrolled in QRIS. This vendor will be responsible for: (1) managing
the Request for Proposal (RFP) process by working with EEC to develop and write the RFP;
(2) coordinating and conducting agoing technical assistance opportunities specific to
receiving grant funding. These opportunities will include up to six (6) webinarsperson
trainings for potential bidders on a weekly basis during the period the RFP is posted and
prior to the applcation deadline; (3)reviewing all grant applications, including but not

limited to proposed budgets, narrative responses and required forms; and (4) managing all
aspects of the grant awards. $800,000 of this funding will be awarded directly to programs
for QRIS improvement Grants to support and strengthen the capacity of early education and
OST program leaders to identify, prioritize, and implement improvements that move them
F2NBIFNR Ay GKS aidliSQa vdzZatAilde wladDYVEARYRQNER O
purpose is to provide QRIS Program Quality Improvement Grants to all eligible
programs/educators in the mixed delivery system during spring 2012 to make quality
program improvements, in pursuit of upward progress on the levels defined in the QRIS
system.

A total of 376 gplicationswere submitted for this grant round (including 73 after school
programs, 159 center and school based programs and 144 family child care programs). As of
early February, the review of the applications is underway atarjgeted for completion

by February 17, 2012.

Online Training for Providers Interested in Advancing Quality on QRIS

EECfunded KSSt 201 [/ 2f t S 3i6 claboratioh AitNile United Waly af dzi S
Massachusetts Bay and Merrimack Valleydevelop and launch new online course

designed for early childhood educators interesting in moving up levels in the Massachusetts
5SLI NIYSyd 2F 9FNIXIe 9RdzOFGA2Y YR /I NBQaA ySé
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(QRIS).This course provides informaticaibout the purpose of QRIS, the levels of QRIS, and
measurement tools for children and programs that are part of the system. Educators will be
required to complete this course if applying fQRIS Program Improvement Grant funding.

IX. In-Kind Opportunity:Patticipation in QRIS National Learning Network Learning Table
EEC was selected to participate in a National Learning Network Learning Table, alearning
community designed to help six state (MA, MN, NJ, NY, ND, and VA) teams develop or refine
QRIS in theistates. Build Initiative consultants support these efforts and serve as resources
G2 GKS a[SFENYyAy3a ¢lFofSaové 2 A0K GKS adzLlJLi2 NI
opportunity to use outcoméased planning approaches to critically examine key aspécts
the MA QRIS design.

Planned for Next Year

Participation

X.  Moving Toward Universal Participation and Quality Improvement
As detailed inthe MagsOK dza SG G & Q 9 | aNflication f& kth&lBakeyfcdhedapt | 'y 0
Early LearningChati3 S 3INI yio =X AG A& GKS 5SLINILYSyGQa 3
participation in the Massachusetts tiered QRI&] this beganvith mandatory participation
among programs serving the 55,761 children receiving state financial assistance.

The Commonwealth is ugl the QRIS to ensure that all children with high needs are
enrolled in high quality early learning and development programs. To support thisogeal,
Race to the Top projeds designed to increase the number of programs participating in the
a i i 2&QRISEardShehumber of programs rated in the top tiers.

Through Race to the TapEarly Learning Challenge fundinigg tstate proposes tfund
program supports, online professional development training, and technical assistance for
early childhood progams to increase both program participation and level advancement on
the tiered QRIFEE®lans to fundprogram supports, online professional development
training, and technical assistance for early childhood programs to increase both program
participationand level advancement on the tiered QRIS. EEC aims to:
1 Increase the number of early learning and development programs patrticipating in
GKS adrdsSqQa GASNBR vwL{ G2 wmx: SIOK &SI NW
1 Increase the number of early learning and development programs rated irothe t
GASNR 2y (GKS aidldsSQa GASNBR vwL{ FTNRY 08
system at levels 1 or 2, once the tool is validated.
1 Increase the number of high needs children in early learning and development
programs rated in to 100% of all childrezceiving subsidy by 2013.

Key strategieto attain these goals include:

1 Increase participation in the tiered QRIS among programs serving high needs
children by requiring all licensed programs receiving state funds, including child care
subsidies, to be in the tiered QRIS by 2014 (fiscal year 2013).

1 Provide a maximum of $1@00 in a value o$upports to 500 programs (350 family
child cares, 150 centdrased and after school programs) for the specific purpose of
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F OKAS@PAY3 KAIKSNI tS@Sta 2F ljdzrtAGe 2y GKS
grant based on the tiered QR$&ndards.
T tNRY23GS GKS adlidiSQa 2yftAyS NBIAAGNI GAZ2Yy |
provides written documentation and technical assistance to programs, including
next steps required to reach higher quality tiers.
9 Provide online professional developmt on the tiered QRIS, including 16 hours
mandatory training, in the following areas:
1. Demonstrating knowledge of the tiered QRIS quality standards;
2. Develop individual modules for each set of the five QRIS standards; and
3. Identify areas for program improveent to achieve higher levels of quality.
4. Understanding the use of program and child observational assessments
T / 2yRdzO0 'y S@lfdza GdAz2y G2 SFrtARFGS GKS &adl
properly rated and higher tiers and linked to higher levels afligy
91 Develop an interactive cost model as the first step toward examining strategies for
providing programs with needed resources to maintain quality at higher level tiers.
1 Development of a statewide system for delivery of the main tools byeprograms
in QRIS.

QRIS Standards and Supports

Xl.  Validating the Effectiveness of the State Tiered Quality Rgtand Improvement System
As the two year anniversary on the full implementation of the QRIS standards appsiach
January 2013, EEC will seelk&tidatethe current standards to assure their reliability in
positive child outcomes and relevancy in the field.

Over four yearsEEC plans thire a vendor to validate the tiered QRIS, ensuring program
guality matches assigned tiers and leads to impbehild outcomesEEQas hadnitial
conversationgo inform the next steps leading to a validation.

TheRace to the Top Early Learning Challengeant applicatiorrequires this work and
breaks down the QRIS evaluation it main research items:

1. + Tt ARFGAY3 6KSGKSNI GKS GASNB Ay (KS {GFrGSQs3
System accurately reflect differential levels of program quality (e.g. does level 1 differ
from level 2, 3, 47?); and

2. Assessing the extent to which changes in quality ratings are related to progress in
OKAf RNBY Q& fSINYyAy3Is RSOSt2LVSYi: | yR
jdz f Ade O6APSPE & LINRPANI YA Y20S dzZll Ay
outcomes?)

ao
f S
Funding, Training and Monitoring

XIl.  Verification of Programs

As noted above, EEC ierifying programs that have selissessed at a Level 3 or 4, using an
independent reliable rate/erification is expected to be completed by Early March 2012.
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Quiality Indicator 2 : MA has standards for quality in early education and care
programs that are research-based, broadly understood, successfully implemented,
culturally appropriate, and aligned with a quality -building support system.

I.  SupportingQuality in Infant and Toddler Settings
Through Healthy Child Care New Englandd@ministration for Children and FamiliesCFy
Region 1 collaborative, a team representing EEC, DPH, Headlr8taing & Technical
Assistance (T&TA) Providekigher Edud&éon and EPS grantees in Massachusetts was trained
on the National Infant & Toddler Child Care Modules with other New England teams. The
Massachusetts team developed leadership training for infant and toddler-dies#line teams
in ESE Commissioner @its using the three modules, the new Early Learning Guidelines for
Infants and Toddlers, and the ITER®ating ScaleParticipants were required to mentor two
infant and toddler programs in their area. The EPS grantees are coordinating these pnafessi
development trainings and network meetings.

II.  See update relative taAlignment of Preschool Curriculum Frameworks with the Common
Core State Standards for English Language Arts (ELA) and1Bed6mmon Core State
Standards for Mathematics with th®epartment of Elementary and Secondary Educatlon
under Infrastructure

lll.  See update relative toVlassachusetts Children at Play InitiativBlutrition and Physical
Activity SelfAssessment for Child Care (NAP SACC) and | Am Moving | Am Learning (IMIL)
under Infrastructure

IV. Head Start

a. Head StartState Collaboration Office (HSSO&We Year Renewal Grant Application
On April 12011,the Collaboration Office submitted the HSSCO Five Year Grant Application
to the Office of Head Start. The HSSCO praojastative included the following OHS
priorities for F'2011-2015: 1) School Transitions, 2) Professional Development, 3) Childcare
& Early Childhood Systems, 4) Regional Priorities, and 5) the ten Collaboration Office
Historic National PrioritiesThe appkation included support letters from Commissioner
Chester at ESE, the UMass Donahue Institute, DCF, and was submitted with cover letters
from Governor Patrick and Commissioner Killins. In addition, on March 22, the Collaboration
Office provided an overwe of the $175,000/ year HSSCO Five Year Grant Application at the
al NOK al {! Qa YSSiGAy3a F2NJ AyLlzi I'yR FSSRol O] @
included and highlightedThe suggestions included in the MHSA response to the Head Start
Annual Needs Assessniemere carefully considered and, where possible, included in the
application to the Federal Office of Head Start for the next 5 years of funding for the Head
Start State Collaboration Office. The Collaboration Office provided an overview of the grant
managment plan to the MHSA which included measurable goals and expected outcomes.
Commens were also carefully considered and, where appropriate, included in the final
application proposal and management pl&EC has received written confirmation of the FY
11 -15 MA HSSCO grant application has been approved for funding by the Office of Head
Start

b. Head Start State Collaboration Office (HSSCO)
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The Head Start State Collaboration Office is mandated to collaborate, coordinate, and align
servicedetween the Headbtart system(s) and those of State Preschool (UPK)-d42d K
systems

A HSCCO support of Implementation of the MA Quality Rating Improvement System:
Head Start Lead Agencies, including center based and FCC programs, received QRIS
Program Quality Improvemei@Grants as part of the QRIS Pilot program and as an
incentive to participate in the pilot and to help them make progress on the @RIS.
of JanuanR012, 128 Head Start programs patrticipated in QRIS, which represents
56% of all Head Start grant@eograms.

A The Department of Early Education and Care (EEC) and the Department of
Elementary and Secondary Education (ESE), in partnership with the MA Head Start
State Collaboration Office (HSS®@8ted a series of nine regional community
meetings duringhis reporting period. The Federal 2007 Head Start reauthorization
requires Head Start agencies to coordinate with school districts via a Memorandum
of Understanding (MOU) to promote continuity of services and effective transition
of Head Start children o public schools. The purpose of these community
meetings is to bring Head Start, local public schools, and other local partners
together to fully realize the benefits possible through implementation of the
existing Head Start and Public School MOU. &ffeamplementation of this MOU
will strengthen the collaborative relationships that ensure smooth transitions for
children and families into Kindergarten. These regional community meetings hosted
by EEC and ESE were held in two rounds; the first roufideaheetings were held
in the spring of 2011 the second in the fall of 2011. The regional meetings
throughout the state provided:

1. An overview of the requirements of the federally mandated Head Start
Act of 2007 Memorandum of Understanding between lddaad Start
programs and Public Schools;

2. An opportunity to share best practices in activities such as transitions,
curriculum and assessment, joint professional development, services to
children with disabilities, and parent involvement;

3. An overview of themportance of collaboration between systems that
adzLJLJ2 NI OKAf RNByQa aoOkKz22f NBIFIRAySaa:z
2011 Prekindergarten Learning Standards and the HS Child
Development and Early Learning Framework.

Participants included Head Start, Batschools, Early Intervention, and
Coordinated Family and Community Engagement grantees, EEC staff, the Head
Start State Colladration Office, and school Supeténdents

Head Start State Collaboration Office (HSSCO) Advisory Mdeitagesial
Education

The HSSCO Advisory Boamehted a financial education workgroup including
MASSCAP, Horizons for Homeless Children, Head Start and other key federal
and state partners t@xplore the opportunity to develop financial education
resources that can be adaptable to all early education and care programs. The
priority of the HSSCO advisory financial education work group incldded
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activities that support parents/families, 2)tagties for children learning in the
classroom such classroom curriculum/math skills, and 3) staff support activities.

During the months of February, March and April 2011,Bhendeis University
Institute on Assets and Social Policy (IASP) at the Iallerol of Social Policy
and Managementonductedfive regional cohorts for early education and care
providers for 178 participants of Head Start, Early Head Start, and partners of
9 9/ QA& -defiverly §8em including centdased programs, public school
preschool programs, and family child care, etc.

In September 2011, Kathy McDermott and Joe Diamond, Members of the

HSSCO Advisory Board presented on the MA Financial Literacy project at the
Strengthening Families conference in Pennsylvania. This workonasl|

NEOSAQOGSR GKIG F ySSR KIFa FNARaSy G2 RSGSI
enable distribution due to many requests for copies. The Massachusetts

¢ NBIFad2NBENDRa hFFAOS Aa faz2 AyiSNBaadSR a.
currently availal®.

SeeQualityIndicator6 relative to theUniversal Engagement of Families and
the Public Using EvideneBased Practicevhich detailghe plan to invesRace
to the Topfundson early literacy, family literacy, financial literacy supports and
other programs designed to promote healthy living and child development.

Alignment of Standards

la y20SR Ay GKS at f | yyRE&Rto he Top Hafy EdarningChHeNge a4 SO G A 2
grant funding has provided funding for additional initiative®ended to establish a seamless

system of developmentally appropriate learning and development standards for all children

from birth to third grade.

a. Alignment of Preschool Curriculum Frameworks with the Common Core
Standards
Alignment of Preschool Curriculum Frameworks with the Common Core State
Standards for English Language Arts (ELA) and-12eG6mmon Core State
Standards for Mathematics with tHeepartment of Elementary and Secondary
EducationEEC and the Department of Elementary and Secondary Education
(ESE) worked together to develop the first Massachusetts Common Core
Standards that include English Language Arts and Math standards for psescho
In March and April, ESE conducted a series of presentations on the Common
Core Standards at the six regional readiness centers across the tese
standards trainings familiarized educators with the content, structure, and
underlying philosophyfahe new prek to grade 12 standard€€EC and ESE are
providing training for trainers to provide a moredepth training for preschool
programs. EEC and ESE finalized the training for trainers and have scheduled
training for EPS Grantee Partnershipsl &eadiness Center$he Readiness
Centers and the EPS Grantee Partnerships will train preschool programs on the
Frameworks early in 2012.

b. Early Learning Guidelines for Infants and Toddlers
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In order to create a continuum of standards that begins indhdiest yearsn

March 2010, EEC awarded a grant to MassAEYC to develop Early Learning
Guidelines (ELG) for infants and toddlers. Zero to Three: The National Center for
Infants, Toddlers and Families, provided consultation services and support
throughtheir contract with ACF. This past year, the Guidelines were finalized
and translated into Spanish. In addition, EEC fundedradit online course on
0§KS DdZARStAYySad 6KAOK Aa I QFLAtlIo0tS F2N y;
Course Ware. Educatorarctake the course for sedtudy, Continuing

Education Units (CEUS) or college credit through Westfield State University.

The Guidelines are available http://www.mass.gov/edu/birth-grade
12/early-educationrand-care/workforceand-professional
development/trainingand-orientation-resources/forinfantsand-toddlers.html

Planned for Next Year

VI.  Supporting Quality in Infant and Toddler Settings: Infant and Toddler Leadership Training
EEC is creating a statewide leadership network for infant and toddler programs using the
training modules created by the National Infant and toddler Child Care Initiative Zero to Three, a
project of the Federal Child Care Bureau as the framework.

VIl. Head Sart State Collaboration Office (HSSCO) Advisory MeetiRgsncial Education
Race to the Top funds will be usedftwther expandthis project in Massachusetts.

VIll.  Standards: Validation and Alignment
Race to the Tog EarlyLearning Challenge grant funding will support initiativeended to
establish a seamless system of developmentally appropriate learning and development
standards for all children from birth to third gradé’he work will ensure alignment of the
Massachsetts Early Learning Guidelines for Infants and Toddlers, Preschool Learning Guidelines
and the PreK Common Core (Massachusetts Curriculum Frameworks), produce standards for
English language learners to address the learning needs of this population @motprchild
development education for other state agencies that work together with families with young
children.Specifically, projects include:

1 An analysis of how well the state early learning and development standards are aligned to
the essential domaim of school readiness and state assessments, including the KEA as well
as augment the standards to better accommodate high needs populations, beginning with
English language learners.LISOA FA Ol ff 8% Fa LI NI 2F GKS 5SLJ
high-quality early education to the children of Massachusetts, EEC intends to hire a vendor
to conduct a study of the alignment of the Early Learning Guidelines for Infants and
Toddlers, Guidelines for Preschool Learning Experiences, Kindergarten Learning Exgerience
Curriculum Frameworks for Language Arts and Literacy and Mathematics (fer Pre
Kindergarten and Kindergarten), the Head Start Child Development and Early Learning
Framework, and three assessment instruments for children age three through kindergarten
entry.

1 Work to increasing the accessibility of early education and care materials to culturally and
linguistically diverse families through translation services and #ingfual brochures that
convey the early learning and development standards to families.
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9 Additional building up of the state infrastructure to support interagency collaboration on
programs and services for high needs children from birth to age 5. Costs will include staff
training and professional development for workers in the field, suppartpersonnel with
expertise in child development and early education, learning collaboratives on key issues
6Sd®3Id OKAf RNBYyQa YSyidlf KSFfGKOZ | yR adzlJli2 NI
agencies.

1 Continwation ofthe work of the Brain Buildp in Progress public awareness campaign, over
the next four years, which touches on both family and community engagement and the

STF2NI (2 &ALINBFIR LMzoftAO 1y2¢6fSR3IS 2F GKS aidl
f Continuation ofi KS & { | (p&r@ership@itR WGEGBH, to create an online curriculum
Kdzo F2NJ SFNIé& SRdzOFGi2N&BR yR | a{OK22ft wSIRAY

the standards from infants and toddlers and preschool and builds off th2 Race to the
Top grant.

Quiality Indicator 3 : Programs seeking to improve their quality have access to a range
of resources and supports.

Accomplished This Year

Professional Development System

I.  Professional Development Programs
a. FY202 Educator and Prader Support

In February 2011, EEC issued a competitive grant to provide professional development
services to the Massachusetts early education and care and out of school time
workforce. There are six regional Educator and Provider Support (EPS) grantees across
Massachisetts.EPS grantees are required to operate as a partnership; as a partnership
they are responsible for the professional development and support services for early
education and out of school time educators and providers in tluae areas: educator
andprovider planning, coaching and mentoring, and competency development.

EEC selected the following partnerships:

REGION PARTNERSHIP LEAD

1 Western Massachusetts Professional Preschool Enrichment
Development Partnership Team

2 Central Massachusetts Birth Twelve Family Services
Partnership for Professional Development ar] Organization of Worcester
Quality

3 Region 3 Professional Development North Shore Community
Partnership College

4 Metro West Professional Development Child Care Resource
Partnership Center, Inc.

5 Southeast Education Professionals Community Action Counc
Partnership of Cape Cod and Islands

6 Region VI Professional Development Action for Boston
Collaborative Community Development
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UMass Boston studied the new delivery systempimfessional development from its
AYyOSLIiA2Y FYR (GKS adGddzZRéQa NBO2YYSYyRI{GA2Yy A K
9 Governance Continue to invest in building a sustainable regional infrastructure and

to define regional authority and responsibility redd to innovation.
1 Communication Assure timely, accurate, reciprocal information flow between EEC

and EPS partnerships. Assess outreach to priority, dual language, and FCC educators.
1 Professional Development Services and Alignmdirigage partnerships

initiatives on incentives and MOUs. Advance understanding of strategies for aligning

professional development with QRIS.
1 Use of Data to Inform Regional Practidgontinue providing data to grantees.

Increase evidencbased professional development@support regions in

evaluating the effectiveness of services.

Higher Education

II. Institutions of Higher Education Mapping Project
EEC in partnership with the He&thrt State Collaboration Office contracted with Oldham
Innovative Research Inc. to map tberrent network of two and four year public and private
Institutions of Higher Education (IHE) in Massachusetts that offer an Early Childhood Education
(ECE) program of study, elementary education program or program in a related field that leads
toaceth FAOI GST FyYRk2NJ Iy | &aThdphdsdiofetizalrephd | 6 OKSf 2
included a profile for each campus and spreadsheet of all colleges included in the project. Phase
two of the project compared early childhoatkgree and certificate requirecbursework at
participating IHEs to identify common course themes across institutions and map courses to one
or more of the EEC Core Competency areas. The goal of phase two was to facilitate the transfer
of credits between IHEs. Resource tools from phlageinclude a searchable database of
required coursework for associate and bachelor level early education degree and certificate
LIN2EINFYa a ¢Stf Fa /2dz2NBS ¢KSYS FI 04 akKSSda o
The IHE Mapping Project is avaifbl 2 y 9 9 / Q &ttp:gvdvay.indssl ®v/eduibith
gradel2/early-educationand-care/workforceandprofessionaldevelopnent/ihe-
mapping.html.

Both phases on the IHE Mapping Project stressed continued collaboration among the state
agencies and individual institutions of higher education in the state. In August 2011, EEC
Commissioner Killins and DHE Commissioner Freelahtbrdescuss the mapping study findings
and agreed upon the following next steps:
i. EEC entered into an Interagency Service Agreement to fund the Department of
Higher Education to hire an Early Education and Out of School Time Degree
Completion SpecialisfThe Specialist, Winifred M. Hagen, Ed D, begémisn
new position on February 7,2012. Y2y 3 GKA A& LRRaAldAz2yQa NBa
implementation of the ECE Transfer Compact, broadening access to higher
education for educators who are English Languageriszs (ELL) and aligning
higher education with best practices in the fielBEC and DHE collaborated
closely on the posting for the position as well as the actual intervié¥$E and
EEC will continue to work together through this position and othenaes to
address issues of mutual concern.
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ii. The agencies will determine if the three competency areas that were not
reflected in the coursework reviewed by the study are addressed in other
courses or if additional course content is needed.

iii. The agencies Wildentify transitional coursework that helps English language
learners learn English while they master early education content so they can
improve current practice while preparing to take courses in English.

This study has been the impetus for furtheralission and collaboration between EEC and DHE
and institutions of higher education.

hy 5SOSY0oSNI mMcX HAMMI [/ 2YYAAadaA2YySNI YAffAYya | yR
discuss the IHE study in deptiihe SCOPE committee is made up of presidemtedncation

deans from 4 year state collegeShe meeting also included a discussion of the initiatives from

the RTTIELC grant application that will involve these institutions and the Readiness Centers

they belong to.

On December 21, 2011, CommissimKillins and Freeland and DHE Board Chair Desmond met
with the Planning and Evaluation Committee of the EEC Board to discuss the IHE report and next
steps. The group decided that it would be valuable to initiate joint work between the Boards of
ECE an®HE at the committee level to address specific issues that concern both b@ties.

such issue was the approval process for college courses in early education and care and the
alignment of curriculum with the certification process.

Ill.  Early Educator Scholship Program see the strategic direction on Workforce for details

IV. Professional Qualifications Registrgee the strategic direction on Workforce for details
State Supported Efforts

V. See QRIS section (Quality Indicator 1) for work relative to QRIS.

VI.  Supporting Improvements in Physical Environments for Programs Serving Infants and Toddlers
(ARRA funded)
99/ I 6 NRSR GKS / KAfRNBYyQa Ly@SailtyYSyid CdzyR 6/ L
(CCRC) $500,000 to increase early education and card éd@cNE Q | g NBy Saaszx 1Vy:
ability regarding:
. CKS AYLRNIFYOS 2F | LINRPINIYQA LIKE&aAOFT
interactions, relationships, and behaviors;
ii. Making informed decisions about quality improvements that would enhance the
progranQa ljdzl f AG@T
iii. How to sustain these improvements and plan for future enhancements.
¢tKS / KAt RNByQa Ly@gSadaqySyid CdzyR o/ LCO FyR (K
2TFSNBREI awz22Y (2 DNRgYyY LYLINRGAY3IA LWFFYyld ¢
I FLIAGEE {LISYRAY3A¢ (NI AYAY3xDecgmbg 20NBhgrke defed 2 F
445 participants at ten trainings representing 267 individuals who attended one or both
trainings. The 267 individuals included 123 teachers or administngtioom centers and 144
family child care providerd. Yy | RRAGA 2y S GKS& 2FFSNBR (62 a&¢ NI J
participants to ensure that future trainings would be offered across the stiiugust 2011,
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VII.

VIILI.

0KS&8 RSAAIYSR | o6dAYKING 2 Fa & W B frain@ds, ®rie@ry t A y S o
interior environments and one on outdoor play space, were offered in September and October.

CIF and CCRC awarded $324,345.00 in equipment grants to 94 providers (66 family child care
educators and & centers) to improve their program environments for the 1,261 infants and
toddlers they serve Verification reports and final reports submitted by all providers
demonstrated that they received all equipment in good condition and implemented financial
maragement steps to plan for future equipment purchases or building renovation rep2iFs.

and CCRC conducted-site monitoring visits to 20% of the grant recipients to verify that
equipment was received and to document the impact of the grants.

Resourcedor Military Families

Wheelock College hosteaimeeting of the military support working group on Novwsn 9, 2011

to begin the work of compiling a state compendium of resources to support military connected
families with young children in the Commonwealth.

EEC has also agreed to collaborate with the Family Support Team: Red Sox Foundation/MGH
Home Base Program in their new foundation grant to help reach educators across the
developmental spectrum [infancy through high school] with a series ofvesied brieihgs to
learn about the nature of military service and the challenges children and familiesTacse.
curriculum, once developed, will be offered to early childhood educators throughout the state.
tKS 202S0GAGS Aa (2 SR drGhehalledgesNaRig $ha faniles/in £ O NA
2dzNJ / 2YY2y St GK K2 &SNS Thampicsobvarihe fglloviing: A Ga |
a. Introduction to the MA Military Family and the Challenges of the Deployment Cycle
b. Deployment Cycle Stress and Its Bffem Child Behavioral Health
c. Early Identification of Deployment Cycle Stress Reactions and Sased Support
d. Model for Supporting a Family through Military Traumatic Grief

Screening and Assessment

a. Massachusetts Kindergarten Entry Assessment (MKEA)
As noted ingreater detailinthex t £  YY SR T2 NJ bnFEAD12 ardl IFYeH13,4 SOG A2 Y
through Race to the TopEarly Learning Challenge grant funds, the state plans to fund the
development and implementation of a Massachusetts Kindergarten Entry Assaissm
6aY9! Vv (2 LINBRdzOS I O2YY2y aidliS6ARS YSI adaNB
Department plans to hire a vendor to develop a common metric for early learning
assessment tools to serve as the basis for the MKEAis same timeframe, the state als
plans to fund the development and implementation of a Massachusetts Kindergarten Entry
Assessment (MKEA).

On Wednesday, February 1, 2012, 44 representatives, including Superintendents and Early
Childhood Coordinators from 21 school districts and 1 @rasthool of the 24 school

districts identified for participation in this project, attended the Massachusetts Kindergarten
Entry Assessment Meeting to kick off the project.

In partnership with the Department of Elementary and Secondary Education staff, the

Department of Early Education and Care presented an overview of the screening and
assessment system as it relates to the larger education agenda. In addition, repregentativ
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from Wheelock College presented an overview of the 3 assessment tools, Work Sampling,
High Scope (CQRBnd Teaching Strategies Gihidt will be used as part of this project.
Participates received copy of each the assessment tools and were presentedtidth
overarching goals and timelines for implementation of the project in addition to resources
that will be available to them during this project. Commissioner Killins spoke to the areas of
a sucessful state system, higiuality, accountable programs, promoting early learning and
development outcomes for children, early childhood education workforce and measuring
outcomes and programs.

Kindergarten Readiness Assessment Model Design and PiloeEtroj

As reported in the UPK Evaluation section of this report, 20ElYEEC hired New York

University (NYU) Child and Family Policy Center (CFPC) as the vendor for a the Kindergarten
Readiness Assessment Model Design and Pilot Project. The modelveilireefollowing
purposes:

A Provide childevel data to classroom educators which can be used to inform
classroom practice anddividualize instruction for childreas a tool in formative
assessment measures

A Provide data that can be aggregated at the peog level for sitebased
improvement and growth trackingnd

A Provide to educators to support the validation of the formative assessment
information.

Training has taken place for cohort groups which include educators from Springfield,
Holyoke, PittsfieldWorcester, Southbridge, Lawrence and LowEthining is being
conducted in two segmentsThe first training consists of a general overview of the project
and training on the three social emotional tools and the PVfe second day training
consists 6training on the EVT, Woodcock Johnson mathematics test and a newly added
cultural sensitivity segmentAll teachers have received day one training and are in the
process of doing at least five practice assessments in their program or sdreaahers &
also receiving phone consultation from the staff at NYahe cohort group has recently
completed their day two training and is in the process of doing at least ten assessments on
children in their programDay two training for the remaining groups Mdke place on

March 29and 3%. Once all teachers have completed their training and completed at least
ten assessments they will be tested for reliability as a raldre hope is to gather data on
approximately eight hundred childrern June, the stff from NYU will return to
Massachusetts to collect data gathered by the raterSo far all trainings have been fully
attended including observers and mentors.

The goal in RX012 is to certify 76 teachers over the next 12 months to:
A Increasethesygm-s A RS OF LI OAG& G2 FaasSaa OKAf RNBy(
ways that align with Early Learning Standard and well as Common Core Standards
A Create a professional development program that trains teachers to administer
selected measures, interpret thegalts, understand implications for practice and

communicate the findings to parents as well as colleagues with whom they
collaborate
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A Create a system for efficient entry, cleaning, and analysis of resulting data garnered
from those assessments and interfagéh early childhood and care system data
professionals to integrate this data handling into regular practice

A Become certified through the completion oft® training assessments (will use
large sample of children who arexdyears old (N=380)); Certifieelachers must
conduct at least 10 assessments

A Enter data on 760 children into a database system and analyze for descriptive
information in summer of 2012.

c. FY2Q1 AssessmenSupports
In FY2011, EEC awarded Associated Early Care and Education an $800,000 Assessment Grant
for the purpose of providing assessment and screening training and materials statewide.
This initiative was the result of a fiscal year 2009 study by Abt Associates;ho
conducted an evaluation of the level of quality in a statewide sample of early childhood
settings that serve atisk preschool childrenThe study used the CLASS observation
measure to evaluate provider/child interactions in three primary domémsotional
support, classroom organization, and instructional support) for licensed cébatezd
programs, Head Start centers, public school programs and family child care providers.
t N2EINI Ya FNRBY al aakkihdedgartSni(UPK)and itk @rdgiaing t NB
were included within each program typd\ final report prepared by Abt Associates found
across program types programs scored high in emotional support and classroom
organization, though performed significantly lower on instructional suppGten the low
results on instructional support, EEC sought to address this issue by supporting the
implementation and utilization of researdiased comprehensive child assessment systems
and screening tools in preschool settings so that educators candndiize their instruction
by child and improve program practice.

The grant providedtatewidetrainings on the following ssessment and screening systems
1 Ages & Stages (screening),
9 Teaching Strategies Creative Curriculum,
i Teaching Strategies GOLD,
1 HighScope COR, and
1  Work Sampling System.

896 educators were trained in 29 differentiated trainings (introductorierimediate and
advanced levels) and 694 child assessment tools and 5, Hideolicenses (needed per
child) were given out.

Planned for Next Year

IX.

FY203B Educator and Provider Support (EPS)

Proposed Changes to FY13 EPS Grant include clear linkages to QRIS, intentional collaboration

with regional Readiness Centers, statewide focus, prioritized services for educators in programs
ASNIAY3 aKAIK ySSRA&AE OKAT RN pint profdsiiRa@ A y 3 G S| OK
development across the mixed delivery system, broader consultation on local professional
development needs and sharing opportunities, incentives for educators to participate in
O2dzNBSE2N) dzaAy3 ah! a | ¥Bnd&dlifat® dcceSsltoappsrivditess RR S NE
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XI.

beyond the grant and refinements of the Coaching and Mentoring role. It is anticipated that the
RFP will be issued in February 2012, with grants awarded incApay 2012.

For additional details, please see thenkforce section and Appendix K.

Targeted Professional Development Resources for the Field

EEC will work with its EPS grantees and their Readiness Center partners to make these resources
available through the Readiness Center Network. In addition, HBE@owk with its EPS

grantees to see if Professional Learning Communities (PLCs) on these topics can be offered to
educators taking the courses.

Screening and Assessment

EEC seeks to make child assessment and screening sustairattiees in the earlgducation

and care fieldThe Race to the Top funds will allow the Department to design and implement a
Massachusetts Early Learning and Development Assessment System (MELD) from birth to grade
three and EEC remains committed to providing the FY2012AssesSrant. Both initiatives

are detailed below.

a. Measuring Growth through the Massachusetts Early Learning and Development
Assessment System (MELD) from Birth to Grade Three
The design and implementation of the MELD Assessment System will measurecaflue
FYR AYLNROGS | OKAfRQ&a 3INRoUK YR RSOSt2LIVYSYI
O2YYdzyAieQa [/ 22NRAYIFIGSR CIFYAfe@ FYR [/ 2YYdzy Al
education programs and public school classrooms will support the alignment of a seamless
assessment system and the healthy development of children and their families at different
points along the assessment continuum.

The state will support the purchase of Ages and Stages Questionnaire (ASQ) screening
toolkits to be provided to 107 Coordired Family and Community Engagement grantees to
Sy3alr3asS TFILYAfASaA Ay (K Sraféi@ncOKdsdestficnts B SUpidft 2 LIY Sy
individualized instruction of licensed and licensed exempt early education and care
programs, and subscriptions for formagiassessment tools (eipe Work Sampling System,

Teaching Strategie6OLD, High Scope QQ®& implement MELD and the Massachusetts
Kindergarten Entry Assessment (MKEA) in the communities public school system.

b. Measuring Growth by Developing a Common Mseeae for Kindergarten Entry Assessment
The state plans to fund the development and implementation of a Massachusetts
Kindergarten Entry Assessment (MKEA) to produce a common statewide measure of
OKAf RNBywa aoOKz22f NBFIRAYySaao al aal OKdzaSidda
the grant to hire a vendor to develop a common metric for early learning assessment tools
to serve as the basis for the MKEA.

c. FY201Assessment Gran
TheFR012AA 4 SaaYSyd DNI yl ¢Af fgoaitcdriakel2hNdiassaskntents S LI NJi
and screening sustainabpgactices in the early education and care figfldNovember 2011,
EEGwarded the FX012 Assessment Grant to Wheelock Collagprovideservices across
the Commonwealth.
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Wheelock connected with existirggate systems, such as the Educator and Provider Support
(EPS) grantees, to do the following:
a) { dzZLJLI2 NIi SRdzOF G62NEQ O2YLISGiSyoOe RS@St2LISy
QRIS measurement tools at all levels;
b) Develop courses in assessment, screening an@RES measurement tools;
c) Address specific statewide geography, age groups, diverse and dual language
learners, children with special needs and children who are at risk or subject to
stress; and
d) Use graduatdevel or above students with expertise on assessmand adult
learning as a tool for providing individualized and small group support.

Wheelock has committed to:
1 Train a minimum of 750 early educators during the grant term
0 Atleast 50 percent of the educators trained will be working in a program
with 50% or more of its enrolled children receiving an EEC subsidy;

1 Provide a minimum of 200 programs that serve at least 50% of EEC subsidized
children with assessment and/or screening tools (programs serving subsidized
children must be given the opportunity teceive a tool if they do not already have
one);

91 Develop a plan for integrating assessment and screening into their early education
and care program and advancing the individualized teaching and learning strategies
for a minimum of 200 programs; and

1 Provde coaching and mentoring to a minimum of 50 programs.

Quiality Indicator 4: Parents understand and use information about quality to make
informed decisions about early education and care programs.

Accomplished This Year
State Supported Familgducation Resources

Coordinated Family and Community Engagement (CFCE) GRafining Goals

CFCE grantees provide families with education about child development individually and in groups.

Part of this education includes helping families understandkihds of environments that support

optimal child development, both at home and in early education and care settings. In addition, CFCE

staff support families as consumers of early education and care with information about

Massachusetts licensing standamatsd the Quality Rating and Improvement System. EEC provides

resources to CFCE grantees to strengthen their work with families. For example, EEC has developed
brochures that focus on five areas of child development that can be shared with families. These

materials are available in English, Spanish, Haitian and Khrhey. are grounded in the
alaalOKdzaSiadga a9FNIie [SFENYyAy3a DAdZARStEAYSE F2NJ Ly
F20dza 2y NBflFGA2yaKALA o0SGo8Ey Fff AAIYATFTAOLYOH 1

o C2NJ Y2NB AYF2NXNIGA2Y [ o62dzi 99/ Qa NX&A2dz2NOSA
http://www.mass.qgov/edu/birth-grade-12/early-educatiorand-care/parentand-family-
support
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o C2NJ 0KS alaal OKdzaSdida a9l NI & [SFENYyAy3a Ddzi RS
following link:
http://www.eec.state.ma.us/docs1/curriculum/20110519 _infant toddler_early learnin
g_quidelines.pdf

o The Preschool Early Learning Guidelines build on the foundation established in the
Massachusetts Early Liméng Guidelines for Infants and Toddlers. To access this
resource for families and programs, click on the following- link
http:/www.eec.state.ma.us/docs1/curriculum/20030401_preschool_early learning_gu
idelines.pdf

CFCE grantees continue to focus on thplementation of coordinated and collaborative
community wide plans to enhance family access, education, and support across and within early
education and care program models, to realize efficiencies and promote greater outcomes
through shared resources drefforts. Grantees provide outreach and consumer education in
ways that align with the demographics of the families in their communities.

In FY2012, the priorities of the CFCE grant were consolidated to three primary areas:

1. Actively identifying familiethat are the most socially isolated and hence at
greatest risk;

2. Facilitating access to locally based comprehensive services for both families and
early education and care programs

3. Supporting families through the continuum of services and supports nefeded
child development birth to 13.

While the resources and supports of CFCE grantees are available for all families in a community,

99/ KIF& YIRS AG F LINA2NRGe F2NJ/C/ 9 3INryiaSSa i
them with information andinkages to resources. Grantees have employed creative ways of

bringing programming, information and other resources to families through community

partnerships with faith based organizations, food pantries, WIC programs, homeless shelters,

etc.

As EEC adinues to build a system of early education and care, the FY2012 CFCE scope of

services eliminated professional development, mental health consultations, assessments, and

other direct comprehensive services, focusing CFCE efforts on building access tonmos

functions through referrals. As a result, grantees have strengthened comrrhasgd

partnerships in order to have the most current information about local programs and services as
gStf Fa INBFISNI I O0Saa G2 aaKIFEINR G2 NBFOK Tl YA

Communication Eorts

II.  Seeupdate on theStrategic Communications Initiativé Brain Building in ProgresSampaign
under Communications

Quality Indicator 5: UPK system design has been finalized and fultscale
implementation has begun.
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This indicator was further defined in 2011, to include redefining what we mean by
universal "all p reschool children have access.! to identify what progress we have made
toward universal preschool and how to align resources quality and access.

Accomplished This Year

FY2012Jniversal PreKindergarten (UPK) Program

I.  FY202 UniversalPre-Kindergarten(UPK) Program
The development and implementation of a universal-giredergarten (UPK) program is a
statutory responsibility of the Department. Legislation states that the EESRRoad & K| £ f = & dzo
to appropriation, establish the Massachusetts universatipnelergarten program to assist in
providing voluntary, universally accessible, higlality early education and care programs and
services for preschoalged children inthe coMi2 Y 6 S| f (1 K ® ¢ /| dZNNBy if ez | LL
children are being served in UPK programs statewide, however the Department supports
numerous initiatives that focus on the quality components of UPK as well as those aligned with
99/ Qa4 vwL{ ® ¢ KiSersal PriKintle@&tdnX(\PK)iPogramyis in its sixth year of
implementation. It is currently in the pilot phase, though the EEC Board has dedicated
significant planning time to moving the pilot to scale in coming years.

a. Purposeof the Universal Prekindergarten (UPK) Pilot Program

1 Promote school readiness and positive outcomes for children participating in
UPK classrooms and homes;

1 Provide quality grants to programs to meet and maintain the UPK eligibility
requirements which are detailed in thApplicant Eligibility section below;

9 Support and enhance the quality of services for children in UPK classrooms and
especially for lowincome children and/or children living in underperforming
school districts;

1 Maximize parent choice by ensuring particiiat from all program types within
a mixed public and private service delivery system;

9 Support the use of child assessment systems/tools to ensure that programs are
STFSOGADSt e YSIFadaNAy3d OKAf RNByQa LINEINEB:
using this iformation to inform practice; and

1 Inform the longesterm implementation of a program of universally accessible,
high-quality early childhood education.

b. Policy Objectives of th&Y2012 Grant

FY2012 was used as a planning year for the purposestiicturing UPK and aligning it
with QRIS in future years. Policy objectives that were made originally in FY2011, that
were sustained in 2012 include:

1 Begin alignment of UPK with QRIS and the development of the early education

data system, which reques:

9 Participation in QRIS;

9 Programs shall use a portion of UPK funding to support progress on QRIS;

9 An agreement to allow EEC staff to conductsie ECERS/FCCERS reviews;
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9 An agreement to publish staff information, including compensation and
educaton @St ¥ GKNRdzZAK 99/ Qa tNRFSaairzylft vdz
designated mechanism; and

1 An agreement to provide child level data, with parent consent, allowing children
to be assigned a State Assigned Student Identification (SASID).

In addition, the ftlowing updates have been made to the FY12 grant:
t NEINF Ya Ydzald KF@S O2YLX SGS | LILX AOFGAZ2YyaA &d
(QPM) by June 1, 2011.
1 Programs that do not have a complete QRIS application and supporting
documents submitted to EEC hyné 1, 2011 may not be eligible for FY12 grant
renewal.
1 Programs may be required to be level 3 in QRIS by FY13 subject to Board
approval.

c. FY2012 Renewal Grants
EEC renewed 210 UPK grants from FY2011 to FYZB&2otal amount of funding
dedicated to F2012 UPK grants is approximately $&#lion. 17 programs did not
apply for grant renewal, representing about $230,000 in fundiRgasons provided for
not renewingfunding include closure of site, providemis longer interested in
participating inthe UPK grant, no longer meets accreditation requirement and received
QRIS Grant and does not have the time for both. An additional 2 center based programs
and four (4) FCCs representing twelve (12) providers ($89,781) also lost funding because
the requireament to enter the QRIS system was not fulfilled.

II.  FY2013 Planning for UPRrogram

Redefining Universal / FY2013 Planning

At the July 201(Retreat of the Board of Early Education and Ciareas decided that

QRIS would be the quality standard for programs moving forwAtidining UPK with

QRIS continues to be a priority of the Board. Additionally, the Board has acknowledged
the value of moving UPK statewide and away from the pilot maalbkta more
comprehensive initiative that isclusive of more programs beyotige currently funded

group.

99/ Q& .2FNRX YR Ala /2YYAUuGSSax ff20FGSR
development of UPK, including refinement to the structurerpgmse, funding
mechanism and alignment with QRIS.

At the January 10, 2012 and February 14, 2012 meeting of the Board of Early Education
and Care, after much Committee discussion which began in November 2011,
recommendations were discussed for advandimg UPK program. At the Februgé912
meeting, the Boardoted tomove forwardwith the followingset of recommendations

to advance the UPK program in FY2013:

1 Require UPK grantees to demonstrate a Level 3 QRIS rating; existing UPK
grantees will be givea oneyear exception to achieve this rating;
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f wSIjdZANS !'tY 3INIYGHGSSa (42 RSY2yadaN)»GS ast
defined in the RTFELC grant).
A/ dINNByildtesx al aal OKdzaSidia RSTAyYySa
those with sufficiently low household incomd®sge in need
of special education assistance, and other priority populations
who qualify for federal and/or state aid. Massachusetts is
Y2@AYy3 G286 NR I O0NRIFRSNJI RSTFAYAGA
(see page 75 for definition) as included in the-RIT
application, which recognizes that multiple risk factors, in
concert with one another, is what puts children at risk of poor
educational outcomes.
'aS FT2NXIFOGAGS FaaSaavySyida FyR aONBSyYyAy:
In order to support compensation efforts, programs will be required to
receive a good to excellent score on the Program Administration Scale (PAS)
for Center Based Programs and the Business Administration Scale (BAS) for
Family Child Care Programs.
Mandate use of program funding match; and
Demonstrate alignment of Py€indergarten to 3rd Grade with local school
districts.

1
1

E R

FY2013 Funding Levels

EEC will conduct a twiiered, competitive procurement process for awarding
FY2013 UPK fundnitially, EEC will make up to $5.5 million of the total
appropriation available to existing UPK grantees.

After that procurement process for existing grantees, EEC will then conduct a
second competitive procurement, which will be made available to any other
existing programs that are able to meet the policy goals and objectives of the
UPK programSubject to appropriation, EEC anticipates that $500,000 will be
made available to fund this second open, competitive procurement, which
will enable EEC to fund 2&iditional classrooms (at 5 "high needs" children per
class) for a total of 162 new children.

Funding Formula and Basis for Funding Levels

The current FY2012 UPK funding is determined by the number of
children and portion of subsidized children in eatdssroom, operating
hours, and full or partime/year status, e.g. total classroom enrollment
x $500 + total subsidized enrolliment x $1500 = total grant award.

The FY2013 UPK funding formula will be based on the number

2F GKAIK ySSRakS YK t GRNBya MBy2 Y 6FENT WA G ¢
YFEAYdzY 2F p aKA3IK ySSRa OKAf RNByé LS
g2dzf R NBOSAGPS bPoXnng LISNI aKAIK ySSR
OLINBINIY OFyYy NBOSAGS Fdzy RAy3a F2NJ |
YSSRaAé¢ OKAftRNBY LISNI Of aaNR2Y0O ®

a
v

The rationale fortie funding level of the first grant round to
current grantees is based on the curréd81l UPK classrooms,
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potentially serving up to 1,833 "high needs" children, which
would bring the maximum grant allocation for these children
to approximately $5.5M ($3,@per child).

Impact of FY13 Funding Formula on Current UPK Programs

The Board and Department are cognizant of the impact that changes
in the FY2013 grant will have on current grantees; an analysis of
current programs revealed 125 programs would gairdfog (60% of

UPK Programs) under the new funding formula and 83 programs (40%
of programs) would lose some level of funding.

The past 4 grant application cyclesve indicated tdJPKgrantees

that potential changes tthe program were likelyBut, & their

February 14, 2012 meeting, in order to allow for additional planning,

the Board voted to allow existing UPK grantees with previously

established UPK classrooms, with educators who have obtained

o OKSt 2NBRQ RSAINBSasz (2 bhdafipked F2NJ £ S@St

G2 SEA&aGAY3I SRdzOF2NBQ O2YLISyal A2y 2yt

only for the FY2013 grant round. Additionaltyprder to be eligible

for this exemption

1 the program must be a QRIS Level 3 program and 75% of their
teacherswould havetoh® . | OKSf 2 NDa RSINBSAT

91 the program must have demonstrated the practice of salary
enhancement with UPK funds for two years;

T GKS . I OKSf2NRa GSFOKSNbHavs gA
degree, must teach in the preschool classroom;

1 the teacher(s) implated must have at least a two year tenure at
the program; and

9 the programs will be required to demonstrate that the new
funding formula is insufficient to meet the salarythé
Bachelor'seacher(s) and 100 percent of the new formutast be
dedicated to teacher salaries.

K GKS S

(e

The FY2013 graafpplicationfor currentgrantees is expected to be availalie
March2012 and the in the summer of 2012 for new programs interested in
applying both for July 2012 funding.

1 Grantee Assessment and UPK Program Evaluation

a. Child Assessment Data from UPK Assessment Tools
UPK granteeare currently required to enter child assessment data from their
UPK classrooms/homes in an electronic assessment system at least twice per
year (fall and spring). EEC has coordinated with three publishers of the EEC
approved assessment systems (High 8d0@R, Work Sampling, Creative
Curriculum and GOLD) to set up a state license for programs interested in
participating. The sta license gives EEC immediate access to prodgaei
data and offers programs with a reduced price per child to use the assess
system. Participation in the state license has not been required, which allowed
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programs to concentrate on the actual child observations and child assessments
and also allowed programs the alternative of entering data in their own
electronic systemgvhich some have had in place for many years (and EEC does
not have access to).

b. UPK Program Quality Evaluation
Each year a portion of UPK fimare set aside factivitiesto support programs
to move toward advancing their qualityin fiscal year 201EEC used UPK
evaluation funds for three initiatives. Those included an evaluation of the
Quiality Rating and Improvement System (QRIS) standards, by Education
Development Center to inform the revisions of the provisional standards; the
Kindergarten Readiness Assessment Model Design and Pilot, by New York
University, which provided recommendins to EEC to assist in the
implementation of a full Kindergarten Readiness Assessment System in
partnership with the Department of Elementary and Secondary Education (ESE)
to be used to support the alignment of birth through age 8 programming; and
the Assessment Grant, implemented by Associated Early Education andtQare,
provide training, technical assistance, coaching/mentoring, and assessment and
screening tools and materials to programs in the mixed delivery system to
support the implementation ohssessment and screening in settings serving
preschool children across the Commonwealth.

Quiality Indicator 6: MA has a system that collects, analyzes, and disseminates program
quality and child outcome data to inform policy and program development and
implementation.

Accomplished This Year

See Quiality Indicator 1 for a summary of tieork relative to QRIS

Professional Qualifications Registry

In June 2010 EEC lalmed its PQ Registry to gathdmta on the early education and out of
school time workforce in MassachusetEducators currently working in early education or-out
of-school time in an EB@ensed centerbased program or FCC home in Massachusetts are
required to register annually byHE licensing regulationsSince its inception, over 47,000
educators have registered. In 2011 EEC expanded the PQ Registry to improve usability and to
allow educators to renew their registratiomhePQ Registris gathering important information
on thesize, composition, education, and experience of the current workforce. It will store
information about the retention and turnover of edu@as working in early educaticeind out
of-school time programs. This data helps EEC build a workforce developratemh iiat
responds to the needs of all educators and programs in Massachu3éitsEEC PQ Registry
and QRIS will interconnect to analyze data on program quality and workforce education. For
more information on the PQR, please see Strategic Directionkidfoe.

Planned for Next Year

Measuring Program Quality
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Professional Qualifications Registry (P@MR) QRISThe EEC PQR and QRIS and will continue to
be refined to establish further interconnectivity to analyze data on program quality and
workforce education during the second year of QRIS Implementatioaddition, EEC will
developa QRIS@plication data ¢ include measurement of child growth anditdorm the
development of the QRIS Level 5 Standards.

In the first three years of the Race to the ToRarly Learning Challenge grant, the state plans to
fund the validation of workforce core competencies sncial/emotional development and
literacy/ numeracy and to conduct a study of best practices in supporting social and emotional
development.

Quiality Indicator 7: Licensing regulations that reflect best practices have been
promulgated, translated, clearly communicated to the field, and enforced consistently
throughout all regions.

Accomplished This Year

Regulations Reform For Adopton and Foster Care Regulations

99/ Qa FTR2LIIA2Y YR LX I OSYSy i ethdy HdntifytieA 2y 4> O2RA
standards for the licensure or approval of adoption and child placement agencies in the
Commonwealth. EEC has not revised these particular regulations since 15i@8e that time,

there have been many changes in adoption law and research regarding best@sdor

placement and adoption agencieBEC has undertaken an extensive review to update and
restructure these regulations As part of its review and restructuring, EEC has added and
revised its definitions applicable to the adoption and placemegutations. With respect to
licensure, EEC has increased the documentation requirements before a provisional license can
issue and has added an enhanced license category, effective for three years from the date of
issuance.EEC has also clarified its oi@ments related to the administration of a placement
agency and record retention.

EEC began analyzing the current regulations with feedback and consultation from the Evan B.
Donaldson Adoption Institute and research from Hanover Research group. The result of that
work was presented at the June 14, 2011 meeting of the Board of Earlatiestuand Care and

the Board voted to solicit public comment, in accordance with the requirements of the
Administrative Procedure Act, on the proposed restructured and revised licensing regulations
for child placement and adoption serviceSince that tine, EEGtaff hascontinued to meet

with the adoption advisory group and other outside stakeholders, including the Department of
Children and Families, to review the draft regulations to ensure consistency with other state
regulations and to capture bestautices in the field A final draft of the proposed regulations is
expected to be disseminated for public hearing by May, 2012.

The more significant changes to the regulations are in the areas of general case work
management, services to birth parentsdagervices to adoptive parent3hese changes are as
follows:

1 Each agency shall designate a Director of Social Services to have overall responsibility for
all social service, clinical and casework decisions for the agency; this person shall have
an advaned degree in social work, psychology or a closely related field and 5 years of
experience in providing foster care or adoption services.
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9 The social worker assigned to provide counseling to persons considering adoption shall
be separate from the worker aggied to the prospective adoptive familyrhe social
worker assigned to provide support to the foster family shall be separate from the
worker assigned to the child in placement.

9 Birth parent counseling shall be provided by a person with an advanced degeeial
work, psychology or a closely related field and two years of experience in child
placement, including issues of grief and loss.

1 A description of the adoptive parent(s) identified for the child shall not be provided to
the expectant parent(s) pr to the third trimester of pregnancy and the completion of
intake and an accompanying service plan.

1 Payment of living expenses and support services for the birth mother have been
increased, shall not be made for more than 9 months including no more@tmaonths
during the pregnancy and 3 months following birth.

9 Prospective adoptive parents may not be charged for birth parent counseling costs or
charged for expectant parent living expenses and support services before the beginning
of the third trimester.

1 Ifachild is placed in foster care who differs from lfmene studyrecommendation as to
GKS 1138z 4SE YR OKINIOGSNRAGAOA 2F OKAf RNE
safely accommodate and best serve, the social worker shall provide a written
justification for the decision and recommend additional services and/or training that the
placement agency will provide to support the placement.

9 Foster parents shall be required to attend a minimum of 20 hours of training each year.

Quiality Indicator 8: Comprehensive services, including mental health consultations,
are embedded in the delivery of services for families and children.

Accomplished This Year

I.  Mental Health Consultation Services Competitive Grant
In F2012, EEC successfully procured a statewide early childhood mental health consultation
grant model, awarding $1.25M in funds to six regional grantees covering the entire
Commonwealth. Key goals will continue int@@2, including creating a structural base fo
mental health consultation services, which is comprised of telephonic argiten
consultation with programs and famili@sross the statereferrals for services to be met
outside of the grant, and utilization of third party billing to maximize the heafcgrant
funds Programs serving children with EEC supportive contracts will be prioritized with
regard to access to consultation services.

The objectives of the model are as follows:
i.  Promote the healthy social and emotional developmenalbthildren, particularly
those children whose emotional development is compromised by poverty, biological or
family risk factors, or other circumstances which may contribute to toxic levels of stress;
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Vi.

T

1

Build the capacity of early education and care progistaff to enhance children's
learning through positive, nurturing interactions with children and with their families
and to address the needs of children who exhibit behavioral challenges;

Attend to sociakemotional needs of children so they are readydarn and successful in
their early education;

Reduce the number of children who are suspended or expelled from Early Education
and Care funded programs;

Promote collaboration for better access to supportive services for children and their
families; and

Maximize resources by ensuring that certain mental health interventions are funded,
when appropriate, through insurance payments.

The three main goals of the FY12 Mental Health Consultation Renewal Grant are for the
selected entities to:

Build on the suaess of the FY11 Mental Health Consultation Grant by continuing to fund a
statewide mental health consultation services model to provide a system of mental health
consultation accessible to the mixed delivery system of early education and care programs
statewide.

Grantees must continue to have the capacity to provide direct services and consultation at
the classroom/program levels with prioritization given to programs serving EEC subsidized
children through a voucher or a contract. Services to childrerfamdies may be provided
only when third party services are not available. Classrawel services must be

prioritized and whenever possible, services to children at the individual level and/or family
services should be referred to thimhrty providers.

Meet needs identified by EEC. Grantees must continue their ability to:

o Provide services widely accessible within a set region;

o Benefit the greatest number of atsk children;

o Serve children from birth through age 14 (14th birthday), prioritizing wildbirth
to age 5 receiving EEC subsidies, and working with children and families as early as
possible (infant/toddler and preschool capacity);

o If public school preschool programs do not have a contract with EEC to serve
subsidized children, services toet school must be approved on a case by case basis
by EEC;

o Address cultural and linguistic needs of children, families, and providers;

o Work in partnership with teachers and families;

o Provide referral options for children with intensive or extensive menéallth
needs; and

o Build program capacity through training and coaching on models that promote
positive social emotional development and prevent challenging behaviors (e.g. the
I SYGSNI 2y {20AFf 9Y20A2YyIf C2dzyRIFliA2Yya
Model, Strengthening Families, etc.) in the context of specific referrals.

Create efficiencies by building on the current system of collaboration with partners and use
of 3rd party billing without duplication.

o Build linkages to other available and apprape community resources, social
services, and mental health agencies including referrals to public school Special
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Education, Early Intervention programs, and other family support programs and
servicedn order to promote the coordination and continuatiaf mental health
services for children and families;
o Make referrals for more intensive therapeutic services for children and families
AyOf dzZRAy3 aSNBAOSE LINPPARSR FT2NJ al aal Skt
Behavioral Health Initiative (CBHihd
o Notify EEC of areas of the state where third party mental health services are not
available in a community or for a specific family.

FY2012 Mental Health Consultation Renewal Grants were approved for all regions but
Region 1 where we renewed the contract for the Region 1 provider, Clinical and Support
Options (CSO0), for the limited period of July 1, 2011 through October 31, 2011. EHC issue
an RFP seeking a provider in Region 1 for the period November 1, 2011, through June 30,
2012, to provide orgoing services to children. Responses for a competitive bid for Region 1
were due on September 16, 2011. Behavioral Health Network, Inc. wadehhe

contract for the period beginning November 1, 20 HEC will schedule quarterly meetings
with grantees and will collect B¥12 performance and outcomes data from grante&ee
AppendixG for datareceived from grantees to date

Center on SocigEmotional Foundation for Early Learning (CSEFEL)

The Massachusetts State Planning teamtfue CSEFEL Pyramid MadeMhich two EEC

staff participate continues to meet monthly to support statewide , collaborative

professional development structureslthi  dzi At AT S / {9C9[ Qa 02y OSLJidz
with promotion, prevention, and intervention efforts. The State leadership team continues

to offer trainings across the state, provide technical support to the demonstration sites and
provide assistance ttvained coaches and mentors. In September 2011 the State Planning
team hosted a 2lay programwide event on theaCSEFEL Pyramid Model. This Program Wide
training was held for teams of early education and care program staff. This training was
facilitated byLAUNCH state staff and the Connected Beginnings Training Institute and built
the capacity of 4 teams from around the state (Associated Early Ed. and Care, Triumph Head
Start, Dimock, Worcester Community Action Council, Inc.), to implement the Pyramid Mode
at a prograrawide level. Twentyeight participants attended the training.

In March 2010, the EEC Board approved the use of $300,000 in ARRA funds to train
educators in the CSEFEL Pyramid model by providing high quality 15 hour intensive training
to child care programs, their staff, licensed FCC providers and systems and other
professionals in early education and care who work directly with childiédnis initiative

builds on the training of 55 educators as instructors by Connected Beginnings Training
Institute (CBTI) and included follemp mentoring and coaching with site visits and

telephone consultation to help educators imbed the Pyramid model in their progr&Bg.l
completed the CSEFEL trainings in August 2011. A total of 66 trainings werd affdra

total of 1807 educators participated in this training.

See update relative toEEC and DPH Collaboration to Assure Inclusion Services for Children
with an IEP under Infrastructure

Communities of Practice
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TheCommunities of Practicgere designed by EEC to bring together the mixed delivery
system to provide a network of support on topics and issues specific to supporting young
children with disabilities and their families. Communities of Practice meetings were held
regional during tke months of February 2011, May 2011, and October 2011.

c. Suporting Dual Language Learners: What to Expect and When to Consider
Special Educatiolm February 2011, over two hundred and forty five people
attended these regional Communities of Practice discustpics includedn
overview of the population of DLLs and their families, language and literacy
development differences and key ideas about dual language development
versus disability, and Education and Care Policies and Guidelines for Children
Whose thme Languages

d. Understanding Services & Benefits for Children & Youth with Special Health Care
NeedsThis presentation offered in May 2011 provided an opportunity to learn
from the Department of Public Health and Regional Consultation Program
Coordinatorsabout State and Local Resources & Benefits available to support
children and youth with special health care needs.

e. Supporting Families Utilizing the Strengthening Families Apprbatthin
October 2011 for over 290 participants, provided an overviethef
Strengthening Families Protective Factors and included a networking session to
discuss ways of intentionally including the Strengthening Families Protective
Factors approach in everyday practice when working with families with children
with disabilities or challenging behaviors. This served as an opportunity to
further embed this approach in public schools and programs while
strengthening the support provided to families that include children with a
disability or challenging behavior.

Planned for Next Year

V.  Center on Social Emotional Foundation for Early Learning (CSEFEL)
The Educator Provider Support Grantees who EEC contracted with to provide professional
development opportunities throughout the regions will continue to offer the CSEFEL training
to the early childhood and out of school time field. The Department of Public Health has two
grants that are supporting the continuation of CSEFEL/Pyramid work; the grants are Launch
O[AY1AYy3a 'OGA2ya FT2NJ ! yYSi bSSRa AbuseahdK A f RNBY
Mental Health Services Administration). Both of these grants are supporting two upcoming
trainings which support programs who serve families and Institutions of higher education to
build their knowledge and content around how to support childegnl families around
promoting social emotional development and school readiness of young children.

VI. EEC and DPH Collaboration to Assure Inclusion Services for Children with an IEP
EEC and DPH will continue to work closely together on joint professiovglbgenent
opportunities for educators on the transition of children from IDEA Part C to Part B.
0 The RCPs will continue to work closely with EEC to provide technical assistance for
the successful inclusion of preschool children with disabilities and compdindic
school site visits.

VIl.  Communities of Practice
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Communities of Practice meetings will be held in each regional office during the months of

February 2012 and May 2012. Topic areas for the meetings are as follows:

0 Peers inthe Inclusive Classrogw Dialogue on Programming
This meeting will consist of a network discussion regarding the use of assessment and
screening and how to use information gathered to inform how to individualize for the
child. Different models of placement will be discussed including ways to ensurallthat
children are placed in the most optimal setting for learning. This meeting topic was
suggested as a vehicle for programs to better understand and develop consistent
methods for placement of children with a wide range of abilities in inclusive early
education programs.

o Early Intervention(El)to Public School TransitigrEnhancing the Experience for Families
This meeting would include an overview of the perspectives of the Early Intervention
Family Service Plan and the Public Schbualividualizd Education plan. Information
would be provided by the Federation for Children with Special Needs to enhance a
parents experience in the transitioning from Part B to Part C. Training would also include
a Public School person and an Early Interventiongreas a speakers and include
discussion around how these documents are used to inform supports that a child needs
to develop especially given discussions that continue to occur that school districts do
not offer all services that a child in EI might reeeMetwork session would support
programs in further establishing relationships and protocols to assist with positive and
exciting transition experiences for families.

Quality Indicator 9: Children in residential and placement programs receive quality
and appropriate services and are placed in the least restrictive settings.

Accomplished This Year

Reduction of Restraints and Behavior Restrictions

EEC, along with its agency partners, developetiti-agencyand multi year charter to guide

the work towards a move towards reduction of trauma induced restraints and moving children
from out of home placement to a more permanent placement. EEC and partners have identified
through national and state research thidie over utilization of restraints and behavior

restrictions can result in frraumatizion of children and possibly delay or prevent their eventual
re-integration with a more permanent home situation. The ultimate goal is that all youth serving
educationd and treatment settings use trauma informed, positive behavior support techniques
that respectfully engage families and youth.

a. EEC Residential and Placement licensing staff have worked closely with the Department
of Children and Families (DCF) to asshba all of the children in the custody of DCF are
placed in the least restrictive placement to allow for children to reach their maximum
potential. Throughout the past year EEC and its agency partners developed and
implemented a survey of all administredi staff of residential programs throughout the
state. Regular meetings took place monthly with the restraint leadership team and
guarterly meetings were held with the steering committee that represents the provider
community.

b. EEC also continued with thiaining initiative with ESE, DCF, DDS and DMH under the
auspices of the Executive Office of Education and the Executive Office of Human
Services. There were ten training /listening sessions held throughout the state during
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the past year continuing the gbof creating violence free and coercion free treatment

and educational environments in every residential environment. The committee is of

the opinion that the message has been received that Massachusetts is moving towards a
restraint free residential pldsophy.

Planned for Next Year

Reduction of Restraints and Behavior Restrictions

EEC again has the goal in the coming year to move toward a web based restraint reporting
portal. In order to make serious progress in the restraint reduction initidtieee is a need for

real time data pursuant to restraints and seclusion utilization. This data must be easily reported
and quantified. The current proposal is to utilize a version of the EEC quarterly restraint
reporting format for this information.

NEW2011 Quality Indicator 10: Identify ways to quantify progress, particularly in the
context of the whole child agenda.

Accomplished This Year

Whole Child Agenda

Supporting the Holistic Development of Children and Youth Families

' & AYRAOG S Rdvigoyy CaukcBon &drlyi Ediic&ion and Care (SAC) Needs

Assessmert & SO0 A 2y tBeTSAQ)Kds inadbldhes sIjdals to identify the needs

of young children birth to age eight, with a special focus on rnigkiinfants and toddlers,
andasses8 KS Glijdzt t AGe YR F@FLAflFoAfAGe 2F SIFENIeg C
LINEINF Y& YR ASNIAOSa T2 N Thipuipsstld tfie need® Y 0 A NJi
assessment is to inform the Board of Early Education and Care and EEC of the resources tha

will best serve families and communities in supporting the holistic development of children

and youth families While the focus of this needs assessment is early education and care,

the Board and Department recognizes the multiple dimensions of choldtgrand

development and that this must be considered in order to support the whole child.

See Family Support Indicatoréative to theCoordinated Family and Community
Engagement (CFCE) piloting the use of the Ages and Stages Questionnaires(A&Qing

tool in fifteen CFCE programs, with the goal of integrating this into the CFCE model across
the Commonwealth.

Race to the Top Early Learning Challenge Grant Memorandums of Understanding (MOUS)

The state plans to devote Race to the Top Early Legu@hallenge Graritindswill devote

to building up the state infrastructure to support interagency collaboration on programs and
services for high needs children from birth to ag&bis initiativewill include staff training

and professional developmefior workers in the field, support for personnel with expertise

in child development and early education, learning collaboratives on key issues (e.g.
OKAf RNByQa YSyilft KSIf0KOZ FyR adzZJR2 NI F2NJ
agencies. This workas been agreed to across agencies and is outlined in the following

MOUs.
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Department of Public Health (DPHJhe state willfund DPH over four years to
support the hiring of one EEC Clinical Health and one Mental Health Specialist to
embed health guidance for families with higkeds children in multiple
programmatic systems via staff training, training on medication administration, data
sharing and aliging programmatic and staff resources that can benefit young, high
needs children.

Department of Children and Families (D@wEr four years, the state will fund the
education ofDCF staff about the availability of early childhood education programs
to families receiving DCF services, such as domestic violence shelters.

Department of Mental Health (DMHQ)ver four years, hie state will drect fundsto

DMH to work with EEC to hire one ftithe specialist in early childhood mental
health, and onepart-time child psychiatrist. The agencies will collaborate on the
Statewide Community Crisis Interventroject,the Massachusetts Child Psychiatry
Acces Project YR SaidlofAaKAy3a fAyla o0SGsSSy
Parent Support Grouger parents of children with mental illness.

Office for Refugees and Immigrantsver four years, n a key part of our high
guality plan for family engagementhe state will hire arkEarly Education and Care
Liaison and execute plans to increase tway communication between the early
education and care community and programs serving immigrant and refugee
families.

Department of Housing and Community Developm@iHCD The state intends to

direct funds over four years to DHCD to better collaborate on efforts to provide
services to homeless families.
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ThreeYear Strategic Direction:

Increase and promote family support, access and
affordability (2009)

Increase and Promote Family Support and
Engagement (2011 focused strategic direction)

Family Support Indicators of Success:

T

Family Support Indicator 1: Families are aware of the mixed early education and care
system and have access taaffordable, high -quality early education and care services.

Family Support Indicator 2 : Families are recognized as full partners in the education of
their children and are empowered to be involved with the physical, social, emotional
and intellectual devel opment of their children.

Family Support Indicator 3: Families are informed about child development and aware
of family support resources.

Family Support Indicator 4: Early education and care services are delivered through a
seamless system that isresponsive to the needs of all families and provides supports
and resources for transitioning children in and out of early education and care
programs and services.

Family Support Indicator 5: Families of infants have access to programs and services

that support the development of healthy attachment between babies and their primary

caregivers and promote early brain development.

Family Support Indicator 6:0 AOAT 00 AOA OAAT Cl EUAA AO OEAEO Al
have access to literacy supports that build skills among children and parents.

Family Support Indicator 7: All families experience seamless transitions throughout

OEAEO AEEI AGO AAOI U 1 AAOTEIT ¢ AT A AAOGAI T pi AT OAI
Family Support Indicator 8: Families that are limited or non -English speaking have

access to information about early education and care and the services available

Family Support Indicator 9: Strong partnerships are established between families
(parent/caregiver) and educators to maximize high quality early education and care
for all children.

Family Support Indicator 10: Parents of children in residential and placement
programs are aware of and knowledgeable about appropriate placement and
treatment options that are compatible with the needs of their children.

Family Support Indicat or 11: Parents seeking to adopt are aware of and knowledgeable
of available adoption resources and state adoption policies.
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1 Family Support Indicator 1 2: Family services are integrated and delivered in a
coordinated manner across state agencies.

EEC conthues to utilize the Strengthening Families framework and approach, which
has widespread support from social science researchers, early childhood practitioners
and policy experts. The Protective Factors are:
1 Parental resilience: The ability to cope and bounce back from all types of
challenges
1 Social connections: Friends, family members, neighbors, and other members of a
community who provide emotional support and concrete assistance to parents
1 Knowledge of parenting and child development: Accurate inform ation about
raising young children and appropriate expectations for their behavior
1 Concrete support in times of need: Financial security to cover day-to-day
expenses and unexpected costs that come up from time to time, access to formal
supports like TANF and Medicaid, and informal support from social networks
T #EEI AOAT 60 OI AEAT AT A AiT OETTAI AAOGAITT pi Al
positively with others and communicate his or her emotions effectively 13

Family Support Indicator 1. Families are aware of the mixed early education and care
system and have access to affordable, high-quality early education and care services.

Accomplished This Year

I.  Average Caseloads for FY 2011 (August 1, 200y 1, 2011): 57,471 childréRlease see
AppendixN for additional data and charts)
a. ARRA: 911 children
b. DTA: 16,457 children
c. Income Eligible: 34,407 children
d. Supportive: 5,696 childre

II.  Massachusett<hild Care Resource & Referf@QICR&Rgency Feasibility StudyResponse to
FY2012 Budget Language
Thereare three main purposes of thehild Care Resource and Referral Services contract, in
addition to complying with state procurement laws, which are: to purchase-dpigtity subsidy
management services for EEC subsidized families and providers/Systerasciatt subsidies;
to purchase information and referral services for EEC subsidized arBEGrsubsidized families
and providers throughout the Commonwealth; and to purchase enhanced consumer education
services for families throughout the Commonwealth. &etailed information on CCR&R-Re
procurement, please see Appendhx

Current CCR&Rudget and Services

Currentlyll CCR&Rs offer varying levels of service:
1 Level One: Voucher Management (9 CCR&RS)
1 Level Two: Information and Referral (8 CCR&RS)
1 Level Thee: Consumer Education (2 CCR&RS)

¥ Retrieved from The Center for the Study of Social Policy, Strengthaiiies, January 5, 2010.
http://www.strengtheningfamilies.net/index.php/main_pages/protective_factors
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The current budget for Child Care Resource & Referral services $8tdl M per year
These services weraipout to bidin 2009 and began on JulyX@20 bidders
responded(14 CCR&Rs and 6 other biddemsd 11 were selectedThis contract wa for
3 years with 2 ongrear options to renew.

Need for Reform

Over the pastwo year, EEC has received input from a variety of sources that point to a
need for reform of our CCR&R System. These sources include:

1 The MALegislature (via EEC Budget Language)

1 The June 2011 CAYL Study Circle Report

1 The January 2012 Findings of the SAC Family Needs Assessment

1 The January 2012 National Child Care Resource and Referral Association

(NACCRRA) Plan for Massachusetts FindingReexwmmendations.
1 CCR&Rs agencies

Massachusetts Legislature

Although the Massachusettegislature fully funded CCR&R services for FY2012,
in response to concerns regarding the status and cost effectiveness of the
CCR&R agencies in the Commonwealth Jeeslature included language in

99/ Q& C, lamuage . dzR3A S
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feasibility of centralizing the following responsibilities provided through item
30002000 in fiscal year 2011 withetdepartment: program coordination and

support, voucher management, outreach to hdaodreach populations, intake

and eligibility services for families seeking financial assistance to enroll in early
education and care programs, resource and referraldamifies with disabilities

in child care programs, and walkky a4 SNIJA OS& F2NJ K2YSt Saa

The June 2011 CAYL Study Circle REjpalings

EEC worked with the CAYL Institute to review the CCR&R network and conduct
leadership development of thessgencies that leads to better service delivery

for children and families. The CAYL institute held two focus groups with CCR&R
staff, compiled and synthesized interview data, meet with advisors and field

staff to discuss preliminary findings, developed amdewed a draft report with

field staff and advisors and then provided EEC with a Final Report in June 2011,
with the following findings:

1 FINDING 1: CCR&R agencies recognizehiaaige is neededhile clearly
articulating that there are system and fadchallenges from the state to
help affect change.

9 FINDING 2: The historic core functions of MA CCGle&fces have eroded

9 FINDING 3: Restructuring of HEfhded professional development services
have largely supplanted the CCR&Rs historic role.

1 FINDING 4: MA CCR&Rs demonstrateonsistent use of technologies

1 FINDING 5: Thele of CCR&RB the context of expanded state initiatives

that support familiess unclear
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1 FINDING &.inksbetween MA CCR&Rs and national best practices and
trendsare notstrong

SAC Family Survey on Access to Information When Selecting a Program

As part of the Massachusetts SAC needs assessment, parents were surveyed to
identify the needs of young children from birth to age eight and the quality and
availability of earlyhildhood education programs and services for children from
birth to school entry. The following information was reported back to EEC:

1 Alarge majority of families report needing some type of care for their
children, including 73% of families participagiin the representative
sample and 81% of families that completed the public version of the survey.

9 Families rely strongly on informal referrals to find out about early education
and schoohge care arrangements.

1 In 39% of the families surveyed, thanily heard about their primary care
arrangement through neighbors, friends, relatives or community groups.

1 Families reported only modest use of other referral services. For example,
only 8% reported using a child care referral service and only 3%teebor
using the referral of a healthcare provider, welfare/social service
caseworker.

CCR&R Agencies

The CCR&Rs themsehazknowledge the need to improve services within their

current contract and have begun the following changes within their current

contract:

1 Becoming NACCRA Quality Assured. All Level 2 CCR&Rs are currently in the
SeltStudy process.

9 Supporting roleout of the voucher management pilot and subsequent
expansion.

91 Developing plans to increase their role in informing families and program

about the value of the QRIS.

Increasing Level 3 outputs.

Updating and streamlining the process for monitoring of voucher providers.

Enhancing the use of technology as possible with current funding.

Collaborating with MASS211 in delivery of information aeferral services.

Development ofa statewide Advisory with broad representation.

= =4 =4 =8 =9

These findings, taken togethendicatea need for the following reforms in CCR&R
services in MA:

il
il
)l
il

= =

Standardization of CCR&R services across all contracts,

Increaseduse of technology and unified data systems,

Streamlined and/or centralized voucher management,

Increased access to information for all families, subsidized or not, on early education
options and quality including the QRIS,

Clarification around the traing and technical assistance role of the CCR&RSs,
Alignment with national best practice and CCR&R quality assurance.

Analysis irResponse to MA Leqislature Budget Language Relative to CCR&R Services
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In order to be responsive to the FY2012 budget language requiring the Department to

undergo a feasibility study of the CCR&R agencies, EEC worked closely Wiltidhal

Association of Child Care Resource & Referral AgefMAdSCRRANd CCR&R agencies

G2 RS@GSt2LI I LXIY GKIG A& OxeaaPlaaandy d oA GK C
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prepare all children, from birth through higher education, for success in schodt, w

and life. This plan @designed for implementation over the next two years and will

provide a pathway to build on local infrastructure while bringing consistency in the

service ddlery statewide. The planddresgsthe needs of all families with young

children, especially those experiencing multiple risk factors and frordinoame

families, hard to reach populations and those with the greatest educational need.

National Association of Child Care Resource & Referral Agencies (NACCRRA)
EEC hired the Nahal Association of Child Care Resource & Referral Agencies
(NACCRA) to develop a Strategic Plan to ensure effective and efficient delivery
of comprehensive Child Care Resource and Referral (CCR&R) Services in
Massachusetts This information is includdeelow and in additionally in
AppendixPand is intended to meet this requirement.

b! // ww! Q& | L3IDIB todiKnatiorRoysiradtediés that includes a

national review of state CCR&R models and best practices, a review of all
Massachusetts policieend procedures with osite review of Massachusetts

current operations and targeted focus groups with parents and early education

and care providers ancbnversations witlskilled CCR&R network personnel

from other states. Preliminary findings and recommdations were presented

at the December meeting of the EEC Board. / / ww! Q&4 FAY Il f FTAYRA)
recommendations regarding the role of CCR&Rs in MA can be fodpandix

P. They will submit their final report to EEC in early 2012.

Child Care Resouraad Referral Agencies

CCR&R Program Directors and their Agency Executive Directors met on January
5, 2012 to develop a proposal to present to EEC regarding the future of CCR&R
contracts. Their suggestions include playing an increasing role in educating
families about the QRIS, aligning Massachusetts QRIS quality standards with
some NACCRRA national quality standards, helping increase QRIS participation,
providing Health & Safety trainings, continue to improve consistency and

deliver similar services statége, provide a statewide newsletter, partnering

with EEC in the implementation of the Integrated Data System and provide
technical assistance to both contracted and voucher programs. CCR&Rs have
expressed their opinion that these changes could be accshgdi through
amendments to their current contract and would like to work towards these

goals and continue to improve services over the remaindéneif contractand

have requested the next year to strengthen current system and thoroughly
identifying ther critical role in the overall Early Education and Care system.

EEC RecommendationsResponse to MA Legislature Budget Language Relative to
CCR&R Services
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delivery sgtem as outlined in the Race to the Top Early Learning Challenge Grant and to
respond to the findings summarized above, EEC offers the following course of action for
CCR&R ctracts in FY 2012:

1 Current level ae andtwo contracts(9 CCR&Rs provide lewele voucher
management service; 8 CCR&Rs provide level two information and referral services)
will be renewed for 6 months FY2013 (JulydlDecember 31, 2012).

1 Level hree contract§2 CCR&Rs provide level three consumer education services)
will not be continuednto FY2@3. These funds will be transitioned to support the
Brain Building in Progress Campaign.

1 A RFR will be developed for contracting for a newly designed and standardized set
of CCR&R services that will start in January 2013.

1 To design this new role, EEC willdnie management consultant in F¥20the job
posting is due to EEC by February 24, 20h2. management consultant will
incorporate input from families and current CCR&Rs as they develop a standard set
of policies, procedurgand protocols to be used by all CCR&Rs. Once the
development of the standard protocols is complete, the management consultant
could remain in an oversight capacity to ensure that CCR&Rs perform as
required/defined.

Management Consultant Protocols

Thestandard protocols developed by tmeanagement consultanwill include

specific expectations regarding the following:

1 Use of technology: required systems for all CCR&Rs.

1 Voucher Management: requirements related to outpost locations, response
times, monitoing and alignment with contracted providers, DTA and MASS211.

1 Information and Referral: requirements for effectively serving all families in the
Commonwealth.

1 Provider Training: requirements related to workshop offerings, focus on health
and safety, supp of new applicants for licensure and alignment with EPS
grantee offerings.

9 Customer Service: Requirements related to NACCRRA Quiality Assurance and
customer satisfaction.

1 Consumer Education: requirements related to specific avenues for information
distribution, topics and alignment with Brain Building in Progress and MASS211.

Proposed Timelinel Phases

Phase OnelnformationGathering/Visioning
1 December 2Q1 - February 2012
1 Board to review plans with CCR&R input.
1 Letter to allCCR&Rs outlining thetans for FY2I8 contracts.
1 RFR Posted for hiring of management consultant.

Phase Two: Planning Margldune 2012
1 Management Consultant will develop standard policies, procedures and
protocols by June 3@2012
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Phase Three: Rontracting July Septenber2012
1 EEC will develop an RFR that reflects the protocols and post as an open bid for
CCR&R Services.
9 Contract awards Mlibe announced by Septemb#b, 2012

Phase Four: Transition to new CCR&R mdletbberc December 2012
1 New CCR&R contracts gtalanuary 1, 2013

Future Implications antssues For Consideration:

1 Role of the CCR&Rs: The goal of this process is not to eliminate CCR&Rs but to
instead to redefine their role and to align their work with that of other EEC
initiatives and Race to thEop Plans. It is expected that the role of CCR&RSs will
move away from service delivery and more toward sharing of information.

1 Information Technology: this timeline assumes smoothaali of the integrated
voucher reassessment system in February théitallow for contracted
programs to renew vouchers themselves. Delays in implementation of this
system may result in delays in the implementation of the CCR&RIras plans
will assume this system to be in place. The significant decrease in voucher
reasessment workload by CCR&Rs will allow for reallocation of CCR&R staff
time to other initiatives.

1 Timingto Reduce Impact on Familiekanuary start date for new contracts is
planned to minimize impact of any changes on families.

Information and Referral

i. Services Included in CCR&R

Chidé¢ N adzoaARASA LIXlLeée | 1Se& NRBf{S Ay 99/ Qa
support all children in their development as lifelong learners and contributing

members of the community, and supporting families in thegeggial work as

parents and caregivers. Alsaoformation and resourcefor families about choosing

early education and care and eat-school time programs, finding parenting and

other resources in their community and applying for child care financiadtasse
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increasing and promoting family support, access and affordability, the management

of vouchers should be informed by a clear framework with critical principles, along

with policy strategies that support those principles. According to the National

Association of Child Care Resource and Referral Agencies (NACCRA), the definition

2F I //wsw A& aly F3Syoe (KFd KSfLAa FaaSa
provide parent referraservices, and help families make informed child care

OK2AO0S&a¢ o

For F2012, EEC renewed contracts of the CCR&Rs for the child care resource and
referral and voucher management function&s noted above, EEC has hired the
National Association of Child @aResource & Referral Agencies (NACCRA) to
develop a Strategic Plan to ensure effective and efficient delivery of comprehensive
Child Care Resource and Referral (CCR&R) Services in Massachusetts.
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ii. Information and ReferratMA211

In addition to the information and referral services provided by Child Care Resource
and Referral agencies, EEC contracts with MA211, awidtetelephone

information call center that provides information to the public on local services such
as food, clthing and shelter assistance, legal and financial services and, during
times of emergency, up to date disaster information from the MA Emergency
Management Agency. MA211 services are available 7 days per week, 24hours per
day and in multiple languages. MERis contracted with EEC to include information
on early education and care programming in their menu of resources for cHEG.
Staff met with MA211 to discuss plans fo2BY¥2. MA211 staff has been trained on
the new Kinderwait wait list system amdll be available to place families on the
waitlist and, when needed, renew their waitlist placements. MA211 has also
offered to approve interim applications submitted directly by parentdina (all

self placements on the wait list will require apprdva ensure that their

FLILX AOFGA2Y A& O2YLIX SGS YR Ftt2g FIFYAEAS
the waitlist.)In August MA 211 participated in an orientation for CFCE grantees
regarding the Help Me Grow Programs and the planned use of the Ag&itanes
Questionnaire (ASQ). It was important for MA211 to participate as EEC has designed
a survey to gather sitgpecific data on each CFCE for MA211 to use in making
referrals to their services. The survey went out in early September and MA211 now
has he data in their database on 83% of the CFCEs. Follow up with the remaining
CFCEs is in progre§, September Zi, EEC provided the staff of MASS211 with
training on the CFCE grant program. The goal of the training was to support the
capacity of MASS21& communicate effectively with families and programs about
information and resources related to early education and care and family support in
their communities. In addition to the training, EEC will enhance the MASS211
information system by providindiem with the results of a survey of CFCE grantees
that is currently underway. Mass211 is beginning to make referrals t€H@Es this
month. Mass21httended a CFCE stat&e meeting to provide an overview of their
services to all CFCEs. MASS211 joineCtBR&R Advisory Board and has accepted
an invitation to serve on the Help Me Grow Steering Committee

In January 2012, MA211 received 853 calls relative to early education and care. The
total number of calls to MA 211 continues to increase montflgenumber of calls
and reasons for calling (January 2@lJanuary 2012) include:

Topic and # of calls | Jan | Feb | March | April [ May | June| July| Aug | Sept. | Oct. | Nov. | Dec.| Jan
Looking for EEC licensed| 58 | 48 85| 60 74 | 195 (174159 | 329 (190 | 173 |161 | 131
program
Financial assistance 92 |68 | 187 162 | 144 (92 (105|125 (200 |[172 [159 | 696 | 696
information
Tips for selecting a 49 |19 (40 48 (41 |36 |48 [69 |82 73 [80 |63 |79
program
How to open an early ] 0 1 1 0 0 d 1 0 0 0 0
education and care or out
of school time program
How to get on the EEC 47 (20 |58 53 49 |45 61 (57 |[117 |69 79 186 | 152
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waiting list etc.

Complaint Information

o

[EEN

o

ol

10

Child Cardregulations

Number of callers given
the link to the Best
Practices in Early
Childhood Transition
Guide

49

19

40

48

41

36

48

69

82

73

80

63

79

Number of callers given
the link to theLearn and
Grow Together Family
Guide

49

19

40

48

41

36

48

69

82

73

80

63

79

Total Number of Calls

159

109

282

222

215

279

278

286

522

377

341

875

853

Received

Please see the update relative tAffordable Care Act Initial Funding for Maternal, Infant, and
Early Childhood Home Visiting Grafitsnder Infrastructure

Coordinated Family and Community Engagement (CFGIEEnt- Focus and Consolidation
CFCE grantees continue to focus on the development of coordinated and collaborative
community wide plans to enhance family access, education, and support across anceaithin
education and care program models, to realize efficienares promote greater outcomes
through shared resources and efforts. They provide families with information and access to
9 9 /figaacial assistance as welliaformation about other programand resources to meet
their needs.

ARRA Funding to Suppo@ioordinated Family and Community Engagement (CEZEhtees
Eighteen CFCE grantees received ARRA funding to support their development of community
based strategic plans for meeting the needs of families with children birth to eight years old. As
part of the strategic planning process, grantees conducted SWOT esadeeloping and
implementing information collection tools, such as parent and provider surveys, focus groups,
and interviews, offered in languages accessible for participants. In order to avoid duplication,
grantees accessed existing needs assessmeatatdlected by community partners. Grantees
synthesized all of the data to identify strengths, opportunities and gaps in the current system
and used the data to undergird the development of thwgsar strategic plans that support the
objectives of the CHEgrant in the context of their communities.

The outcomes of the process included:

o Grantees with overlapping communities focused on irdgency collaborations to
facilitate communitywide activities and improve efficiencies in the delivery of services.

0 Grantees leveraged relationships with new community partners to support outreach to
isolated families and for translation support;

o Grantees with overlapping service areas created a shared vision about service delivery in
order to maximize resources and ¢liminate consumer confusion,

o Grantees are working with community partners to identify potential funding
opportunities to implement strategic plan activities.
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http://www.mass.gov/Eeoe/docs/EEC/research_planning/parent_famsupppub/eec_parent_guide_fin.pdf
http://www.mass.gov/Eeoe/docs/EEC/research_planning/parent_famsupppub/eec_parent_guide_fin.pdf
http://www.mass.gov/Eeoe/docs/EEC/research_planning/parent_famsupppub/eec_parent_guide_fin.pdf

Planned for Next Y ear

VI.  Coordinated Family and Community Engagement (CFCE) GFattus andConsolidation
/| Cl9Qa ogAft O2yldAydzS G2 004G Fa O2YYdzyAide ol &SR
order to increase knowledge of and accessibility to ttjghlity early education and care
programs and services for families with children btttrough age 8 and facilitate access to
consumer education, technical assistameltive to QRIS and other initiativeand facilitate
access to comprehensive services that support the needs of children and families. CFCE grantees
will be aconduittoconfdzy A OF 6S 99/ Qa adlyRIFNRA& |yR 3IdzZA RSt A
Commonwealth, with particular attention to high need children and their families, in order to
empower parents as informed consumers who will demand high quality early education and
care programrming for their children.

VIl.  CCR&R Business Model and Information and Referral Services
Renewed or rebid applications will emphasize Information and referral for all families,
streamlined voucher management, and documented progress in theyadti NACCRA @Qlity
Assurance Certification procegseas identified as in need of improvement in the NACCRA
Strategic Plan process willasive follow up in FY2Q. Statewide telephonic information and
referral services via Mass211 will be rebid in 2013.

Family Support Indicator 2: Families are recognized as full partners in the education of
their children and are empowered to be involved with the physical, social, emotional
and intellectual development of their children.

This indicator was further defined in 2011 to increase parent involvement in various
levels of policy development and implementation through existing vehicles ( e.g.
Advisory Council, Sate Advisory Council and Coordinated Family and Community
Engagement (CFCE)programs etc.).

Accomplished This Year

Coordinated Family and Community Engagement (CFG&ht

This indicator, along with many others in the Strategic Direeiamily, is met through the work of

the local CFCE grante®arents are involved in leadership on local governance councildegsan

LINE BARS (NI} AYyAy3da F2N) LI NByida K2 GKSy GI1F1S 0
OF FS&A&T YR LI NByida 2FG4Sy O0G a LISSNI 2dziNBI OK
parents in their communities. For example, in Worcester, theonitgj of the playgroup stafis

LI NSy i G3INI Rdz iSade | gAy3I adl BEisongwagofl O NASGe
reaching out to diverse populations. Their play space is a diverse environment with multiple

languages spoken The CFCE programswddsely with the Center for Living and Working to offer a

support group for parents who are de#&flease see Appendi for additional examples of CFCE

work.

KS
& 2
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Increasing Parent Involvement in Various Levels of Policy Development through Exiséhigles
(e.g. Advisory Council, State Advisory Council and Coordinated Family and Community
Engagement (CFCE) programs etc.).

a) Coordinated Family and Community Engagement (CFCE)@+antily Involvement
All CFCE grantees have parent representativasi®in councils. Parents are encouraged to play
leadership roles in the CFCE council, to review and make recommendations for programming
that are responsive to the needs of children and families in the community.

b) State Advisory Council
The State Advisor@ouncil membership includes a pargapresentative, Jay Smith.

¢) Advisory CounciThe Parent Advisory, a corollary group of the Advisory Council, was created
with the understanding that@consumers of early education and care programs and services,
parerts have an integral role in shaping the policies, programs and practices designed and
supported by the EEC. EEC solicits input from parents in a variety of ways.
T ¢2 AYyF2NY GKS RS@GSt2LIVSYyd 2F 99/ Qa ySg TFAYI
waiting list were surveyed to get their perspective on the kinds of information they
would like to receive when accessing the financial assistance system, how they would
like to receive information, suggestions for improvement of the current system, etc.
1 Aspart of the Massachusetts SAC needs assessment, parents are being surveyed to
identify the needs of young children from birth to age eight and the quality and
availability of early childhood education programs and services for children from birth to
schoolentry.
1 EEC is holding regional parent meetings to engage families in a discussion about the
Massachusetts plan for moving the system of early education and care forward,
soliciting parent feedback and highlighting their role in supporting optaesklopment
in their children.
1 EEC is also embarking on a series of meetings, which began in January 2012, with
parents across the Commonwealth to update parents about the activities of EEC,
specifically the Early Learning Challenge Grant, and to elicit from parents about
GKS 5SLINIYSyiQa LRtAOASAS LINPINI YA YR LN

Planned for Next Year

Increasing Parent Involvement in Various Levels of Policy Development through Existing Vehicles
EEC will continue to engage parents as key stakeholders irmtapjies through the Advisory

Council, State Advisory Council and Coordinated Family and Community Engagement (CFCE)
programs etc.

Universal Engagement of Families and the Public Using Evid&ased Practice

Families are the single most influentilly RA A Rdz fa Ay I OKAf RWa RS@St
when families and communities are fully engaged, supported and informed of the appropriate
development of children, school readiness goals are promoted and successful. With a focus on
reaching famies of children with high needs, projectsb3will support communities in a variety of
approaches to form strong partnerships with families.

Through Race to the TapEarly Learning Challenge grant funds, the state proposes to
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A implement its partnership Wi K G KS adl 46S5Qa OKAf RNBYyQa
library association to align informal early learning and development
opportunities with state standardsver four years; and

A develop acomprehensive plan to increase support among early educators for
chidrey Qa FF YAt & Sy3alF3asSySyd FyR &a20Alt FYyR
includestraining all grantees theastablishing a cohort of trainers @ach of the
six state regions to train educators on their effective family engagement
strategies.

Family Support Indicator 3: Families are informed about child development and aware
of family support resources.

Accomplish ed This Year

Collaboration to Support New Resources for Families

Coordinated Family and Community Engagement (CFG&ht

Thisindicator, along with many others in the Strategic Directitamily, is methrough the work

of the local CFCE grantees. As part of implementation of Help Me Grow in Massachusetts, EEC is
currently piloting the use of the Ages and Stages Questionnai@)(#@eening tool in fifteen

CFCE programs, with the goal of integrating this into the CFCE model across the Commonwealth.

The ASQ creates a structured opportunity for grantees to talk with parents about child

development, with specific attention to the gicular needs of their children. An integral part of

0KS aONBSyYyAy3d LINROSaa Aa ftAylAy3a FlLYATtASa G2 f
development.

In response to a growing need, CFCE coordinators participated in an EEC facilitated webinar

about Supporting MilitaryConnected Families with Young Children. The goal of the webinar was

G2 RSSLISY LINIAOALIYGAQ dzyRSNERGFYRAY3 2F (KS d
part of a larger EEC initiative with agencies that serve militaryvaddbmilies across

Massachusetts. The role of CFCE grantees is to understand the needs of these families, reach

out to them in their communities, and link them to appropriate resources.

In July, CFCE coordinators and Head Start directors participaaed5EC webinar designed to

3SG GKSANI AyLdzi 2y 99/ Qa FANRG RNYFG 2F |t NB
Early Childhood Information System. For CFCE programs, the parental consent form is a tool

that will give them information that wlilenhance their capacity to identify and provide the most
appropriate resources and referrals to families.

Please see Appendifor examples of the work CFCE grantees are doing to ensure families are
aware of resources.

Early Childhood Resource CendgfECRC)

EEC currently funds Early Childhood Resource Centers (ECRC) located in Public Libraries across
the state. The ECRCs provide access to materials and resources for early education and care
programs and families statewide; literacy programs fordrkih and their families; professional
development opportunities for educators; and outreach activities that support literacy in
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communities. The primary focus of the services is early and family literacy through child/family
interactive events/activitieshat strengthen the literacy focus within the parent child
relationship. At least 24 hours of activities will be provided over 12 months that provide
opportunities to engage the dual language learner in literacy rich activities; promote awareness
of free ook programs in the community, and connect parents to adult literacy progr&agy
Childhood Resource Centers will reach out to homeless shelters within their geographically area
to encourage participation in literacy activities and will conduct an ahsurvey to families and
providers regarding the best approach to communicate their services and activities.

In addition the Early Childhood Resources Centers will catalogue, house and maintain an

established collection of early childhood resources including a portion of their inventory in other
languages than English, purchase appropriate early childhood miatevieep resources

OdzZNNBy il 0AYyOf dzRS OdzNNR Odzf dzYX LI NBy dAy 3 adzLILl2 NI
maintain relationships with the coordinators of logaliblic preschools and EEC initiatives,

including CFCE Programs, CCR&Rs, Heada®thECC systems to close the proficiency gap, and

promote awareness of famifyiendly books, videos, and theme kits available for loan to
parents/children/families.

EEC rebid this contract and released a Competitive Request for Proposals (FRP) 6n June 2
2011. EEC received 6 bids in total, five of which were from existing ECRCs under current
contract; the other was from the Berkshire Athenaeum Pittsfield librditye proposals were
reviewed, scored and the notification of successful bidders was armgalion Tuesday July
26th. The successful bidders are:

Springfield City Library

Cambridge Public Library

Haverhill Public Library

Norfolk Public Library

Falmouth Public Library

=A =4 =4 =8 =9

The five Early Childhood Resource Centers have reported that in the firgtthsraf the fiscal
year they have offered 8 parent/provider workshops with a total of 281 parents and
professionals attending. In addition they have offered 267 child/parent programs with 2435
children and 1880 parents attending these programs. 3,039 resomaterials were loaned out
during this period and 16 adults were referred to adult literacy programs.

Four out of the five Early Childhood Resource Centers met on September 28 with the EEC Family
Community Quality Specialist to review the focus oftraet for FY2012As part of their on

going outreach to communities, the Early Childhood Resource Centers will schedule two (2)
meetings each this fiscal year with the EEC Regional Office closest to their library to share
information and materials with th EEC licensing staffhe information and materials will then

be available for the child care licensing staff to share on their program vigiis.meeting also
provided the Early Childhood Resource Centers the opportunity to review the EEC professiona
development offerings and to consider how their professional development services can
support key initiatives in the agencyhe Early Childhood Resource Centers will also look to
increase their inventory of reading materials in languages other thalishrig the upcoming

year and through the 3 year term of the contract if funding permithe Early Childhood

Resource Centers will continue to support literacy activities for hard to reach populations and
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awareness of the library and the services thefeothild, families and communities as they have
in the past contract.

The Early Childhood Resource Centers continue to be activity involved in the EEC mixed delivery
system working closely with the CFCE grantees to prompt literacy related activitidsamye
Childhood Resource Centers publish monthly newsletters and flyers to upcoming events held
with the 5 libraries and have a wide distribution for these publications.

Embedding Strengthening Families Model in the Work

lll.  Massachusetts Strengthening Fdias Leadership Team
Massachusetts was selected by the Center for the Study of Social Policy to participate in the
Strengthening Families Action, Implementation and Momentum (AIM) partnership. Supported
by the Center for the Study of Social Policy, thal @f the partnership it build and grow the
knowledge base around implementation of Strengthening Families at the state jurisdiction level
and at the program level. Central to the AIM initiative are parent partnerships, professional
development angolicy and system change related to supporting the Strengthening Families
Protective Factors in families. State partners currently represented on the team are EEC, CTF,
DPH, and DCF. Support and consultation from CSSP are the primary benefits to AIM Bommun
member states.

alaal OKdzaSida ¢l)a KAIKEAIKGSR Ay GKS a! NRdzy R
of Social PolicyStrengthening Families@pdate of March 29th. The feature described the
G22AyiG t£SIFRSNAKALI 2F (GKS / KA faRyNBufaflan anti Batea i Cdzy R
(EEC) working together to build a family service workforce that is more knowledgeable and
prepared to embed the Strengthening Families Protective Factors and Key Strategies in its daily
G2N] ®¢ ¢KS | NIAOE S theimlustrRobtRe Skrefidgitemidy Fainiies self | 6 2 dzi
FaaSaaySyid Ay GKS a! vwL{ YR GKS {INBYy3IGKSYAY
CTF for CFCE grantees and early education and care providers across the state. DCF and their
role in our statevide efforts as part of the MA Strengthening Families team was mentioned.
0 EEC continues to employ the Strengthening Families Protective Factor framework
for all of our grant programs. The Protective Factors are:
A Parental resilience: The ability to cope dmlince back from all types of
challenges
A Social connections: Friends, family members, neighbors, and other
members of a community who provide emotional support and concrete
assistance to parents
A Knowledge of parenting and child development: Accurate inéirom about
raising young children and appropriate expectations for their behavior
A Concrete support in times of need: Financial security to covetalaay
expenses and unexpected costs that come up from time to time, access to
formal supports like TANFRd Medicaid, and informal support from social
networks™*

!4 Retrieved from The Center for the Study of Social Policy, Strengthening Families, January 5, 2010.
http://www.strengtheningfamilies.net/index.php/main_pages/protective_factors
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a. In F2011, CFCE grantees completed the Strengthening Familiemsse$sment. At
the end of December, EEC received preliminary survey results from the Center for
the Study of Social Policy. As aulesf our partnership with CTF, the areas in which
grantees are least confident were included as conference offerings at their annual
GxASs6 FNRY !ff {ARSaé¢ O2yFSNByOSo

9 CFCE Programs are most confident in the areas of:
1. Welcoming ALL families
2. Making a widgange of information available via many avenues
3. Providing info on services in the local community (DV, Shelter,
Mental Health, Food Pantry etc.)
4. Supporting transition to kindergarten
5. Helping parents understand and support the social/emotional
developmentof their child.
9 CFCE Programs are least confident in the areas of:
1. Involvement of/outreach to fathers
2. Language and Culture: materials in languages other than English and
awareness of parenting practice across cultures.
3. Trauma: training for staff andddressing the impact of trauma on
children and families

b. In F2012, CFCE grant applications:
1 Grantees identified the top five areas within their Strengthening Families
selfassessment in which they are least confident and provided a plan to
build theirprogram capacity to provide support to families in these areas

1 Grantees linked all of their planned activities to the specific Strengthening
Families protective factor(s) each supported

c. Strengthening-amilies an@RIS

In the Family and Community Engatgnt Progressin of Standards, Level 2, Early
Education and care programs are required to use theasdf&ssment tool and develop a
program improvement plan based on the findings including current goals and activities
for strengthening family and commugiengagement.

IV.  View from All Sides Conference
EECwasasponsorK S al a4l OKdzaSiida / KYYBNBEYU&E! ¢ NAzS G T ok
{ A R&oaferanceon November 7, 2011The conferencdraws nearly 600 early education and
care and family support grF SaaA 2yt & SOSNEB &@SFENXY !'a | NBad#f i
CTF, a number of the training sessions that are included in the conference are in response to the
needs of CFCEamtees that emerged in theBtrengthening Families selfsessments. Eh
sessionsvill address the involvemeraf/outreach to fathersworking with diverse families, and
the impact of trauma on children and families.

Planned for Next Year

V.  Coordinated Family and Community Engagement (CFGiEnNt
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VI.

In F2013, CFCE granteedll continue to provide information and guidance to parents to

support their essential work as parents and caregivers. CFCE grantees will continue to provide
linkages to resources that can bolster the Strengthening Families Protective Factors in families.
These resources include: mental health supports, early intervention, WIC, early childhood
special education, etc.

Strengthening Families

1 EEC will continue to work with state agency partners on the Massachusetts Strengthening
Families team to develop aonon language about our work with families and to leverage
opportunities and create efficiencies through joint trainings for early education and family
support providers and unduplicated locally available services and supports for families.

1 EEC has workedith the Center for the Study of Social Policy to create a sorting category of
G!tyY tF NIAORALI y-dssessheniNdolisik hat EBCtarid ptBer siat fagencies
around the country can get aggregate data from the UPK participanassffssmentshiat
have been submitted by programs in their state to identify training needs.

1 Based on input from EEC, the Center for the Study of Social Policy will have an at a glance
state report which will allow states to pull data in real time that reflects the neindd
submissions, demographic information about the programs that completed the self
assessments and the populations they serthe results of the selissessments, etc.

Family Support Indicator 4: Early education and care services are delivered through a
seamless system that is responsive to the needs of all families and provides supports
and resources for transitioning children in and out of early education and care
programs and services.

This indicator was further defined in 2011 to include building capacity of programs
and their partners to serve families in need.

Accomplished This Year

Access to Early Education and Care

Income Eligible Waiting List
EEC maintains a waitlist of children who are seeking child care and/or financial assistance.
Currently the list is at approximately 26,000 children.

Income Eligibility Level Update

Effective July 1, 2011, EEC updated the eligibility amount for fantil@escess income eligible
child care which increased the state median income The EEC Financial Assistance: Income
Eligibility Levels and Parent-®ayment Schedule, effective July 1, 2011, is posted on the EEC
website at

http://www.mass.gov/edu/docs/eec/financiahssistance/foifamilies/fyl kincome

eligibility.pdf

Improved Access to Care: @ine Income Eligible Waiting List Project
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http://www.mass.gov/edu/docs/eec/financial-assistance/for-families/fy11-income-eligibility.pdf
http://www.mass.gov/edu/docs/eec/financial-assistance/for-families/fy11-income-eligibility.pdf

VI.

VII.

EEC funded a study of access to income eligible child care and education in late FY2010. As a
NBadzZ &6 2F (GKS &addzRéez (Sé& AaadzsSa G2 F00Saa o¢SNB
about and seek child care. With ARRA funding, EEC sougihvandor to develop an dime

waiting list application that would link all waiting list activities to the enrollment and placement

of children in programs. ControlTec, the successful vendor, began work in October, 2010 and

the KinderWait application asrolled out in August, 201The application was implemented

with no down time for stakeholders. Training via webinars and-fadace were conducted for

CCR&Rs and Contract Provided.

Financial Assistance Programs for Priority Populago8upportive,Teen Parent and Homeless

Child Care Contracts

The Financial Assistance Programs for Priority Population (a.k.a. Priority Populations) contracts

provide access to highuality early education and owtf-schooltime care for families that are
identifiedasd St 2y IAy 3 G2 2yS 2NJ Y2NB 2F 99/ Q& t NR 2N
either have open cases with the Department of Children and Families (DCF) or who are DCF

approved for 6 months of continuity of care after their open case has closed;ahparent that

Aada dzyRSNJ GgSyide &@SFNR 2ftRT 2NJINB K2YSfSaa | yR
found eligible for shelter but are placed in hotels because there are no available shelter beds or

are participating in a Department of Housing@&sion program and are authorized for early

education and care services by a regional Department of Housing and Community Development

DHCD Homeless Coordinator. The contracts were issued in July 2010 for an initial term of three

years with two, tweyear @tions to renew. In 2011 EEC holds 125 support contracts serving

5,278 children, 44 teen parent contract serving 524 children, and 36 homeless contracts serving

596 children across the state. In addition, EEC has awarded 433 expansion slots that were

distributed to supportive providers based on their contract size.

Income Eligible Child Care Contracts

In September of 2009 EEC awarded 195 contracts for an initial term of three years with two,
two-year options to renew. In 2011 EEC holds 197 inceligible contracts serving 14,489
children across the state.

FY2012 Head Start State Supplemental Renewal Grant

On February 16, 2011, the FY2012 Head Start State Supplemental Renewal Grant was posted.

The allocation of this grant is $7.5 Million. Eligiapplicants are federally funded Head Start

Grantees. TheRP12I88 LINA2NAGASE 2F GKAA&A 3INryld AyOfdzRSa
serve statefunded children, 2) support professional development opportunities, 3) enhance

LIN2 I NJ YQa ljiroay alll WSiadd EXS cemd gndZamily child care sites to participate in

the MA Quality Rating Improvement System b2#¥, and4) supplement federal funds to

adzLJL2 NI LINPINI YAQ FoAfAGe G2 YL dfdealy2 tSaa GKI
resources

Kindergarten Entry Enrichment Program (KEEP)

During summer 2011 EEC used ARRA funds to support implementation of the KEEP. The
purpose of KEEP was to fund qualifying public schools and EEC Income Eligible contracted
programs to provide preschoohildren who were not enrolled in early education and care
programs and/or were educationally-ask, with experiences that would help p@e them for
kindergarten.
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VIILI.

9 REKEEPAII children that enrolled in KEEP were eligiblegtteive
before and after shool care during the 2022011 school year and
summer 2011 care though ARRMAded subsidies. This initiative
supported continuity of care of children who were enrolled in care
through the timelimited ARRA KEEP subsidies.

Preschool Child Care and Exion (PSCCE)
In July 2010, EEC opened enroliment for preschool children who entered kindergarten in the fall
of 2011 through the ARR#inded Preschool Child Care and Education the PSCCE program.
PSCCE provided an opportunity for Income Eligible preschddren to receive timdimited
subsidies prior to the start of kindergarten. At the September 13, 2010 EEC Board meeting, the
Board voted to expand the ARRMded PSCCE program by allowing all preschool children (ages
2.9 to kindergarten eligible) tenroll in care through this initiative with an end date of August
31, 2011.
Preschool Child Care and Education (PSCCE) QualitoAdditiative: At the
September, 2010 EEC Board meeting, the Board approved the creation of the
PSCCE Quality Add Initigtive. The PSCCE Quality Axtdinitiative was based
on the premise of the KEEP program, but expanded upon the model to include
all preschool children and lengthen the time the program was offered to nearly
a full year. Participating programs enrolled school children ages 2.9 to
kindergarten eligible and are providing a quality preschool program funded
through this initiative until August 31, 2011.

Continuity of Cargfor children enrolled inKEEP antiead Star}

This ARRA initiative provided continuity of care for children who participated in the Summer
2010 KEEP program by offering financially eligible children who entered kindergarten in
September, 2010 with before and/or after school care. Participating emldere also eligible
for childcare during the Summer of 2011. Children who were enrolled in Head Start, were
financially eligible and were tenter kindergarten in Septemb@011 participated in Head Start
wrap-around care during the school year.

Redeff Ay3 a1l A3K bSSRA / KAt RNBy¢

X.

Building Capacity of Programs and Theiafners to Serve Families indéd

/| dZNNBy(itez al dal OKdzaSida RSTAYySa GaKAIK ySSRa
incomes, those in need of special education assistamupher priority populations who

qualify for federal and/or state aidRer the Race to the TapEarly Learning Challenge grant,

O

al 3aF OKdZASGGA Aa Y2OAy3 (2 BRMR OKAGNRNBFS NIGRS R A

children who have multiple risk fact®tinked to poor school and life outcomes, including:
1 Children and parents with special needs;
1 Children whose home language is not English;
1 Families and children involved with multiple state agencies;
1 English language learners;
1 Recent immigrants;
1 Childrenwith parents who are deployed and are not living on a military base;
i Lowincome households;
9 Parents with less than a high school education; and
1

| KAt RNBY 6K2 |NB K2YSftSaa 2NJ Y2@S Y2NB (KL y
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As stated in the Universal Rk@ndergarten sectioof this report, EEC is moving toward
inclusion of this new definition in the Universal Btmdergarten grant eligibility and will require

PNBE INJ} Ya (2 O2yRdzO0 F2NXI GAGS |aasSaavySyda | yR

Additionally, b be elgible for a UPK grant, programs would have to demonstrate they serve
GKAIK ySSR& OKAf RNEWEgrahta RSTAYSR Ay (KS wecee

State Advisory Council

XI.

State Advisory Council on Early Education and Care (SAC) Needs Assessment

The Massachusetts State Advisory Council on Early Childhood Education and Care (SAC) has
made one of its goals to identify the needs of young children birth to age eight, with a special
focusonmuliNR &1 Ay TFrLyida | yR (2 RRfaBaNdbillyofedriR | 44533
childhood education and development programs and services for children from birth to school
SY i NE oé ¢KS LJzNl1J2asS 2F GKS ySSRa lFaaSaavySyi
and EEC of the resources that will best séamilies and communities in supporting the holistic
development of children and youth families. The needs assessment is an important step
forward in building our knowledge and understanding of critical issues facing families. While the
focus of this neeslassessment is early education and care, the Board and Department
recognizes the multiple dimensions of child growth and development and that this must be
considered in order to support the whole child.

The Massachusetts State Advisory Council on E&ilghood Education and Care (SAC) has

made one of its goals to identify the needs of young children birth to age eight, with a special
focusonmuliNA 31 Ay Fryida IyR 02RRfSNEX |yR |adaSaa
childhood education and delopment programs and services for children from birth to school
SYyiNE ¢ ¢KS LJzN1)32aS 2F (0KS ySSRa FaasSaavSyd
and EEC of the resources that will best serve families and communities in supporting the holist
development of children and youth families. The needs assessment is an important step
forward in building our knowledge and understanding of critical issues facing families. While the
focus of this needs assessment is early education and care, thrd Bod Department

recognizes the multiple dimensions of child growth and development and that this must be
considered in order to support the whole child.

Any educator or family who was not selected to participate in the random sample is invited and
enouraged to complete the survey through a link posted on the EEC website. The Research
Team conducted webinars with the EPS and CFCE grantees and have assisted them in survey
outreach.

The research team has completed the preliminary analysis of the ddéted through the
surveys. There were 301 family surveys submitted for the representative sample and 2,028
family surveys submitted for the convenience sample. For the educator survey 875 responses
were collected for the representative sample and 1888the convenience sample. A draft final
report of the family and educator surveys have been received by EEC and the Research Team
continues to do more in depth analysis. The Board heard a presentation of the results at the
January 2012 Board meeting. Tiwsearch team will submit a final report which will include any
comments and feedback from EEC in February 2012.
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Initial key findings and policy consideratioinglude:

(0]

Families may view certain researbhsed program feates €.g., curriculum aligned

with state standards and connecting children and families to supports and sgrages
less important in their view of program quality. EEC may want to continue or expand
community engagement and outreach initiatives that will help families understand
important quality considerations and their connection to school achievenfergK to
Grade Three Alignment for Educational Success

Family views on quality vary to some degree by race, income and family structure,
especially with regard to the importance loélping children and families connect to

support services, having classroom materials that reflect the language and culture of the
children and opportunities to participate in community activities. EEC may want to
consider these differences in tailoriogitreach strategies to promote the QRIS and

other qualityrelated initiatives.

The survey found that 38% of families identified having a child with a special need or
health condition and that a significant number of educators may be unsure of their
ability to accommodate the needs of children with special needs. EEC may want to
expand strategies to support programs and educators in the inclusion of children with
special needs.

Singleparent families are much more likely to have a current early educatiarut-of-
schooltime arrangement for their child and more likely to keep their child in that
arrangement for more hours per week than other families. They are also more likely to
cite the need for programs that offer evening care, sick care and surontgicare. EEC
may want to keep in mind these findings and the need that some parents may have for
more flexible scheduling as it considers changes to eligibility policies for families and as
it considers options for rate reform.

The survey found that 32% families that have a primary care arrangement for their
child use informal care, such as a relative, neighbor, friend or baby sitter. Given this
finding, EEC may want to consider tailoring certain policy strategies to target families
that do not use drmal early education and care programs, especially in promoting the
expansion of QRIS.

The survey found that 13% of families identified speaking a language other than English
at home and the survey of educators found that a significant number of educators may
be unsure of their ability to use strategies to support the learning needs osEngli
language learners. With these findings in mind, EEC may want to consider strategies to
strengthen the supports available to the programs and educators who work with English
language learners. EEC also may want to keep this finding in mind as iecensid
strategies to ensure that all families have access to translated materials that provide
information on early education programs, literacy initiatives and other programs
important to children and families.

The survey found that families most oftenecttost as a problem when searching for an
early education program and also cite concerns over quality as a problem. Given these
findings, EEC may want to consider financial assistance strategies and incentives that
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XIl.

help make highlquality programs more aessible to lowincome families and encourage
them to make selections based on program quality.

0 While most respondents agree with statements about their families strength and ability
to solve problems, 16% of families indicate that they would have novidhesie to turn
if their family needed food, housing, or had trouble making ends meet. EEC may want
to keep this finding in mind when considering future support for family engagement
initiatives, especially those focused on helping hrdeach families ga access to
information on and connections to comprehensive supports and services.

o0 Given that 37% of families do not read to their child every day and 14% of families
report that they do not read to their child at all and 9% report having less than ten
books in the home, EEC may want to continue or expand strategies to strengthen early
literacy and language development and further expand efforts to engagetharehch
families that may not be connected to formal early education programs or community
agercies.

0 While access to medical care for children is high, access to other services and supports
may be insufficieng e.g., 18% of families indicate that their child had not visited a
dentist within the past year. EEC may want to keep this finding in asridconsiders
strategies to help connect children and families to additional supports and services that
promote healthy child development.

0 The results of this survey are only one component in the overall research framework for
the needs assessment. itWthis in mind, EEC may want to consider options for
replicating the family survey on an @oing basis that would allow survey results to be
linked to quality and educator data from the QRIS to determine if programs are meeting
child and family needsna over time, to help evaluate the effectiveness of policy
initiatives.

o EEC may also want to consider qualitative methpdsy., focus groups or family
interviews- for evaluating the needs of families to augment the quantitative
assessment.

Rural Commuity Support Grant

l'a | NBadzAZ# G 2F GKS {dFGS ' ROAA2NE / 2dzy OAf Qa NB
Community Support Grant on Friday, Septembe2®,1.The purpose of the Rural Community

Support Grant is to focus funds on rural communities in the Commonwealth that are often

underfunded and have a great neéat resources. Specifically, tismding supportghe

following

1 Rural Community StrategiPlanning Onetime grants to selected Coordinated
Family and Community Engagement (CFCE) grantees serving rural communities to
addzLILR2 NI O2YYdzyAleé paANIKKNESRIASIKNI AENY G 88A
in local data.
A Plans will be based on chiehd family needs and the quality and
effectiveness of 8 aligned systems linking local schools, local providers
and families through grants to communities.
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9 Birth to 8 Assessment, Screening, and Curriculum Support and Alignm@éne
time grants to norprofit entities serving rural communities in partnership with
public school, public school districts and/or a Charter school serving children pre
kindergarten to third grade, to support assessment, screening, and curriculum
support and alignment within theommunities.

A total of 5 out of the 9 applications were recommended for funding with one applicant
requesting funds for both categoriesThese programs met the eligibility criteria and submitted
applications on time They also demonstrated need and nterUItimately, given the quality of

the top 5 proposed programs and their adherence to the RFR requiremgr@grant review
committee recommended funding applicants whose scores were at least 75% or 80% or higher.
The five (5) proposals have beenaded the competitive grant funds in either the category of
development of a three (3) year birth to age 8 strategic plan that addresses child and family
needs and the quality and effectiveness of birth through age 8 alignment or for assessment and
screering and curriculum support and alignment from the fiadergarten programs through

3 grade within a community. One proposal received funding in both categories. The awards
are as follows:

1 AshburnhamWestminster Schoolwasawarded the birth tcage 8strategic planning grant;

T /1S /2RSS [/ KAt RNB Y Qiadergaftdn di®ugh SgraterSéssme, S LINS
screeningand curriculum support grant

1 Nantucket Public Schonlasawarded both grants

1 Lower Pioneer Valley Educational Collaborat#asawarded the prekindergarten through

3 grade assessment, screening and curriculum support gearit
9 Sandwich Public Schools (Sandwich Partnership for Familisawarded the birth to age
8 strategic planning grant

These applicants cover servicearedsth |t A3y gAGK {!/ Qa NBO2YYSYRSR
geographic locations with limited resources in Western and Southeastern Massachusetts.

Planned for Next Year

XIll.  Improved Access to Care: @ine Income Eligible Waiting List Project
Thenew waitlistsystem was implaented on August 15, 2011 and
a. Simplifies processes and procedures for waiting list workers at CCRRs, providers, and
other stakeholders.
b. Allows greatly improved analysis and reporting to better manage the eligibility and
enrollment process

XIV.  State Advisory Council on Early Education and Care (SAC) Needs Assessment
EEC will continue to reflect on the findings of this assessment. Specific to the finding that
families may view certain researtltased program features (e.g., curriculum aligneéthwstate
standards and connecting children and families to supports and services) as less important in
their view of program quality
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Family Support Indicator 5: Families of infants have access to programs and services
that support the development of healthy attachment between babies and their primary
caregivers and promote early brain development.

Accomplished This Year

I.  Birth to SchoolAge Taskforce
The Patrick Administration Education Action Agenda (June 2008) called for the creation of the
Massachusetts Birth to School Age Task Force to establish a statewidksdhoolage
strategy to ensure the healthy development of children, particularly those frormincame
families and indicated that this strategy should include various serveecsss, link multiple
funding streams, and align preschool and sckag® care.This initiative builds on the efforts of
twenty years of work, such as the Infant Toddler Services Summit (ITSS) which the EOHHS Head
Start State Collaboration Office converfeaim 19972003, as a publiprivate interagency
collaborative effort to develop a comprehensive plan for children birth to age tiBased on
the diverse expertise of this coalitioa,Report was developed whiclays the foundation for an
integrated systm of early care and lifelong learning that begins-pirth, and was submitted to
GKS D2@SNYy2NRa h¥FFAOS YR / KAfR YR ,2dziK /I 0A

The Taskforce met in February 2011 to discuss no cost statsivategies and framing
priorities forcollective success.

Planned for Next Year

II.  Birth to SchoolAge Taskforce
The next phases of this work wik to continue implementing the porities of the Taskforce as
opportunities become available to do so.

lll.  Race to the Top Funding to Suppd@tandards in Informal Settings
Race to the Top funding will supportth2 ¢ G A ydzl G A2y 2F (GKS LI NIYySNERKA
OKAf RNByQa VYdzaSdzyra IyR GKS adldS tAONINE |3az20
development opportunities with state standasd

Family Support Indicator 6:0 AOAT OO0 AOA OAAT ¢Cl EUAA AO OEAEO £
have access to literacy supports that build skills among children and parents.

Accomplished This Year

EEC is aware of the research that highlights the critigabrtance of preliteracy skill development to
ensure children are able to read b grade. EEC also monitors the data available measuring this
indicator from the MCAS and other sources as available.

Early Literacy Initiatives
I.  Coordinated Familyand Community Engagement (CFGEpRNt
This indicator, along with many others in the Strategic Direefiamily, is met through the work

of the local CFCE grantees. In order to support the capacity of the CFCE programs to support
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early literacy in the familiethey ®rve, EEC providdieracy training on May 18th. Becky Bone,

a National Literacy Consultant for the Scholastic Classroom and Library Group, shared strategies

and activities related to the role of families in promoting the academic success otlieliren

GKNRdzZAK GKS AyGSydAazylf &adzZdR2NI 2F GKSANI OKAf R
GKIFIG KIF @S cééy RSOSt 2LISR F2NJ 6KS {OK2flaiArAO0 aw
addzLILIR2 NI LI NBydGa Ay (K SnbdNimpoRant$eached. Iniafofidnkd OKAf RQa
ALISOATAO YIFGSNAI F2NJ '+'I- YAfASAZ O22NRAYI (2 N&

SRdzOF A2y $2N)] aK2Lla GKIFG AyOfdzRSa G2LMAO0a tA1S:
E[ SINYAY3I KX¥A€C8zy HY RI X/'RYtdey'Aue {GNBYy3IiKabpé D NJ
Se2yR SRGAYS {G2NRSaAaY ! t I Nd§aidOther OtdeAcRS (2 t N

Skills fom Birth to 5.

In FY012, EEC will provide CFCE coordinators with additiona@ eafl A G SNJ} O& & ¢ NI Ay (|
opportunities. The goal of the training is to equip coordinators with training modules and high

quality books to be offered to families in their communities. The training will include

foundational resarch about early literacy development as well as hamwlsctivities for

families to do with their children at home. This training will underscore the essential role of

LI NByida +ta GKSANI OKAfRQa FANRG GSIFOKSN®

Please see Appendifor examples of the work CFCE grantees are doing to ensure families are
NBEO23ayAT SR Fa GKSANI OKAfRQa TFTANRBRG GSIFOKSN) YR

Reach Out and Read

Reach Out and Read (ROR) is a national pediatric early literacy program, dewat|Bpstbn
Medical Center, which incorporates books and literacy counseling into an already existing
infrastructure: the routine health care visits of young children. In Massachusetts, there are 219
Reach Out and Read sites, servingra1,000 atisk children. For detailed information,

please see AppendM.

EEC continues to work in partnership with ROR pediatric practices across the state in order to

build awareness about the resources and supports CFCE grantees can provide to all families.
Buildingawareness in the staff that interface with families who receive pediatric care through

those practices provides another access point for parents. In addition, EEC will continue to

partner with Reach Out and Read in our shared commitment to promoting @adlyamily

literacy. EEC and ROR held a conference for 150 participants on April 8, 2011 at the UMASS
aSY2NRFE | 2aLRAGlIEY 22NOSAGSNE a! ® ¢KS O2yFSNByY
building blocks of early literacy and school success. Tigettaudience was Coordinated

Community Engagement Grantees, Educator and Provider Support Grantees and Reach out and

Read allied health professionals. Building on the success of that conference, Reach Out and

Read, in partnership with EEC, offered ageBo f A (i S NI O &he darge¥ WNEdy OS = &

[ AGSNI Oe . S3aAya +d . ANIKODPDI YR ,KoReyhbiek302%14 Ay Yl
at Northern Essex Community College in Haverhill. The conference focutieel lmuilding

blocks of early literacy farhildren growing up bilingual. While tharget audience for the

conference was Coordinated Family and Community Engagement grantees and Reach Out and

Read practitioners, the invitation list was expanded to include a wider audience of stakeholders
engagedn early education and family support programming.

82



99/ Qa LI NIYySNHEKALI ¢ RUXas thrbugh their gartickatiadlinffiRS R Ay C,
Massachusetts Help Me GrewSQ pilot. ROR is piloting the ASQ (Ages and Stages

Questionnaire) in a pediatric setgrto create another access point for families to get
AYF2NXYIFGA2Y Fo2dzi GKSANI OKAf RQa RS@St2LISydo

ARRA Supported Early Literacy Grant: Parent CHitane Program (PCHP)

EEC awarded $175,000 of ARRA quality funds to The National Paresti@hédProgram

(PCHP) to increase the core competencies of FCC educators to increase quality early literacy
opportunities for infants and toddlers in FCC programs as well as to promote family involvement
in book sharing, reading aloud and storytelling.

The National Pant ChildHome Program (PCHP) partnered with 11 PCHP programs in

Massachusetts to offer 50 workshops, May 1, 2010 to March 31, 2011, to over 1,250 FCC

educator participants (fifteen cohorts across the state, each receiving a series of 3 trainings)

based ortheir evidence based curriculum with a focus on early literacy. PCHP offergoimm

assistance to providers between trainings over email and the phone and also mails monthly tip

sheets connected to the trainings to providers. Traisiwgre offered in anish, Portuguese &

Haitian Creole. Upon completion of the trainings, eligible providers received at least 15 books

for their programs; parents of children in the programs also received books and were provided
opportunities to engage with the educators@n LIN2 GA RS O2y GAydzi e F2N (K
early literacy experiences.

Joint ESE and EEC Early Literacy Support Conference

Joint ESE and EEC Early Literacy Support Conference: Brain Building and Early Literacy and
Numeracy: Strategies and Suptsofor Young Children (Birth to 8): EEC and ESE hosted three
oneRIIe O2yFSNByOSa Ay o NBIA2ya 2F GKS /2YY2ysS
learning in literacy and numeracy and the links between learning in these and other academic
areasand OK A f -BrébHionad cdrapktenties, physical health and family and community
engagement. The keynote speaker, Lilian Katz, is a natigeatbyvned expert on child

development and education. Lilian addressed the need for a coordinated system oftsupp

and services for children Prékthat addresses academic and racademic needs in more

depth, and provide research, practice and suggestions for ensuring this important work happens
in a coordinated manner at the state, regional and local levels.

Participants (public school staff, center based programs, ASOST programs, Head Start and family
child care) benefitted from collaborative and intentional discussions focused on how to align
GKSANI 62N] Ay adzLILR2 NIAYy3 OKaffRdsBaidda RSGSt 2LIYSy

W [ AGSNI O O6AYyOf dzZRAY 3 OdzZNNA Odzt dzYz Ay a i NHzO
W bdzYSN} O O6AyOf dzZRAY 3 OdzZNNR Odzft dzYz Ay ad NHzO
w -emdiichd) Revelopment and Physical Health

W CrYAft&@ YR /2YYdzyAGe 9y3aF3aASYSyi

w Leadership and Professional Development

Each workshop strand was facilitated by a team of at least 2 professionals, including a
researcher/higher education faculty and a local program representative, and these strands
formed professional learning commuigs (PLCs). Participants committed to a seven month
commitment to these PLCs, which will include additional meetings, webinarsip@eer site
visits and an end of year event to create a sustainable model of professional development.
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V. Early Literacy Proficiency Gap Task Force
With the understanding that early literacy is essential for success in school and life, EEC and ESE
are collaborating on an Early Literacy Proficiency Gap Task Force. The joint Task Force has
provided recommendatins which include building a shared statewide system ofsenwice and
in-service ongoing professional development in literacy that addresses a continuum of pre
kindergarten to 3rd grade standards, assessments, and reséafiaimed instructional
practices; convening a Task Force to review measurement options in order to identify formative
and summative assessments with a focus on comprehensive assessment of literacy for uniform
statewide implementation and guidance to districts in4Rr® 3rd grade; proding access for all
children in low performing school districts; and the development, promotion and provision of
concrete vehicles and benchmarks for parent/school partnerships including literacy support in
the home through oral language and print.

Planned for Next Year

VI.  Race to the Top Funding to SuppdJniversal Engagement of Families and the Public Using
EvidenceBased Practice
EEC recognizes that when families and communities are fully engaged, supported and informed
of the appropriate developmentf children, school readiness goals promoted and succe3sjful.
that end, the state plans to spend Race to the Tdgarly Learning Challenge grant funds to fund
early literacy, family literacy, financial literacy supports and other programs designed to
promote healthy living and child development.

VII.  Coordinated Family and Community Engagement (CR&Z &t
Promoting family education, engagement, and literacy remains a primgegtive of the CFCE
grant forFY2013. EEC will strengthen our statewidetwork of 107 CFCE grantees to support
families of children with high needs by incorporating the use of evidence based models.

VIIl.  Reach Out and Read
EEC will continue to work in partnership with ROR pediatric practices across the state in order to
build awaeness about the resources and supports CFCE grantees can provide to all tardilies
co-host conferencesBuilding awareness in the staff that interface with families who receive
pediatric care through those practices provides another access point fentgain addition,
EEC will continue to partner with Reach Out and Read in our shared commitment to promoting
early and family literacy through joint training opportunities for our CFCE grantees.
EEC and ROR will work together to assess the results 888Qepilot in a pediatric setting order
to determine future implementation plans.

Family Support Indicator 7: All families experience seamless transitions throughout
OEAEO AEEI A0 AAOI U 1 AAOTEIT C AT A AAOAI T pi AT OA

Accomplished This Year

. 9FF2NI& (G2 9ELIYR (GKS ! yRSNEGI YRAY3I YR 5STFAYA
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EEC has made g@uing efforts this year to expand the understanding and definition of the word

GONIXyaArAdAzye (G2 NBFSNI G2 |ttt GNIryaadAaAzya OKAfR

transition from the home into formal early education and cdrem a toddler classroom to a
preschool classroom; from the schedray to afterschool; from a home where one language is
spoken to a program where another language is spoke; from preschool to Kindergarten, etc.).

a. BEmbedding expanded concept of transition in language of tl@ordinated Family and
Community Engagement (CFGER012 RFR
EEC continues to embed the expanded concept of transition in theoR¥Rify the
description of transition supports to be provided and idéies that these supports for

OKAfRNBY YR FIYAEASE A4 0882yR G(KS G&LMAOLT

support and information to families with children transitioning between and among
SINIe& SRdOFGA2Y FyR O N8 &duBherbdtiieséha K2 YS
transition supports should:

9 addresgthe needs of children and families between and among home, early
education and early intervention programs and into the public school system,
and effective inclusion of children with special needs across the community, and

9 address changes in settingsaktholders, rules and expectations of children
and families, as well as the additional shift from family engagement and
involvement opportunities in the early education and care mixed delivery
system to opportunities for families in a public school settmgst address not
only changes in settings, stakeholders, and rules and expectations of children
and families, but also the additional shift from family engagement and
involvement opportunities in the early education and care mixed delivery
system to theopportunities for families in multiple educational settings,
including public schoals.

b. Head Start and Public Schools Regional Meetigdsansition
EEC and the Department of Elementary and Secondary Edu¢iasat) in
collaboration with the Head Start&e Collaboration Office (HSSCO) conducted five
regional community meetings during the months of May and June 2011 and have
scheduled an addition round of four meetings in the November and Deceafiber
2011. The purpose of these meetings is to bring Headt 8hd the public schools
together to fully realize the benefits possible through implementation of the existing
Memorandum of Understanding (MOU) required by the federal Office of Head Start.
Through effective implementation of this MOU, the Departmaeaita to strengthen
collaborative relationships between Head Start and public schools related to early
childhood curriculum, assessments, joint professional development and services and
to ensure smooth transition for children and families into Kindergarten

c. Interagency MOU Development: Early Childhood Special Education Transition
In December 2011, The Massachusetts Department of Early Education and Care (EEC),
the Massachusetts Department of Elementary and Secondary Education (ESE), the
Massachusetts Exative Office of Health and Human Services (EOHHS), the
Massachusetts Department of Public Health (DPH), and the U.S. Department of Health
and Human Services, Administration for Children and Families, Office of Head Start,
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Region 1 and XlI (ACF) finalideel MOU. This MOU was developed to promote
coordination and collaboration in the provision of services to eligible infants, toddlers
and preschool children with disabilities and their families, as applicable, through Early
Intervention and early educatioand care programs including Head Start, Early Head
Start, Migrant and Seasonal Head Start, public schoesgheols, for children with
disabilities in the Commonwealth. The MOU has been used as a guide to help
strengthening local collaboration for develog regional and/or local agreements,

and for strengthening relationships among agencies and programs serving young
children, with and without disabilities, and their families, with an emphasis on local
collaboration between Early Intervention, Head Sthrtal school districts, and other
communitybased early education and care programs.

Special Education Indicators

EEC collaborates with the Special Education Policy & Planning unit at the Department of
Elementary and Secondary Education (ES&)gporting LEAs effective implementation and
reporting of activities related to Early Childhood Special Education (IDEA:-BaxitiBn 619) in
the State Performance Plan (SPP).

(0]

Indicator 6 Preschool Least Restrictive Environments (Lgders informathn about
the number of children with disabilities in preschools who received their special
education services in general education settings, alongside their peers without
disabilities.Specifically measuring theepcent of preschool children with IEPs who
received special education and related services in settings with typically developing
peers (e.g., early childhood settings, home, and {iare early childhood/partime

early childhood special education setting®0 U.S.C. 1416(a)(3)(A)]

A Last year pulit schools were not required to report on Indicator 6, as result EEC
continued to make available professional development opportunities that
support¢ quality early childhood inclusion. In May and June 2011, EEC and the
SpecialQuest Massachusetts Statedezahip Team offered an-depth
leadership training series on supporting the SpecialQuest Approach for
enhancing inclusive settings for early educators across the mixed delivery
system which include the participation of 32 educators at multiple sesskais t
included a mentoring component with the UMASS Donahue Institute.

Indicator 7Preschool OutcomeEvery fall and spring, data is collected in three outcome
areas to determine whether children age$3vith IEPS have made development
progress in comparison to their sarage peersn three primary areasPositive Social
Emotional Skills (including solcialationships)Acquiring and using knowledge and

skills; and Taking appropriate action to meet needs.

A This past year, EEC continued to respond to request for technical assistance
from school districts prior to and during the data collection peridlis focus
of TA included selecting appropriate assessment measures, and the use of the
Child Outcome Summary Form (COS).

A EEC also conducted site visits forps®lic schools, early childhood special
education programs between the months of March to May 20h&. purpose of
these visits were twofold; to strengthen our relationship as it relates to early
childhood education and to identify local technical assistance needs.
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o Indicator 12Transitionsrequires that all children referred from Part C/Early
Interventon programs must have their eligibility determined, and if found eligible, have
an IEP developed and implemented by their third birthday.

A In March 2011, EEC, the Department of Public Health (DPH) and the Department
of Elementary and Secondary Education (ESE) hosted two Transition webinars.
The webinars outlined both IDEA Part C and Part B Transition requirements, the
transition timelines, conmunity best practices and provided an overview of the
Connect the Dots webased module on Part C to Part B Transitions.
Approximately 75 attendees representing Part B (LEA/ Charter School Districts),
Part C (Early Intervention), Head Start, other progg@@rving young children,
andstate agency staff participated.

A This year, as part of IDEA Early Childhood Special Education Pres@faal FY
funding, districts were required to provide documentation of their Transition
Protocol or MOU with their Early Imeention program(s) to ensure effective
transitions for children coming from early intervention services into the public
school including determination of eligibility, developing and implementing an
IEP and providing smooth transitions so that childrensarved by age 3. EEC
hopes that this requirement will encourage increased communication and
collaboration between El and LEAS resulting in smoother transitions practices
that effective address this compliance indicator.

A EEC Staff, DPH Early Intervenstaff, and ESE Special Education Policy and
Planning Unit Staff jointly developed and conducted four regional training in
March 2012or LEAs and Early Intervention Programs inig&tified Cohort |
communities. The training sessions discussed transisi planning and best
practices that can be used to guide the successful development and
implementation of IEPs for children referred by Early Intervention (Part C). The
sessions also incorporated guidance related to federal changes in the IDEA Part
C andhe new reporting requirements to LEAs and ESE.

Planned for Next Year

M. tf+FyySR F2NIbSEG , SFENY S5STFAYAGAZY 2F G¢NIyaraaa
Supporting coordinated transitions for families in a broad context will continue to be a priority
for CFCE grantees, Head Staentees, and public schools in28Y3.

IV. Special Education Indicators
EEC will continue to collaborate with the Special Education PoRtgir&ing unit at the
Department of Elementary and Secondary Education (ESE) in supporting indicators in the State
Performance Plan (SPP) related to Early Childhood Special Education (IDES&EB619).
a. Indicator 6 Least Restrict Environmeni$rough the Special Quest EEC will offer
trainings that support quality inclusion in early education and care settings, and begin to
offer additional technical assistance to districts to support data collection for Indicator 6
as baseline data for this inditor will be required in F2013.
b. Indicator 7Site visits
c. Indicator 12transitions

Family Support Indicator 8: Families that are limited or non -English speaking have
access to information about early education and care and the services available.
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Accomplished This Year

Resources and Supports for English Language Learners

Support forEnglish Language Learners

Inan effortto support Limited English Language Learners, the Department has integrated
series of activitiegn many of its curreninitiatives that support English Language Learners in
early education and care and out &chool time programs such #w following:

(0]
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Center Based Standards, programs are required to use NAEYC Quality Benchmarks for
Cultural Competence to adapt the learning environment to better support the children

and families in their program, to use a @oiftant with expertise in diverse languages to

support classroom staff, and to determine the primary language of children whose first
language is not English. One way to measure that this standard has been met is
implementation of the Pre Language Assesstii&cales (PreAS) which measure young

children's expressive and receptive abilities in three linguistic components of oral

language. EEC worked with Head Start Training and Technical Assistance at the

University of Massachusetts Donahue Institute to pffaining that provides an

overview of the Prd_AS oral language and diteracy assessment for four, five, and six

year olds and best practices for working with children who are second language learners

and their families to support second language dsigion. From April to October 2011,

11 trainings were offered across the state, three of which were in Spah&h.

educators from center based preschool, family child care, Head Start, and public

preschool programs were trainedParticipants were praded with PreLAS 2000

assessment kits in English and Spanish. The Donahue Institute compiled training

evaluation data for each of the trainings which showed that 90% of participants rated

the training good or excellent.

Preschool Child Care EducatiorS(ECE) Quality Aesh Initiative: This initiative

provided funds for qualifying EEC Income Eligible child care providers, to offer preschool
children not currently enrolled in early education and care programs and/or are
educationally atrisk, experienceshat will help prepare them for kindergarten. The EEC
contracted/voucher providers qualified and selected to participate in the PSCCE Quality
Add-on Initiative received a $17.22 adnh rate per child enrolled through this program.
This program focused ong@wriding specific and targeted support for dual language or
limited English proficient learners and educator qualifications including those that
supported dual language learners. Over a two year period ending in September 2011,
EEC provided $5,572,736 imérican Recovery and Reinvestment Act Funding (ARRA)
to child care providers for PSCCE services.

Higher Education Support for Limited English Proficiency (LEP) Grant Partnership
Wheelock College received funding through the Department of Early Education and Care
and the Massachusetts Executive Office of Education to work with the Readiness Center
Network to examine the need for increased access to higher education for early
childhood educators with limited English proficiency. The project aims to improve
outcomes for children birth to age eight. As part of this project, Wheelock offered a
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summer institute for 25 ELL practitioners for whom Spanish is the native language and
resultedin 2 undergraduate credits. They convened several statewide meetings of
stakeholders statewide to gather feedback and lay the foundation for increased access.
They also convened a meeting of presidents and other key personnel from state colleges
and uniersities in the Commonwealth to participate in this high level conversation on
how we move the industry to improved practices for better access.

| A3KSNJ 9RdzOF A2y t NBaARSyidaQ 2y 9 NI &
As part of the Dual Languagealieer Grant, Wheelock University invited Presidents
of Massachusetts state colleges and universities with early education and care
programs to participate in an important dialogue focused on advancing the success
of English Language Learners in the Comneaitl. The intent of the meeting was

to begin work on the challenge of addressing the needs of members of the early
education and care and out of school time workforce who are not English speaking.
These educators are working in the fieldery dayand neel the key competencies
provided through higher education which support closing the opportunity gap for
OKAfRNBY Ia I LINI 2F GKS D2@SNYy2NRa |
and as citizens.

Commissioner Killins addressed the participatiout the challenges of the diverse
workforce and provided an overview of the Race to the Top Application and status
and a discussion on how the colleges and universities can work towards supporting
GKS &adFaGS FLIX AOFGA2Yy Ilgdal offhaving@an ingacdloi? NJi
the success of the growing population of children and adults for whom English is a
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supports, expectations, and core competencies that lead to the outcomes we want
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continue the work.

o Limited English Proficiencgrantfor Family Child Care Edutcas
EEC awarded Community Day Care Center of Lawrence with funding to address the
needs of Spanish speaking educators who are caring for infants and toddlers in FCC
homes. This initiative supports the delivery of comprehensive career development and
training services (e.g. educational assessment, guidance, career planning, college
courses, coaching and mentoring) geared to the needs of Spapéesdking early
education and care professionals with limited English proficiefitye intent of this
statewide intiative was to provide at least 500 educators with educational assessment,
guidance, career planning, college courses, as well as coaching and mentoring to help
define appropriate pathways to competency development as evidenced by CDA
certification, certficate achievement, and/or the beginning pathway to degree
attainment. Community Day, along with its partners, assisted over 588 Spanish
speaking providers in the northeast region of the state with preparing Individual
Professional Development Plans (IP.D#3 of those educators participated in college
courses and 156 educators participated in CEU courses. 96 Educators were assisted in
pursing their CDA, with 19 completing their CDA during the grant period. 74 educators

89

Ay



I NB LJdzNE dzA y 3 { &SHorNdore éféraiidn }piesSdsie 1RIiSaTbND in
Workforce section.

o From Knowledge to Practicéncreasing Access to Higher Education for Early Care and
Education Practitioners Who Are English Language Learners: Wheelock College received
funding throudn the Department of Early Education and Care and the Massachusetts
Executive Office of Education to work with the Readiness Center Network to examine
the need for increased access to higher education for early childhood educators with
limited English profiiency. The project aims to improve outcomes for children birth to
age eight. As part of this project, Wheelock offered a summer institute for 25 ELL
practitioners for whom Spanish is the native language and resulted in 2 undergraduate
credits. They convexd several statewide meetings of stakeholders statewide to gather
feedback and lay the foundation for increased access. They also convened a meeting of
presidents and other key personnel from state colleges and universities in the
Commonwealth to particigte in this high level conversation on how we move the
industry to improved practices for better access.

Language Policies

II. Data ®@llectionto Inform LanguageéAccessolicies
EEContinues to worlon collecting better data about how its services reach families that are
limited or norEnglish speaking. See Appentdifor languagedata about the children served
GKNRBdZAK 99/ Qa @2dzOKSNE |yR O2y i NI Ol a dkeazf RRYail Sz
intake into EEC financial assistance; EEC is working on continuing to improve this data. EEC is
also regularly now including supporting cultural and linguistic needs an active requirement of
many of its grants.

Ill.  Development of Language PolicieschBest Practice Models
In May 2010, the Departmenin partnerships witlthe Head Start State Collaboration Office
hired Hampshire Educational Collaborative to support the department in the development of
language policies and best practice alternative models that support English Language Learners
(ELLs) children and families. On June, 2010, as part of this pEj€tideveloped a survey for
early education and care providers and asked programs to share their experiences working with
ELLs. Over 693 providers from the mix delivery system completed the survey, 7% of total
participants reported to be Head Start prograarsd 2% were EHS programs. In addition,
consultants scheduled visits to early care and education programs of the mix delivery system
including Head Start Programs to observe best practices and approaches used with English
Language Learners children and fis. Information from the survey and site visits was
integrated in the development of the language policy and best practice recommendations.

Planned for Next Year

IV. From Knowledge to Practice: Increasing Access to Higher Education for Early Care and
Education Practitioners Who Are English Language Learners
Wheelock College is planning third meeting of presidents and other key personnel from
state colleges and universities in the CommonweaidtApril/May 20120 continue the work
begun in thenitial meeting in Septembe2011 around increasing access for English Language
Learners.
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V. Race to the Top Furadl Initiatives to Support English Language Learners

In order to establish a seamless system of developmentally appropriate learning and

developmentstandards for all children from birth to third grade, the following initiatives will

produce standards for English language learners to address the learning needs of this population
and promote child development education for other state agencies thakwagether with

families with young children.

1 In the first two years of the granthe state will hire a vendor(s) to analyze how well the
state early learning and development standards are aligned to the essential domains of
school readiness and state assments, including the KEA as well as augment the standards
to better accommodate high needs populations, beginning with English language learners.

1 Over four yearsthe state willfund the Institution of Higher Education (IHE) to train early
childhood edicators in an innovative program for English language learner educators.

Family Support Indicator 9: Strong partnerships are established between families
(parent/caregiver) and educators to maximize high quality early education and care
for all children.

Accomplished This Year

I.  Coordinated Famihand Community Engagement (CF@Eant
Partnerships with parentare an essential element in the Strengthening Families approach. In
FY2012, CFCE coordinators across the Commonwealth were trained in this approach, which they
then shared with their staff and community councils. Early Education and Care providers
participated in these training opportunities as well. The Strengthening Fanpi@each has
enhanced the awareness of the early childhood community about the role of parents in their
OKAf RQa RSO@OSt2LISyld YR K2g (KS& OFy &adzJJi2 NI L
Families is becoming part of the language and the fabric df education and care
programming through the QRIS.

. al &dal OKdzaStdGa tAf20Y blFdA2ylrf WSYGdSNI F2NJ / KAfR
Massachusetts continues to participate in a Prevent Blindness America grant from the Maternal
and Child Health Bureau.
a. TheAyAGAl GADBS AyOfdzRS&a GKS SadlofAakKySyad 27
Eye Health and a National Expert Panel and is focused on three core elements:
i. To provide leadership in the development of best practices and guidelines for a
public heath infrastructure, and statewide strategies that ensure a continuum
of vision and eye health care for young children
ii. To determine mechanisms for advancing sthtesed performance
improvement systems, screening guidelines, and uniform data collection and
reporting
iii. Toimplement a statewide strategy for vision screening from age 3 through
entrance into school, establish quality improvement strategies, and determine a
YSOKIFYyAaY F2NJ GKS AYLINRGSYSyid 2F RIFEGIF &
vision and eye hetd services.
b. In 2004 the Massachusetts Legislature amended Massachusetts General Law, Chapter
71, and Section 57 requiring vision screening and/or indicated care within 12 months
prior to entry into kindergarten At that time, a coalition of stakeholdedgveloped an
aggressive statevide educational campaign to launch the new preschool vision
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screening program in MassachusetBespite this mandate, it is recognized that gaps
remain in providing appropriate pediatric screening and eye care services.

c. Cammissioner Killins is a member of the Advisory Working Group for Strategy and
Network Development which oversees the three Specialty Working Groups. More than
forty individuals from the fields of optometry, ophthalmology, pediatrics, family
practice, nurgig, education, early education and public health, as well as parents and
advocates, continue to contribute to the Massachusetts initiative as members of
Specialty and Advisory Working Groups of the MA Pillbie project is has moved from
situational analgis phase to solution development. Rolit of new systems, pilots and
programs is expected during the next 18 months.

d. EEC specific partnerships planned for 2012 in support of this work include:

i. Providing training to all CFCE grantees on the importandeasailability of
vision screening and comprehensive vision assessments in early childhood,

ii. Certification of at least one person at each EPS grantee who can then train and
certify vision screeners statgide

iii. Support access to Head Start via the Mass FHtad Association and the Head
Start State Collaboration Office such that all Health Managers become certified
in vision screening.

iv. Supporting linkages between the Mass Home Visiting Projectrend
alaal OKdzaSdaa tAf20 27F sivikienabdEjerHeafh. € / Sy

Family Support Indicator 10: Parents of children in residential and placement
programs are aware of and knowledgeable about appropriate placement and
treatment options that are compatible with the needs of their children.

Accomplished This Year

I.  Outreach Efforts to Reach Parents of Children iniRestial and Placement Programs
This year EEC has continued to work with the Office of the Child Advocate to reach out to
parents and guardians regarding residential care and foster care. We have also involved EEC in
the outreach effort to the Massachusetts Trial Court regarding adoption

Planned for Next Year

II.  Outreach Efforts to Reach Parents of Children in Residential and Placement Programs
EEC plans to have licensing information regarding residential programs available to parents on
the EEC website; this did not happen this yea tluthe delay in contracting for the EEC unified
system. We still hope to attempt this once the initiative progresses.

Family Support Indicator 11: Parents seeking to adopt are aware of and
knowledgeable of available adoption resources and state adoption policies.

Accomplished This Year

I.  Communication with Those Seeking to Adopt
This year, EEC continued to meet with the adoption advisory committeermonthly basis. This
provided a good forum for open communication and the review of the revised regulaiE&e.
also contracted with the Evan B. Donaldson Adoption Institute to review and provide comment
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on the draft adoption regulations. The Instityperformed this work and expressed the opinion
that the proposed Massachusetts regulations represent national state of the art in adoption
practices and are sure to be emulated by other jurisdictions.

Planned for Next Year

II.  Communication with Thos&eeking to Adopt
Next year, EEC plans to promulgate the revised placement reguldi&sstaff will also, in
coordination with the Office of the Child Advocate, conduct training sessions for all juvenile and
family court judiciary on adoption in Massardetts.

Family Support Indicator 12: Family services are integrated and delivered in a
coordinated manner across state agencies.

Collaboration with the Department of Transitional Assistance to Realize Efficiencies for

Families

EEC and DTA have recemtlgt in conjunction with EOHHS to determine where their agencies

can realize efficiencies for families who receive TANF funded child éare. result of these

discussions, several initiatives were developed:

1 TANF vouchers will be authorized for six mantit prevent disruption in services as families
move from welfare to work;

1 EEC and DTA staff will meet to determine areas of overlap in their eligibility requirements
and the accepted documents associated therewitollowing this review, EEC and DTA will
likely enter into a Memorandum of Understanding whereby EEC will accept written
verification from DTA that the required eligibility documents have been reviewed and
approved by DTA and are therefore not required to be reproduced to EEC; and

1 EECandDTASFT gAft YSSG G2 SELX2NB 99/ Q& oAtAde
to minimize client verification requirements.
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Three Year Strategic Direction:

Create a workforce system that maintains worker
diversity and provides resources, supports,
expectations, and core competencies that lead to the
outcomes we want for childre n (2009)

Support development of workforce skills and core
competencies to lead to quality outcomes for
educators and children (2011 focused strategic
direction)

Workforce Indicators of Success:

1 Workforce Indicator 1: The early education and care workforce has clearly defined
education and professional development standards that are understood and embraced
by the field.

1 Workforce Indicator 2: The early education workforce has access to affordable
education and professional development resources that support core competencies.

1 Workforce Indicator 3: The early education and care workforce has a well -defined
career ladder that adequately and fairly compensates educa tors as professionals.

1 Workforce Indicator 4: Educators are adequately compensated to assure equitable
access to highrquality care in all areas of the state, with emphasis on increasing
compensation in communities with greatest need.

1 Workforce Indicator 5: Early education and care professionals are respected and
complete their professional responsibilities with confidence and competence.

1 Workforce Indicator 6: The early education and care workforce has broad diversity that
allows families and children to feel welcomed and comfortable to address the changing
landscape and needs of the families and children.

1 Workforce Indicator 7: The early education and care workforce functions
collaboratively and effectively among all aspects of the early education and care
system.

1 Workforce Indicator 8: A Professional Development Registry and Workforce
Management System are in place to observe and measure the efficacy of the workforce
and measure the impact of the workforce system on child outcomes.
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Previously, much of the emphasis of workforce training centered on competencies

related to licensing, including such skills as CPR training and following regulations

related to hygiene and attendance. The newer set of skills and competencies are

higher -order in nature ? including literacy, positive behavior management, fitness and

| OOOEOEIT T h AT A OEA OAEAT AR08 7EOE A £ AOCO 11
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come to understand themselves as serious professionals on a path toward proficiency

and career growth.

For the last three year&£EC has submitted the Workforce Development System Building Update as a
ASLI NI GS NBLRNIL P Ly NBO23yAlA?2ytheShateidPlana Ay GS3I NI
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Since its inception in 2005, the Board and Department of Early Education and Care have been
charged under its enabling statute to develop, lement, and annually report on progress towards
Workforce Development System for the early education and out of school time field. Through th
system, the goals of the Board and EEC are to produce positive outcomes for children by supp
the educaton and professional development of those who work with them directly or indirectly ir
variety d roles and settings every day.

Workforce Indicator 1. The early education and care workforce has clearly defined
education and professional development standards that are understood and embraced
by the field.

Accomplished This Year

Core Competencies

ECE issued the initial set of competencies and indicators early in February 2010. The competencies
were accompanied by an introduction explaigitineir development and use, a glossary of terms,

YR ONR&agltla O2yySOGAy3a GKSY (G2 GKS vwL{ OFGS
regulations on the qualifications of educators working with children from birth through preschool.

Each of the giregional EPS grantees align their professional development offerings with the 8 core
competency areas and identify the appropriate competency area when entering their offerings into

99/ Q& tNRFTSaarzylft 5S@St 2LIVSy( eskibnél Geydopméht Y R Ay
opportunities heyoffer. In addition, educators entering their professional development and

courses in the PQR can identify the competency area(s) that their training addressed.

The EPS Course Catalogue for July 2011 through20desorts opportunities by Core Competency
area statewide.The Catalogue lists 328 courses, of which 122 are college courses and 202 award
Continuing Education Units (CEUs). The offerings break down by Competency Area as follows:

Area 1: Understandindie Growth and Development of Children and Youth: 139 (42%)
Area 2: Guiding and Interacting with Children and Youth: 130 (40%)

Area 3: Partnering with Families and Communities: 100 (30%)

Area 4: Health, Safety, and Nutrition: 55 (17%)
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Area 5: Learning Enemments and Implementing Curriculum: 166 (51%)
Area 6: Observation, Assessment, and Document: 107 (33%)

Area 7: Program Planning and Development: 106 (32%)

Area 8: Professionalism and Leadership: 75 (23%)

99/ wa / 2NB / 2 YLIS( Shitw/mivimass:qev/edudirthgr@de Pears R | § @
educatiorand-care/workforceand-professionaldevelopment/@re-competenciedor-
educators.html

In addition, EEC developed a ecredit online course on the Core Competencies so educators can
selfassess their knowledge and skill levels and determine what additional professional development
would be most benefial. The course is available in both English and Spanish at
http://www.mass.gov/edu/birthrgrade12/early-educatiorrand-care/workforceand-professional
development/trainingand-orientation-resources/freecompetencybasedtraining-online.html

[I.  Orientation to the Field:
A 5 hour preservice orientation for FCC apgalnts, which was based on the recommendations of
the Workforce Development Task Force, went into effect in August, 28K&cond 5 hour module
for FCC educators was developed and implemented in the fall of 20hiks module is intended for
new FCC edators after they have 6 months of experience under EEC licen&ahécators will
receive .5 Continuing Education Units (CEUs) upon completion of each orientation module.
Together these orientation modules will satisfy the required 10 hours of profedsieralopment
for family child care educators for their first ye&oth orientation modules and the supporting
materials are available in English, Spanish, and Portuguese.

Planned for Next Year
lll.  Ensuring Competency through Workforce Knowledge, Skills BratticeBased Support

a. Core Competencies

EEC will continue to imbed the core competencies in its professional developmentierk.

Educator Provider Support Grantees will continue to offer the Core Competency training to

the early childhood and out afchool time field. EEC will work with Department of Higher

Education to so that this and other EEGioA Yy S O2 dzZNES& OFly 6S 2FFSNBR
Readiness Center Network.

b. Race to the TopEarly Learning Challenge Grarractice Basethitiatives

Overfour years the state plans to create and implementifrastructure for evidence
based coaching and mentoring program that will greatly enhance the quality of the early
childhood education workforce.

This initiativeaimsto promote career advancementr@fessionalization and accessible

professional development opportunities in the field of early education, and are intended to

improve the education, training, and compensation of early childhood educators to promote
effective practice and alignmentwith EEPE g2 NJ F2 NOS O2NB O02YLISGSyoO
workforce retention, and strengthen aduthild interactions, especially among high needs

children.
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IV.  Orientation to the Field
EEC will continue to update these modules to reflect updates in policies and betstgaralopics
such as transportation and safe sleep will be addressed.

Workforce | ndicator 2: The early education workforce has access to affordable
education and professional development resources that support core competencies.

Accomplished This Year

I.  See update relative tbReadiness Centetander Infrastructure

II.  Early Educator Scholarship Program
The Early Childhood Educators (ECE) Scholarship program has been jointly administered by the
Office of Student Financial Assistance (OSFA) d¢partment of Higher Education (DHE) and EEC
since its inception in FY2006. The goal of the scholarship program is to increase access to the higher
education system for the early education and care and out of school time field. And to ultimately
increase he quality and availability of teachers and care providers to work with young children and
youth in inclusive settings including infant/toddler, preschool and school age programs. Awards are
based on IHE chosen and number of credits selected by the stugendling for the program
started at $1M and peaked at $4M due to demand. In FY2011, $3.2M was the targeted funding goal
for the ECE Scholarship progranY.2012, $3.2M was the targeted funding goal for the ECE
Scholarship prograrand 1,004 applicants werapproved by EEC, wi89% #&ending public
institutions and 41%téending private nstitutions. The demand for the ECE Scholarship was so great
for the 20112012 academic year that OSFA was unable to accept any applications post the priority
deadline, Jund, 2011. Changes were made in FY2012 to expedite the scholarship verification and
award process. For additional information on the ECE Scholarship, please see Appendix I.

lll.  STEM (Science, Technology, Engineering and Math)
In 2010, EEC and the Aspinstitute at Wheelock College held a FB&€EM Summit meeting for the
EPS grantees so they would be prepared to advocate at the STEM Summit for including early
education and out of school time in the statewide plan for STEM educaliioaddition to EE@nd
Aspire staff, 20 educators and EPS partners attended the sesssoa.result of their efforts, the
2011 STEM Summit had the first ever discussion strand dedicated to Early Education and Out of
School Timeln October 2011, EEC and Aspire held a seBoe&TEM Summit meeting that
included Community and Family Engagement (CFCE) grantees in addition to the EPS grantees to
prepare for the 2011 STEM Summit that was held the next day. THsUPnenit meeting reviewed
frad &SI NRa &adzOOSlapspare payfittparitsyfodtheddRcSisRionstrabds st e
Summit. 37 grantees and their partners participated in the meeting (attendance was 49 including
staff from EEC and Aspire). The Early Education and Out of School Time strand featured two panels:
oyS 2y o0dzAf RAYy3a GKS SINIeé SRdzOFGA2Y F2dzyRIGAZ2Y T
Wide World and IBM and a second that spotlighted programs that had innovatively imbedded STEM
learning in their curricula.

IV. Targeted Professional Development Resoes for the Field
EEC developed a series oflore courses on the Preschool Guidelines, the Early Learning Guidelines
for Infants and Toddlers, the Core Competencies, and Early Literacy. These courses were developed
to the standards for awarding collegeedit but are designed to be used for ssifidy, facilitated
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V.

VI.

study that results in CEUSs, or college credit. The courses are 15 hour, 1 credit courses with the
exception of the Early Literacy course which is a 3 credit course. The Preschool GuadeliGese
Competency courses are also available in Spanish. All the courses are comprisedooitaigiéd

modules that can be taken individually to address a specific subject or strung together to make up

an entire course. The courses are easily accesatlho cost for selétudy (fees apply if the
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Planned for Next Year

Early Educator Scholarship Program

EEC will continue to work with the OSFA to coordinate theSe@i&arship program and continue to
evaluate the scholarship program to ensure that the needs of the early education and out of school
time workforce as well as the needs of the Commonwealth are being met.

STEM (Science, Technology, Engineering and Math)

EEC intends to continue building on the momentum created on the importance of STEM curricula in
early education and out of school time programs by assuring that these programs have a voice in the
development of the statewide plaiVith the use of Race tde Top funds, the state aims to

replicate the STEM Sprouts Teaching Toolkit, which is a collaboration of National Grid, Boston
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educatorsin focusing and refining thnaturally inquisitive behaviors of three to five year olds on
science, technology, engineering and math (STEM).

Workforce Indicator 3: The early education and care workforce has a well -defined
career ladder that adequately and fairly compensates educators as professionals.

This indicator was further defined in 2011 to include use of assessment/data of
Commonwealth ECE workforce by community and alignment of professional
development resources to support increased financial support for ECE workforce
education (coming from different sources), that would include evidence that the
professional knowledge and skills of the workforce are better as measured by specific
outcomes.

Accomplished This Year

Career Ladder
The education and skills educators bring to their work has a direct impact on the quality of the
overall program. In September 2010, the Bessie Ndii$on Initiative for Children (BTWIC) issued its
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that attention be refocused on the development of a career ladder for Massachusetts. In
collaboration with theBessie Tartt Wilson Initiative (BTWIC) EEC developed a basic career ladder for
the early education and out of school time field. BTWIC and EEC hosted focus groups on the
proposed ladder and presented to the EEC Board in May 2011. The EEC Board enda@asetthe
ladder as a resource tool for educators and providers across the mixed delivery system. Programs
are not required to use the career ladder; but are encouraged to use the ladder as a reference for
programs and educators as they map and plan prodesdidevelopment for themselves and for

staff. EEC and BTWIC are using salary data from the PQ Registry to better understand what
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educators make in comparison to workers in other sectors with similar qualifications. The career

ladder and accompanyingmateh I £ & F NB F GFAfl6fS 2y 99/ Qa sSoaii
http://www.mass.gov/edu/birth-grade12/early-educationand-care/workforce-and-professional
development/eeecareerladderfor-educators.html

Planned for Next Year

Career Ladder

EEC and BTWIC will continue to examine salary data from the PQ Registry in the frame of the career
ladder. The goal is to illustrate aimform the ongoing discussion on adequate compensation for

the early education and out of school time workforce.

Workforce | ndicator 4 : Educators are adequately compensated to assure equitable
access to high-quality care in all areas of the state, with emphasis on increasing
compensation in communities with greatest need.

This indicator was further defined in 2011 to include implementation of a rate reform
and compensation strategy.

Accomplished This Year

Policy Priority: Compensation

EEC continues to make compensation a policy priority and has begun to reflect on this indicator as
compensation linked with competency. However, EEC recognizes that an additional source of
funding is going to be needed to address this isgDetrently, eay education is primarily paid for
by parents and keeping wages and investments in facilitiesB&Z continued its collaboration with
the Bessie Tartt Wilson Initiative for Children (BTWIQ)sinyg salary data from the PQ Registry to
better understandvhat educators make in comparison to workers in other sectors with similar
gualifications Currently, this work is based on 85% of the workfoMere and more salary data is
becoming available as the number of educators in the PQ registry increasesal ietg illustrate
the issue to inform the discussion on compensation and to providetdatapportaction in the
future.

2010 Market Rate Study

The federal ACF requires states to conduct such a survey every two years to help determine if they
are meeting the federal requirements to provide lamcome families with access to services. Kenley
Branscome and PCG have conducted the 2010 Market Ratg asuwell as provide EEC with reports
on the workforce and salary, an analysis of local child care prices and an analysis of absentee
policies. The results of the Market Rate study were included in the-2013 State Plan.

Alignment of Quality with a Rate Reform Initiative

Augenblick, Palaich and Associatese selected as the vendor for the rate reform project which

will provide recommendations as to pehild cost estimates by quality within each categories of the
QRIS&EaGSY® ¢KS NBO2YYSYRSR Y2RSt gAatt Ffft2¢ GKS d:
care reimbursement rates by changing rates associated with different quality levels, ages, and

programs settings, and view the resulting cost implications. Tbemenendations will include a

discussion of the implications of changing reimbursement rates and other funding strategies,

99


http://www.mass.gov/edu/birth-grade-12/early-education-and-care/workforce-and-professional-development/eec-career-ladder-for-educators.html
http://www.mass.gov/edu/birth-grade-12/early-education-and-care/workforce-and-professional-development/eec-career-ladder-for-educators.html

V.

VI.

including possible effects on quality, and the effects of subsidy policy tuition rates fer non
subsidized parents.

In addition, the Department of Early Education and Care worked with the Hanover Research group
to survey programsurrently participating, and not participating in the Quality Rating and
Improvement System to gather data and information on the cost of quality early eduacatid care.
More than half of respondents (57%) represented a cebised or schodbased program, while

36% represented family child care programs and 7% representedsafiieol or out of school time
programs. The full report can be found http://www.mass.qov/edu/researchers/earfgducation
and-care.

EEC plans to release a Scope of Work seeking a consulting firm to study the per child cost of early
education including the aditional requirements of the QRIS continuufhe study will also explore

different costs per child according to the ages of children and settings of child care to establish items

in the business of early childhood program delivedeally, EEC will haas interactive model that

gAff LINBaSyd OdANNByid aaSitdAiy3aaé Ay GKS al aal OKdz
rates and workforce qualifications) and allow users to adjust settings for a range of components tied

G2 GKS adil ar®dseethw tot implidatiofidhe cost model will also allow users to

examine the effects of various methods of allotting money, including modeling the cost implications

of changing child care reimbursement rulekhe model will present results dteé county, regional,

or state level and will estimate the costs for providers based on provider characteristics.

EEC is initiating the process of conducting an analysis of the current cost of providing quality, whole
child education and care reimbursement in the Massachusetts mixed delivery sy$tes.

approach will be the first step in the reform of the child ceaites for subsidized child care that

takes into account all costs associated with quality programs.

Rate Reformwasthe subject of the Decemb&011 Advisory metings and feedback will be
gathered from each of the 6 Advisory Subcommittees and revdeavehe full Advisory meeting in
January2012

Planned for Next Year

Policy Priority: Compensation

As more and more educators register in the PQ Registry and update their information as they renew
their registration, EEC will have access to nameurate data on compensation. In addition, EEC is
considering how stipends can be used to recognize educators who are instructional leaders in their
programs by mentoring and supporting their peers.

Market Rate Study Update

The Market Rate Study is cantded every 2 years and will not need to be conducted again until
20122013. Activities related to the 2012012 report will begin in fall 2012 and wilform the

future rate reform initiative which will provide recommendations as to-pkild cost estimges by

guality within each categories of the QRIS system. The recommendations will include a discussion of
the implications of changing reimbursement rates and other funding strategies, including possible
effects on quality, and the effects of subsidy pypliuition rates for norsubsidized parents.

Rate Reform
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EEC will continue this work in 2012 and havegomg conversations with the EEC Boand
stakeholdersn order torealize the potential for reform.

Workforce | ndicator 5 : Early education and care professionals are respected and
complete their professional responsibilities with confidence and competence.

Accomplished This Year

Workforce Respect, Confidence and Competence

With the launch of its Professional Qualifications Registry in June E&IDpegan collecting critical

data on the early education and out of school time workforce. In the past, EEC has been unable to
describe the size, characteristics, and needs of the workforce. Beagmber 201there were

already over 49,87 educatordn the PQ Registry, estimated at about ti¥ords the current

workforce. Data gathered on these educators includes, position, length of employment, salary,
educational level and the professional development they complete. EEC has refined several of these
data elements in the course of developing the renewal application. Beginning in January 2012,
educatorscan renew their registration.

Massachusetts Early Education and Care Exceptional Educator and Instructional Leader Award

The Massachusetts Department of Early Education and Care (EEC) is honoring exceptional educators
and instructional leaders who have demonstrated quality skills in contributing to the early childhood
education and out of school time field. EEC, in collafimn with regional grantees who provide
LINEFSaaArzylt RSOSt2LIVSyidx YSyidlf KSIfOGK O2yadz il
delivery system will honor the contributions of 10 outstanding educators and instructional leaders in
each of its 6 rgions. Each recipient will receive an award and a certificate recognizing their
accomplishments Scholasticinc. will also donate books to the recipients of tMassachusetts

Early Education and Care Exceptional Educator and Instructional Leader fovatitize within a

classroom setting in recognition of their achievemewtaard recipients will also be honored at
gatherings across the state and at the State HoAseards are planned to be made in early April

2012.

Workforce | ndicator 6 : The early education and care workforce has broad diversity
that allows families and children to feel welcomed and comfortable to address the
changing landscape and needs of the families and children.

Accomplished This Year

Professional Qualifications

Diversity ofWorkforce

la SELXFAYSR Ay Y2NB RSGIFIAf 06St263 99/ Q& tv wS3i:
early education and out of school time workforce including its linguistic and ethnic makeup. EEC has
already been able to use this data to illuet the diversity of our workforce and recognize the

many primary languages and ethnic groups that comprise it. This data will become increasingly

valuable as EEC plans future workforce development initiatives and considers the roles that EPS

grantees andhe Readiness Centers could play in meeting the needs of our diverse workforce.
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Professional Bvelopment Needs ofEducators with Limited Englishréficiency

EECawarded $150,000 to Communityafp Care Center of Lawrent®support the professional
development needs of educatorsti limited English proficiencyA priority of the RFP was to
address the needs of Spanish speaking educators who are caring for infants and toddlers in FCC
homes. Nearly 600 educators received services under this grant.

EEC awarded $197,000 to Wheelock College to study increasing access to higher education for
educators who are English language learndénsaddition to identifying best practices, the study

modeled and tested them by using them in an actual course folidbrignguage learners. The study

also recommended establishing a higher education consortium to address the needs of English
language learnersAs a result, Wheelock and EEC convened a group of college and university
presidents and deans to address thisd related issuesThe group meets quarterly, most recently

on February 2, 2012, and is focusing its energies on English language learners, the supports working
adults need to succeed in higher education, and defining content for a Bachelor's degresnping

early education.

In addition to broad initiatives, EEC has attempted to respond to the needs of English language
learners on a local levellhis past year, EEC funded a child growth and development course in
Spanish for 25 family child care educators in the Worcesteondafjirough its EPS grante&he

college level course was followed by an abbreviated section for the educators who qualified but
were unable to get into the clas3his initial step has sparked a longer term project with the EPS
grantee and colleges andhiversities in the Worcester area to define a pathway to higher education
for English language learners.

Planned for Next Year

Diversity of Workforce

As more and more educators register, EEC will be able to develop a baseline for indicators related to
diversity and will explore how to measure this indicator in future yeaings data will become

increasingly valuable as EEC plans future workforce development initiatives and considers the roles
that EPS grantees and the Readiness Centers could ptageitng the needs of our diverse

workforce.

Ensuring Competency through Workforce Knowledge, Skills and Pra8tased Support

To promote career advancement, professionalization and accessible professional development
opportunities in the field of earlgducation, one project that will be funded through the Race to the

Top Early_earning Challengever four yearsis the developmentofapost  a 4§ SNN& RS3INBS
certificate in early education and policy leadership.

Workforce | ndicator 7 : The early education and care workforce functions
collaboratively and effectively among all aspects of the early education and care
system.

Accomplished This Year / Planned for Next Year

Workforce Functions Collaboratively and Effectiveyee update on CFCE grants.
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Workforce | ndicator 8 : A Professional Development Registry and Workforce
Management System are in place to observe and measure the efficacy of the workforce
and measure the impact of the workforce system on child outcomes.

Accomplished This Year

I.  Professional Develpment Data Management System
99/ Qa 321t A& G2 KIFE@S | @g2N] F2NOS aeadasSy GKI G
educators, program, and families in Massachusetts. EEC has now developed two key elements
of a Professional Developmebiata Management System, its Professional Development
Calendar, and its Professional Qualifications Registry. Some important information the registry is
already able to generate includes workforce demographics, educator background and
experience in the fiel, information on salaries and benefits, retention and turnover of
educators, and their professional development activities.

a. Professional Development Calendar 9 9 fliie @rofhsgional Development Calendar
allows educators to search for trainings by geography, training category, credit type, age
group, type of setting, position level, and level of experience and education. All entities
receiving professionalevelopment funds from EEC must list their professional
development opportunities on the calendar. The calendar collects data on
opportunities offered throughout the state, allowing EEC to identify and respond to
gaps in professional development as walldiemographics on the educators accessing
professional development.

b. EPS Professional Development Catalogéden important adjunct to the PD Calendar is a
listing of all the professional development that the Educator and Provider Support (EPS)
grantees wiloffer in FY 2012. This resource is a compilation of over 300 professional
development opportunities that are funded through EEC's EPS grant. This catalogue
helps educators plan their professional growth for the entire academic year.

c. Professional Qualifiations Registry (PQ Registrygducators currently working in early
education or ouwtof-school time in an EB@ensed centebased program or FCC home
in Massachusetts are required to register annually by EEC licensing regulations.
Educators in licensexempt programs that are participating @RIS oreceiving UPK
funding must also register. Registration is open to (but not required of) educators
working in public preschools and other programs that are not subject to EEC licensure.
The Registry gathemsportant data on the size, composition, education, and
SELISNASYOS 2F 99/ Q&8 OdNNByid 62N)] F2NOSd LG 3
turnover of educators working in early education and care andadtsichool time
programs. This information whielp EEC build a work force development system that
responds to the needs of all educators and programs in Massachusetts.

o Since the Professional Qualifications Registry (PQ Registry) went live on June 18,
2010, over 46,938 educator records have been adddatie Registry. As of
December 2011 there are 49,6€0mpleted registrationsThe PQ Registry
averaged 409 new registrations each week in October, with more programs
listing their staff each dayOf the 3,033 open large group and school age license
holders in the Commonwealth, approximately 66.2% (2,009) have listed at least
one staff in the Registry as of 10/31/201@f the approximately 8,325 family
child care providers, about 51.1% (4,254) have registered as of 10/31/2011.

II.  ProfessionalQualifications Certification
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educators working in group child care programs. In FY 2011, EEC reviewed 5,090 applications
last fiscal year to certify edut@s working in group child care centers with infants, toddlers,
and preschoolers as Teachers, Lead Teachers or Directors. This free service provides educators
with a certificate documenting their qualifications, simplifies hiring for programs, and é@rped
the licensing process for EEC.
o From July 1, 2011 to October 31, 2011 of this fiscal year, EEC received and
processed 2,311 applications for professional certification. Educators are able
to submit an application either online or a paper processtigh the mail.
However, applications cannot be reviewed without supporting documentation
AyOfdzZRAY3 GKS FLILX AOFYy(iQa 2NAIAYLFE O2f !
experience in an early education and care program. About half of the
applications are receed through the EEC online process.
0 HEEC does not issue certificates verifying the qualifications of FCC providers or
staff in out of school time programs. For FCC providers the review of
gualifications occurs during the general licensing processa lhumique
certificate is not issued to the individual. For school age staff a review of
qualifications also occurs during the licensing visit, but again a unique certificate
is not issued to staff.
o InJanuary 2011, EEC revised the application for cetitfitaThe new
application is simpler, easier to complete, and allows EEC to prioritize
F LILX AOFGA2Y NBGASG o6l aSR 2y F+y | LILIX AOI yi
are seeking employment in Massachusetts are given first priority.

Planned for Next Year

lll.  Professional Development Data Management System

a. Professional Development Calendarhe online calendar will continue to be developed
and expanded. A near term priority is developing the data reporting capacity of the
calendar so the information it delcts can be more readily accessed.

b. Professional Qualifications Registry (PQ RegistBfC will continue to refine the PQ
Registry application in response to input received from the field. EEC will continue
aligning the PQ Registry with the QRIS Man&méacilitate use of these resources by
educators, programs, and EEC staff.

o As of February 7, 2012, almost 53,000 educators in early education and out of
a0K22f GAYS NBIAAGSNBR Ay 9 9lndddition NP FSaa.
to making it easieto track individual professional growth, another benefit EEC
can provide to those educators is an easy way to identify themselves as part of
the workforce so they can receive the discounts and memberships available to
all educators.In response to sevat requests from the field, EEC plans to
develop a card that verifies their status as educators so they can access
professional development and other supports and benefits more easily.

IV.  Goals for Increasing Qualifications and Competencies
EEC has worked increase the qualifications of educators by identifying the competencies they
should be able to demonstrate and by QRIS standards that require higher staff qualifications to
I OKAS@S KAIKSNI LINPINIY ljdzk £ A& NIQ&A WHAGA I i 4 R ¥ d
compares well with the requirements of other states, EEC is beginning to dialogue about
whether that regulatory baseline should be raised, what the likely effects might be, and how
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that might be accomplished9 9 / Qa 32|
is to improve the education, training, and compensation of early childhood educators to

GAGK 99/ Wa g2NJ] F2ND
strengthen adulichild interactions, specially among high needs childréeho measure the

increase in qualifications, EEC has proposed ambitious benchmarks:
Increase access to practibased trainings and support through the six EPS grant
regions across the state and state Readiness Centers.
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each level of the higher education system, including:

(@)

(0]
(0]
(0]

CDA/EEC Certificates to 4,571 (from0D4)Q
Associate degrees to 2,320 (from 1,020)
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Post graduate degrees to 303 (from 103)

N Vearnifg Ehalleide Grarappli€atioNt

LINY OGAOS

HCcOU

G2

GKS ydzYoSNJ 2F L1 93
competencies, including 100% of public IHEs and 9 private institutions, over the four

year grant period.
Increase to 1,341 (from 1,017) the number of early childhood educatedentialed by
an aligned IHE, an 8% increase in each year of the grant.
Increase the number of early childhood educators achieving professional credentials at
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ThreeYear Strategic Direction:

Create and implement an external and internal
communications strategy that advocates for and
conveys the value of early education and care to all
stakeholders and the general public (2009)

Provide leadership by: a) implementing an external
communication strategy that conveys the value of
early education and care to all stakeholders and the
general public and b) advocating for the
Infrastructure to support and achieve our vision
(2011 focused strategic direction) .

Communication Indicators of Success:

1 Communication Indicator 1: The public understands and values the purpose of
EECThis indicator was further defined in 2011 to include: continuous
Ei pOT OAT AT O T £ DpOAI EA O1 AAOOOAT AET ¢ 1T £ OEA
focus on public officials; and inspiring and leading recognition that it will take a
whole community effort to close the proficiency/achievement gap.

1 Communication Indic ator 2: Families of all languages understand the services
and resources offered by EEC.

1 Communication Indicator 3: All stakeholders in the field and consumers are
aware of EEC initiatives, policies and procedures and have access to information
to facilitat e advocacy.

I Communication Indicator 4: State and local leaders understand how EEC
initiatives serve and benefit their communities.

1 Communication Indicator 5: EEC is fully aware of and responds to the type, style
and nature of the information needed by ex ternal stakeholders and consumers.

" Communication Indicator 6: All EEC staff members are knowledgeable of agency
ET EOEAOEOAOh T PAOAOGET T Oh EAU OOAELE £O1 AOEI]
partners.
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9 Communication Indicator 7: EEC is known among major pressoutlets and
institutions of higher education as the authoritative resource on early education
and care issues in the state and for leading developments in the field.

1 Communication Indicator 8: EEC is known as a national education leader, at the
forefront of Universal Pre-Kindergarten and unrivaled in the development of
quality standards for all early education and care programs.

This strategic direction supports the creation and implementation of an external and
internal communications strategy that advoc ates for and conveys the value of early
education and care to stakeholders, consumers and the general public while
positioning EEC as a national education leader. This communications effort will take
into account the multiple on -going community -level efforts across the state and will
aim to serve as an overarching infrastructure with which local efforts can align and
connect.

All communications efforts are listed below, and not segregated by Indicator of Success
due to the overlapping nature of the work.

Accomplished This Year

Strategic Communications Initiative Brain Building in ProgresGampaign

EEC awarded a grant to thinited Way of Massachusetts Bay and Merrimack Valley to help develop

a statewide communication strategy to specifically raise public awareness and understanding
NEIIFNRAYy3I GKS AYLERNIFYOS 2F ljdzZft AGe SIF Ng&s®t SRdzOF (
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internal communications strategy and infrastructure that raises awareness regarding the importance

2T I OKAf RQa SI NI A $ddonvéyStheNdue ofleaReducdtichZrld lcaieSoa T2 NJ |
stakeholders, consumers and the general public while positioning EEC as a national education

leader. The communications effort aims to provide lift and visibility to the many innovative

movements and aganizations that are happening across the state around early childhood

development and serve as an overall frame for why all of this work is critical to the future of

Massachusetts. Its ultimate goal is to change the way the public thinks about eathockiland its

fAY]l G2 2dz2NJ FdzidzNBE &dz00Saasx FyR GKS ONRGAOFE NERf
emotional and academic development is nurtured from birth through age five.

9 Study Circles
The Strategic Communications Initiative began with a Study Circle that provided early
education and care and out of school time stakeholders with training on strategic messaging
in order to build a unified state voice to raise awareness of the importahteedirst few
ESINE 2F I OKAt RQA RSOSTy2RIV2SHND NIERI Al2KySAENJ Frodiidde
and prosperity. The Study Circle was free and comprised of thretodgyworkshops, a
series of webinars, periods of individual study, and custechtechnical assistance, from
the Frameworks Institute between November 2010 and May 2011. EEC and United Way
have engaged Study Circle participants inBinain Building in Progressampaign
(described below).

1 Brain Building in Progress Campaign
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EECdunched theBrain Building in Progressampaign a coordinated effort to raise visibility

YR OKIFy3aS (KS O2y@SNERIGA2Yy Fo62dz2i OKAf RNByQa
public-private partnership, led by EEC and United Way, aims to raise awatess
AYLRNIFYyOS 2F GKS FANRG FSg &SI Nacgahdoul OKAf R
NEIA2YQa FdzidzNBE 62NJ] F2NOS | yR LINR-erodeffok (G & @ ¢
to change public will in Massachusetts about the critical intgpure of investing in early

childhood programs and shaping smart early childhood policies. The initial visibility efforts

INB FAYSR G2 SRdzOIFIGS GKS Lzt AO lo2dzi K2g OK.
evolve and invite additional partners to hetpntinue visibility and to shape how the

campaign moves forward with a tangible action agerid#ese include:

o0 Public Service AnnouncementBrain Building in Progre&icked off on Monday,
August 22° with the launch of a media campaign on WEMBIn Bosin and
WGGBTV in Springfield that ran through October'®2

0 Advertorials:EEC raa series of advertorials by Barry Zuckerman, M.D. of Boston
Medical Center on the connections between early experiences and later
achievement, and Donna Cupelo, regional mest at Verizon and chair of the
Massachusetts Business Roundtable, on literacy and numeracy as gateway skills for
children;

o Campaign WebsiteThe campaign launched a new website
www.brainbuildinginpragress.org This is the hub for organizations, policy makers
and business leaders from across the state can promote their early childhood work.
All campaign media ends with the call to action to learn more by visiting
brainbuildinginprogress.org. Theesppromotes initiatives, programs and sites
where innovation is happening and offers individuals, families, community
organizations, policy makers and business leaders tangible ways they can get
involved and take action.

0 BBIP Toolkits:EEC and United Waysttibuted Brain Building in Progress Toolkits to
participants in the Communications Strategy and Infrastructure initiative. The
toolkit provides the ability to impart the framing messages in local communities as it
FLILX ASa (2 LI NI mork. LIBEG dnditise UgithidBNVay Heltl & riektdg/ Q &
for Study Circle participants on August™tt introduce them to the Brain Building
in Progress campaign and form a steering committee to help shape a tangible action
agenda for multiple audiencesindividuak, families, community organizations,
policy makers and business leaders. Participants were provided with Brain Building
in Progress toolkit materials (logo, print ads, and talking points) to raise awareness
with their constituents and in their communie The materials are to be displayed
at events to show the public that brain building is in progresgheir community.

The key messages and data points are intended to be used to make the case and
begin framing how to communicate the work in early ¢hdod to local
constituencies.

Example of Community Level Partnership in Campaign

Multiple community agencies and school districts have already begun to partner in

the campaign to increase awareness of the importance of quality early childhood
experiencesOne example in thBlymouth MAFamily Networkwhichis

sponsoringanEarly Childhood Fair A § K G KS GKSYS &. NinAy . dzA f R
orderto supportthe statewide collaborative Brain Building in Progress campaign.
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Theircommunity wide early childhood fa@iimsto increase public awareness of the
need for high quality child ca and early education angrovides families with
information about the variety of community services available in Plymouth for
young children and thir families.

1 EEC Website
As part of the strategic communications initiative, the United Way partnered with
Interaction Design to conduct a review of the design and messaging of the EEC website, and
to recommend overall improvements that make it easier to navigate and to provide
information that better meets the needs of consumers, and to frame the content in
FEfAIAYYSYyld 6AGK (GKS D2@SNYy2NDa [TASrgsRitedinay R (1 KS
purging, reorganization and ravriting of the website to lay the foundation fohe new
information architecture and mass.gov site migration. Ef&C website was part of the
mass.gov new site migration. The new pages and layouts (under mass.gov) have been
updated to meet the needs of key EEC constituencies, through the developent o
GLISNE2YIl 8¢ FT2NJ dzZaSY fS3IA&fFG2NERX LI NBylakTly.
community representatives. EEC conducted usability testing with these groups and made
additional refinements to the website based on the feedback. EEC is indbesgrof
developing a webinar to apprise staff of the new website layout.

EEC Improves Usability of Website

On November 8, a new, contemporary redesign of the EEC website was launched.

The redesigned website promises to improve the customer experiehes

AYUSNI OGAYy3 6AGK al adal OKdzaSiiaQ 3I20SNYYSy
navigation, better organization, and enhanced usability for customers of the

I 2YY2y6SIHfGKQa ¢6S0aAiAiSz alaaodbD2@0d- 9 OK L
lined look, makingpages more readable and easier to view. The new navigation

displays information more effectively so that you can find what you need more

quickly and easily. Information is better organized with new categories, requiring

fewer clicks. The new websiteasignificant advancement designed to meet the

expectations of customers for a quality online experience.

T vwL{ da[F@8YlIyQad +SNBA2YE
The United Way contracted with the Frameworks Institute, who assisted with the
RSOSt2LIYSyd 2F I+ af &ty RatiggQad InpdWEmentSyseem dF (KS v
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the QRIS was distributed publicly and also made available on the EEC website.

1 Quality Child Care Guides for Parents
EEQleveloped guides for parents to understand how a quality progcamplay an
AYLRNIFYOG NREtS Ay (GKSANI OKAftRQa az20Alfx Syzd
communicate how the latest science shows that early experiences shape how the brain gets
built, and that when babies, children and youth are given a strong foundation, the benefits
are lifelong. The purpose of the guides is to help educators and helping parents become
informed consumers, and to understand that EEC is working to go beyond thiasdarfor
licensure to take our communityide understanding of quality to the next level. The guides
GNI yatFrisS GKS NBaASFENDK Ayid2 FAYRAYy3d GKS LINE13
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social, emotional and brain development. Across all otypes of programs, the
components of quality are the same:

Curriculum, Assessment and Diversity

Safe, Healthy Indoor and Outdoor Environments

Workforce Qualifications and Professional Development

Family and Community Engagement

Leadership, Management atiministration

O OO0 0O

License Plat€hild Care Quality Literacy Support GraplPartnership with United Wg

On May 19, 2011, EEC released th20E2 Child Care Quality Literacy Support Grant. Through this
Request for Proposals, EEC sought to award child care quality grants of up to $5,000 to early
education and out of school time programs to support curricular activities with an intentional focus
on language development and literacy. Programs must bepnofit in accordance with MA G.L. c.

29, sec. 2JJ which establishes the Child Care Quality Fund and must be participating in the Quality
Rating and Improvement System (QRIS) and rated at a minishantevel 2 to apply for this grant.

The submission deadline was July 19, 2011.

Thirty one (31) programs submitted applications, representing 9 lead agencies. 25 programs were
awarded grants. EEC allowed those programs who met eligibility requiterbat submitted late
or submitted incomplete applications to reapply by September 12, 2011.

EEC has awarded an additional grant to The Community TeamworfCTgEarly Learning
Program/James Hoular&arly Learning Center (JHELC) and three grants to South Shore Stars in
Weymouth, Quincy and Randolph.

Head Start

Commissioner Killins is the Head Start Collaborative Director and holds quarterly meetings with the
Head Start State Collaborative Office &dvy Boardthe meetings held and topics discussed are
included in AppendifO.

0 American Academy of Pediatrics Dentistry and Head Start are combining efforts to
develop a network of dentists capable of providing dental care that meets full range
of needs 6r (Early) Head Start infants and children.

o Commissioner Killins, as the Head Start State Collaboration Director spearheaded 9
community level meetings state@ide focused on implementation of the federally
required MOU between Head Start programs andlblic schools that they refer
children to at kindergarten entry.

Communicaton with State and Local Leaders
TheCommissioner and EEC staéld regular meetings across the state to keep stakeholders
informed of workcurrently underway at EEC.

On a quaterly basis Regional Provider and stakeholder meetings are held across the state. Topics
covered this year included the Quality Rating and Improvement System, Rate Reform and
Educator/Provider Individual Professional Development Plans. In addition tlileCainie Resource

and Referral agencies meet monthly with EEC staff members to review policy and receive updates.

The EEC monthly board meeting has also been held in various locations across thelstditeg in
public schools anth a westernMassachusetts college.
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VI.

The Commissiter has establishedngoing meetings with state and local leaders. Over the course of
the past year some of the highlights have included : Gbenmissioner briefing the Legislature on

EEC Annual Report; Theint Committee on Education Information Session; The Wheelock
Legislative Presentation with Senator McGee and Superintendent of Lynn on the PS/Project Learn
Lynn; The Commissioner participated with Chair Peisch in the EEC/Reach Out and Read literacy
conference; Commissioner Killins and Donna Traynham from the Department of Elementary and
Secondary Education (ESE) presentation on the agencies joint work on Preschool to Grade Three
Alignment to Chair Peisch, \i€#air Sullivan and staff from ChairCgpgnA I 1 Q& 2 FFA OS | YR
I FySaal Qa 2 ¥ 7TA OSearlyaeanbihg@halleagé YeSdehip X dam inéefing held every
Friday for 6 weeks; in conjunction with Early Education for All, provided to Chairwoman Peisch and
the Education Committee a briefinon Third Grade Reading Bill. Regular meeting @lithir Peisch

and Chair ChanDiaz.

An EEC staff member has been dedicated to responding to legislative inquires in a timely manner
and on a regular basis important agency events and accomplishmergslarétted to the
{ SONBGFNRFGQA hFTFAOS G2 0SS AyOf dZRSR AYy AYTF2NXNI ()

Work of theEEC Advisory Council
99/ Qa ! ROAA2NE [/ 2dzy OAf KlFa O2yGAydzsSR (2 YSSi Ay
groups alse meet between each full Advisory meeting in order to maximize focused, relevant-and in
depth conversations with multiple stakeholder types. The following six expertise groups met:
a. Agencies with Vendor/Contract Relationship;
b. Legislators;
c. Business/Civic;
d. Higher Education;
e. State Associations; and
f. K-12 Linkages.
Based upon feedback from the committee members, starting in FY 12, Advisory meeting
topics were reduced to allow idepth discussion on one or two key issues. Subcommittee
meetings were alscombined in groups of two to allow for discussion across groups. All
members are invited to attend all subcommittee meetings. Topics to date in FY 12 have
included: EECs Race to the Top Early Learning Challenge Grant and Rate Reform of
Subsidized Early Ecation and Out of School Time.

Parent Advisory
As consumers of early education and care programs and services, parents have an integral role in
shaping the policies, programs and practices designed and supported by the EEC. EEC solicits input
from parens in a variety of ways.
1. ¢2 AYTF2NY (KS RS@GSt2LISyld 2F 99/ Qa ySg FTAYL
waiting list were surveyed to get their perspective on the kinds of information they
would like to receive when accessing the financial assistance system, how they would
like to receive information, suggestions for improvement of the current system, etc.
2. As part of the Massachusetts SAC needs assessment, parents are being surveyed to
identify the needs of young children from birth to age eight and the quality and
availahlity of early childhood education programs and services for children from birth to
school entry.
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3. Commissioner Killins is holding regional parent meetings to engage families in a
discussion about the Massachusetts plan for moving the system of early éxueat
care forward, soliciting parent feedback and highlighting their role in supporting optimal
development in their children.

4. Commissioner Killins is also embarking on a series of meetings, which began in January
2012, with parents across the Commonwbao update parents about the activities of
EEC, specifically the Early Learning Challenge Grant, and to elicit input from parents
F62dzi GKS 5SLINIYSydiQa LRftAOASAT LINRPINI Ya

VII.  Public Comment at Monthly Board Meetings
Up to 30 minutes are maaavailable at each monthly Board meeting for public input. In addition,
EEC continues to have very high public attendance at its Board meetings each month. There is also a
I 2 YYA &a Antilp&NaRete cnstituents can email in concerns and issueséor t
Commissioner to address.

VIIl.  Staff Development
EEC held an all staff meeting in the late winter. This was the first meeting in 4 years that brought all
staff members together in one location to have the opportunity to hear about major agency
initiatives am to attend workshops on specific topics to become more informed.

EEC staff members continue to be able to attend agency sponsored conferences as requested as a
professional learning opportunity, to network with EEC community partners and tolgeapdate

the latest information. For example EEC staff members attended the Reach out and Read and the
Childrer® Trust Fun@ Annual View from All Sides Parenting Education and Family Support
Conference, during the year.

The Commissioner also holds way all staff conference calls with EEC staff members, staff
YSYOSNAE INB aSyid NRdziAyS | 3SyoOe dzLJRI(iSa G§KNPRdAzAK
unit meetings are held.

IX. For afull list ofLegislative liefings,community input meetings Commessioner Forumsnd press
articles please see Appendi®.

Planned for Next Year

X. Race to the Top Funding to Support Communication Efforts
Over four years, Race to the Top funding will be used to:

1 increasethe accessibility of early education and care materials to culturally and linguistically
diverse families throgh translation services and mdlingual brochures that convey the
early learning and deslopment standards to families;

91 improve educationalxperiences for children birth through thirdagte,by using the state
Race to the Top Early Learning Challenge grant finglas a capacitpuilding vehiclgo
build its Brain Building in Progss public awareness campaign. This work will continue to
touch on both family and community engagement and the effort to spread public
1y26ftSR3IS 27T (i Kty anil devalopnidt stéhtanis as well Sedialce
knowledge and effective use of our early learning and developrs@mdards; and
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XI.

XIl.

XIII.

XIV.

XV.

XVI.

f continuetodevelopli KS &dGF 1SQ&8 YSRAIF LI NIYSNBRKALI gAGK 2
OdzNNX Odzf dzY Kdzo F2NJ SFNIeé& SRdzOI i2NB yR | a{ O
will link to the standards from infantnd toddlers and preschool. This project builds off the
K-12 Race to the Top grarfunds will also be used to continue tBeain Building in
Progrespublic awareness campaign, which touches on both family and community
Sy3alr3a3sSySyid yR GKS STF2NI G2 &aLINBFR Lzt A0 1
development standards.

ARRA Funded Communications Campaigrain Building in Progress Public Areness Campaign
Moving forward, EEC plans to expand this initiative by continuing to run television public service ads
in Boston and Springfield; placing prominent print ads; printing and distribatingpaign collateral

¢tKS . 2ai02y [/ KAt plaNSojdnihis@fted Bldady wolkiagwith the state to close

the achievement gap through iGountdown to Kindergartegmermanent exhibit, the museum has
agreed to trailfmuseum and library stafin the research that informed thBrain Building in
Praogressmessage and coach them on what kind of language to use in talking to parents of young

OKAf RNBY 062dzi FOGAGAGASE GKI G ¢ %drdss thdNBteTReld S OKA f
museum also will embed the campaign S|gns and Ilteratureltatongong programmlng and
engage all IDKA f RNBy Qa YdzaSdzyra | ONR a GKS aidlidsS Ay GKS

With the support of multiple partners, EEC is excited to continue the momentum of the Brain

dZAf RAY 3 AYy tNRINBaAa /FYLIFARE @NIKLINAd. NInXY H.dek €
Week of the Young Child (April-28, 2012). The day will be dedicated to outreach to stakeholders

and the community relative to the importance of early experiences in the developing brain and its

future impact. The hope that partners across the state will sponsor an event with related activities

on this day to engage the community and their constituencies. As details become available, they will

be posted atwww.braintuildinginprogress.org

Legislative Briefings

Commissioner Killins is committed to working with partners in the Legislature to provide information
Fo2dzi SFNIeé SRdzOF A2y FyR OFNB FyR G2 g2N)] O2ffl
mission.

Community Input Meetings
Commissioner Killins will continue to meet extensively with the field to provide opportunities for
personal interaction and direct feedback.

Commissioner Forums

EEC Regional Staff continue to hatteetings every quarter for key #xnal partners to effectively
communicate EEC initiatives and receive timely feedback. These meetings will be conducted by EEC
Regional Directors.

Advisory Council
EEC will continue to meet with the Advisory Council to engage stakeholders in the@gencyg 2 NJ ¢

Parent Advisory
EEC will continue to ensure parents are well engaged in the work of the agency.
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XVII.  Public Comment at Monthly Board Meetings
EEC will continue to make 30 minutes available at each moBtidyd meeting for public input and
to provide opportunities for meetings to be held across the state to ensure a greater level of access.
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Three Year Strategic Direction:

Build the internal infrastructure to  support
achieving the vision (2009).

Establish a comprehensive approach with state
agencies, other external stakeholders, and the local
community in support of positive growth and
development for children and families (2011
focused strategic direction)

Quality Indicators of Success:

1 Infrastructure Indicator 1: With user input and involvement, EEC has
transformed the existing technology infrastructure into a state -of-the-art,
unified and comprehensive system.

 Infrastructure Indicator 2: The operational OT 1 AO 1T £ %%# 30 AT I 1 OT E(
EAOA AAAT Al AAOI U AAZET AAh AT ECTI AA O 0O0OPD
by stakeholders.

1 Infrastructure Indicator 3: EEC regions have the staff, resources and ) o
stakeholder partnerships required to achieve the bread OE | £ OEA ACAT AUG «
readiness vision.

1 Infrastructure Indicator 4: EEC continues to implement policy initiatives that
are backed up by research, developed through stakeholder collaboration, and
coordinated with agency operations.

1 Infrastructure Indicator 5 : All EEC staff, community partners and families have
comprehensive information about educators and early education and care
programs.

1 Infrastructure Indicator 6: EEC staff is diverse, knowledgeable and adequately
trained to perform assigned functions and to understand the operations of the
agency and its community partners in the field.

1 Infrastructure Indicator 7: EEC has developed active relationships with other
state agencies, community partners, public schools and other stakeholder
organizations to mee t its mission.
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Infrastructure | ndicator 1: With user input and involvement, EEC has transformed the
existing technology infrastructure into a state -of-the-art, unified and comprehensive
system.

Accomplished This Year

Comprehensive Child Data System
EEC has continued work on the new IT Unified system, funded through a competitive IT Bond grant.
This past January, EEC posted a Request for Response (RFR) forlthsedetommercial ofthe-
shelf (COTS) Financial Assistance system that will help mér@aBepartment of Early Education
FYR /I NBQa o6dzaAySaa LINI OGAOSE YR LINRY2GS I Y2 NX
and care. The system will help streamlprecesses relative to both the EEC caseload and all
children as it will enhancgiatewide early education business processes, improve child and family
data, and managermual financial assistance. Asesult, HCL America was chosen as the apparent
winning bidder. The project is expected to start in early December 0lblving comgetion of
contract negotiations. Contract negotiations with GCR Ltd. as the apparent winning bidder for the
Independent Verification & Validation (IV&V) vendor will begin once negotiations are completed
with HCL America Inc. The new system is organizeddar primary business components:

o Financial AssistanceuBinessrocesses

o0 Professional Development

0 Licensing

0 Purchasef Services business components

Early Childhood Data Systems

EEC has been hard at work designing an early education and caisydisian named the

Massachusetts Early Childhood Information System (ECIS). The goal of ECIS is to provide the data
necessary to plan for, supply, and evaluate necessary supports and services for young children and

their families across the CommonwealthheTMassachusetts ECIS will include improvements in the

RSLI NIYSYyiQa OKAfRI LINPINIYI YR ¢2NRMNDS RI O
education, and other state and local agencies serving young children. Once the Early Childhood
Information System (ECIS) is built and deployed it will act as a way to share and analyze an

expanding number of data elements related to the health, safety, and learning of the

I 2YY2y6SHfGKQa @&2dzy3Said OAGAT Syao

ECIS will:

w / 2ff SO0 OKAf RNB(Fudhias r Wate IoNdder)kakeOethRitityy language,
disability status, etc.).

w Report on the status of children across ages and over time, encompassing data on home and
community environments.

w Document child outcomes across developmental domémduding health, early literacy, and

sociatlemotional development) that can be linked across sectors, agencies, and programs (e.g.

infants/toddlers, preschool, Early Intervention, family childcare etc.).

Assist in the identification of early warninglinators at the preschool level.

Ensure confidentiality of child and family data, adhering to the privacy requirements of both

HIPAA and FERPA, and seeking parental consent when necessary.

€ €
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w Support geographic analysis useful to EEC, other state ageaoi@& communities that are
engaged in Birti{strategic planning, resource management, program improvement, and
accountability.

w Provide internal and external policy makers, EEC staff, researchers, and other stakeholders with
early childhood data in divee formats.

w Link parents to state and local community resources and opportunities.

Key outcomes of the system include:

w Increase the utilization of data on subsidy children regarding service history programs and
attendance as well as age of entry dadgth of engagement

Ability to collect child data onon-subsidyengaged children in EEC funded programs

Ability to collect consent information and multiple assessment scores over time

Ability to identify families or children engaged with other Mgeacy programs

Ability to note children in early intervention, homeless or head start and subsidy initiatives
Ability to match multiple child risk factors including those that involve multiple agencies
Ability to send messages to families or provila an automated or scheduled manner via text,
email or phone calls

EeEgegeee

To that end, as part of the 2011 Race to the Top Earlynlrgp€hallenge, EEC submitted a high

quality plan for the Early Childhood Information Systéfhe state plans to frontloathe four-year
Ay@dSadySyid G2 ONBFGS GKS ySEG LKIAS 2F GKS &l G
(ECIS) and enhance connections and information exchange with the State Longitudinal Data System
(SLDS).

This plan documents the historical cortef the system, the benefits and challenges of
development and the milestone schedule. The information extracted from ECIS system will allow
families to gain a better understanding of the type of programs available to their children, their
guality and pogrammatic differences to make appropriate decisions and it will assist policy makers
to better understand the world of the child and the educator from the perspective of demographics,
needs, development and program outcomes. This will bring signifiopat to changes in policy,
allocations of funds via direct and indirect services to children, programs, providers, educators and
parents. ECIS will combine data froZchildren, SLDS3bd grade parent and children, Pest
secondary20 participants and 14 early education and care subsidized parent and children,
educator information and providers as well as other related data to children from state ard non
state agencies with MOUSs. Currently the data exists in silos at the different agencies and in silos
within EEC.

A memorandum of agreement between EEC, ESE, and DHE was signed in October 2011 that will
authorize interagency data sharing and will build on existing data, improve data collection and
validation and will allow a focus on the following ase education: interoperability with other
agencies data, reporting, research, data agreements and public information.

To address the governance and challenges of building the system a governance body was

established by EOE called the Education DataeByaudvisory Group (EDSAG) which is chaired by

GKS {SONBGFNAFG /Lh 2F 9h9o 95{1 D Aa O2YLINRA&SR
5193 NBaLSOGAQStes FyR GKS {SONBGFNE 2F 9RdzOl G Az
EDSAG shall be:
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9 To advise the Commissioners and the Secretary of Education on the administration
and management of IT services related to the IT infrastructure to most efficiently
and effectively meet the IT needs of the Departments;

1 To oversee development and implemetitan of privacy, confidentiality and security
safeguards concerning data reported to the Departments and stored in the EOE IT
infrastructure so that such data are protected in accordance with applicable laws,
Executive Order 504 and memoranda of agreenmariered into by the parties;

9 To discuss current or proposed agreements pertaining to evaluationaregsand
other analysis of data

Project timeline:
The initial version of ECIS will be launched within the first year and additional functiaviditg
built over a 2 year period.

Within 6 months

Federated Data System

1 Design/Build of Federated Database Architectufie l .

1 Linkage to all EEC legacy systems . o r .

9 Initial reporting to include: children demographit ,{ ..,f —
data, children in early intervention, homeless o =) f .
head start andsubsidy initiatives e Ej'sk "

Within 1 year ) it S Procesus

Application Application (User) Security

9 Design/build of web portals for parent entry of
core childlevel data &selfassessmendata T l‘””’

9 Design/build of web portals for early childcare
provider entry of screening and assessment dag IUH

1 Ability to collect consent fiermation & multiple 15
assessment scores over time

1 Ability to collect child data onon-subsidy
engaged children in EEC funded programs

1 Report on subsidy children regarding attendance, age of entry and length of engagement

Within 18 months

1 Abiity to match and report on multiple child risk factors

1 Report on early warning indicators for all children in the system

9 Ability to send messages to families or providers in an automated or scheduled manner (via text,
email, or phone)

1 Report on status athildren across ages and over time including data on home and community
environments from EEC funded and supported programs including Community and Family
Engagement grants statewide

1 Report on child outcomes using formative assessment (health, iariycy, social/emotional
development) that can be linked across programs

Within 2 years
9 Ability to identify and report on families or children engaged with other MA agency programs
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ARRA Longitudinal Data Systems Grant

This is a competitivgrant opportunity from the federal government funded by ARRA. The purpose
of assistance under this program is to enable State educational agencies to design, develop, and
implement statewide, longitudinal data systems to efficiently and accurately managé;ze,
disaggregate and use individual student data. The goal of the program is to enable all States to
create comprehensive systems that permit the generation and use of accurate and timely data,
support informed decisiommaking at all levels of the edation system, increase the efficiency with
which data may be analyzed to support the continuous improvement of education services and
outcomes, facilitate research to improve student achievement and close achievement gaps, and
support education accountaltiy systems and public reporting. Of the four projects charters that
comprise the Longitudinal Data System that EEC is part of, three are currently working on
deliverables. These are: the Early Warning Indicator Charter,-g@ePata Charter and the Dt

Quiality Charter. Though currently EEC data has yet to be analyzed against the model for predicting
that children are at risk, the EaNyarning Indicator Charter has reached a milestone in that
predictors for the KL2 grades have had data analysis anel tfiodel confirmed. Final review by the
Charter team on the model occurred on November 2, 2011. The EEC data will be tested and
analyzed in the coming weeks. Th@@PData Charter has provided a draft requirement document

for review by EEC, ESE and DHEeabasis of the 20 data warehouse. The requirements

document takes into account information that will be useful to all three agencies and then
information that is specific to any of one of the specific agencies. Once finalized, the requirements
docunent will provide the road map for the development of th&@ warehouse. Finally, the Data
Quiality Charter will conduct a kick off meeting on November 9, 2011 to discuss the development of
the training material for providers and school districts. Thaging once developed and delivered,
should increase the quality of data entered in the EEC systems by programs and providers.

The LDS grant initiative will provide the ability to link information as students move from early
education and care, to elenm¢ary and secondary education and on to higher education. The LDS
project involves seven (7) sutategories or project charters designed to integrate current data
collected and used by the agencies to create a comprehensive data system. The 7 charters are

A Integrated P20 Data SystemsFhis charter will ppvide teachers, and other educators,
access to information that they have defined as necessary to evaluate and improve
student, school and program progress. Interagency integrated of SASID assignment.
Develop and utilize a standard protocol to assign SASIDs to records that meet specified
criteria.

A Expand Delivery and Access to Educatdis charter will epand capacity of data
systems and link interagency data to build/integrate data system that firdest data

from EEC, ESE, DHE, National Student Clearinghouse (NSC), Adult Basic Education (ABE).

It will improve performance of existing educator data systems (MCAS data). The project
will redesign and build up data systems to improve the performandd@AS and other
reports accessed by teachers.

A K-12 Early Indicator Warning & Opportunitythis charter will bild a system that uses a
robust research based predictive algorithm that identifieslPkstudents at risk of
dropping out of high school.

A Schooldnteroperability Framework (SIF) ExpansidFhis charter will add 40+ Lead
Education Agencies (LEAS) to the state vertical SIF infrastructure. This will enable, using
the SIF protocol, to seamlessly send data from LEASs to the state. It will provide LEAsS
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funds for building horizontal SIF infrastructure. The SIF protocol will integrate data
exchange between school information systems (e.g. SIS, HReGHED

A Early Identification of Prospective EducatorBhis charter will ssign Massachusetts
Education Pesonnel Identifiers (MEPID) to g2 and EEC program funded educators
when they enroll in educator preparation programs, register in the EEC Professional
Development Registry or register for the MTEL test.

A Data Quality / Data Audit SystemThis charter wi develop a data quality (DQ)
curriculum tailored to different state and school audiences that increases data quality at
all levels of the educational enterprise and develop data audit tools to evaluate student,
educator and classroom data.

A Interstate Daa SharingThis charter will dsign and develop a regional data sharing
system between Massachusetts and specific states.

The LDS project will span over three years as the system is built into a robust longitudinal
database that will allow for the tracking of educational experiences and outcomes over time.
Currently the source system analysis and business requirements hawecbmpleted. By the
close of FY12 the blueprint architecture for the system will be delivered.

LicensingMonitoring and Enforcement
In 2011, EEC continued to have licensing caseloads per licensor significantly higher than
recommended by National Assiations.

In 2011 the National Association of Child Care Resource and Referral Ag@tsieERRA¢leased

its annual ranking of State Child Care Center regulation and oversight of those regulations. In the
LJdzo f AOIF GA2Yy &2S /! b Scéred.alliianked\aw 50istatesphie Distlict of w w !
Columbia and the Department of Defense (DoD) on 10 regulation and 5 oversight benchmarks.
the ranking:

9 Massachusetts earned an overall ranking of fifth of the 52 entities ranked. This is an
improvement d six places in the assessment since 2009 when Massachusetts was ranked
eleventh.

1 Massachusetts was again ranked twenty seventh in oversight of the regulations. This was
the same ranking as in the 2009 study. The relatively mediocre ranking in overaight w
again due to high licensing caseloads carried by Massachusetts Child Care Licensing staff,
(over twice the number called for), infrequency of visits and the lack of a statewide
fingerprint based database for background record checks.

For detailed infomation on Licensing Activity, please see Appendix F.

EOE Portalization of Website

Ly 5S0OSY0SNJ H A oheE@éuivd OfficéSod BEdicatiBn aBdMass.&& web portal

as a key step towards enhanced customer service and communicatioffiewitles, educators and
SFNIe& SRdzOFGA2y FyR OFNB LINRBINIYaD 99/ gla (K
YR O2YLX ASa 6AGK D2OSNYy2NI 5S@FE tFGNRARO] Qa LX |
a highquality web presence. On Nawber 8, 2011 a newontemporary redesign of this widely

used website was launched. The redesigned website promises to improve the customer experience
GKSY AYUSNI OlAy3a ¢gA0GK alaal OKdzaSaiaQ 3I20SNYYSy
streamlinedlook, making pages more readable and easier to scan. New navigation displays

information more effectively so that users can content more quickly and easily. Information is better

S
y
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organized with new categories, requiring fewer clicks the new site is dicigmniadvancement
designed to meet the expectations of customers for a quality online experience
0 99/ Qa ¢SoaAltS 2FFSNB AYLNROSR aSINOK | yR
areas of information:
Programs and Services
Key Initiatives
Key Resources
News and Updates
Press Releases
Online Services

> > > > D>

0 99/ Qa aidNXYGS3IAO O02YYdzyAOlI GA2ya LYy TF20dz
and communications, especially for families and providers. With Web consultants,
EEC has analyzed areas to improve generdlility. As a result all categories listed
under Programs & Services have been reviewed, and reorganized so that related
topics are presented together.

Planned for Next Year

VI.  ARRA Longitudinal Data Systems Grant
EEC legal and IT staff have collaboratéti the other education agencies in EQBe Department
of Elementary and Secondary Education and the Department of Higher Edutatitavelop
ah! Q{ F¥2NJ G6KS akKINAy3 IyR SEOKIy3IS 2F OKAfR f
progress from bith, though the KL2 system and into higher education. As a result of their work,
agreement was reach in the summer of 2010. These agreements are essential to support the
upcoming outcomes for the LDS2, and also the Race to the Top program. In the upygesarithe
following activities are planned for the LDS2: Agency interviewshnhill drivebusiness and data
requirements, a current environment assessment, definition of the governance model for the
project, and a system source analysis. These deblesavill be the foundation for the-20
blueprint architecture for the 0 development. A critical deliverable will be the®Roadmap
that includes a gap analysis. A properly designed and implemented Integr&@d éhgitudinal
Data System (LDS) aBducation Business Intelligence Data System (Bl), enables the analysis of
student outcomes the educational and program areas in need of improvement whether on a child,
student, classroom, program, school, district, or systemic basis.

w
()
A

VII.  Implementing the Eayl Childhood Information System (ECIS)
The implementation of ECIS, the horizontal, clos8 Sy 0@ LJ NIi 2F GKS aidl dSwa
[2Y3AGdzRAYFE 51 aGF {@adSY o{[5{0 A& IFAYSR G2 NI (
information to be shared with agtators and families, while creating an early warning system for
targeted intervention of high needs childreRace to the Top Early Learning Challenge Grant funding
will be used to support the implementation of the ECIS, the horizontal, -a@sscy part of the
aldlaSwa GSNIAOFE {GlFrGS6ARS [2yIAGAZRAYIFE 5F 01 { &2
overtime and allow information to be shared with educators and families, while creating an early
warning system for targeted intervention of high needs children. The state will frontload -y daur
Ay@SadySyid G2 ONBIFGS GKS yiyElildhadd InfarBatich Bystérik S & G | § ¢
(ECIS) and enhance connections and information exchange with the State Longitudinal Data System
(SLDS).
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VIIl.  Licensing Monitoring and Enforcement
The Department will revise the licensing visit protocol for group and school age care and family child
care programs. National research has consistently shown that the frequency of visits by licensing
staff has a positive impact upon the quality of progeaamd the resultant early educational
opportunities for children. ThBepartment will develop an assessment of risk of regulatory
compliance of licensed programs based on licensing history, QRIS assessment and the qualifications
of staff. TheDepartment wil utilize this instrument to determine the visit schedule of programs and
the scope of those visits. In this way the department will be able to schedule more frequent visits to
those programs that will benefit from those interactions.

Infrastructure Indicator 2 : 4 EA I AE)AOV EI T Aj o] [ AO' I £ %%# 6 Q I
AAAT Al AAOI U AAZET AAh Al ECT AA O OO0PPT OO OEA
stakeholders.

Accomplished This Year

Definition of Operational RolesSee updates on CFCE grant, COR&R OdzZNBYSy iX | yR 99/ Q:
organization

Infrastructure Indicator 3 : EEC regions have the staff, resources and stakeholder
DAOOI AOOEEDPO OANOEOAA O AAEEAOA OEA AOAAAOQOE

This indicator was further defined in 2011 to include attracting resources (either in -
kind or funds), to support achieving the vision and work.

Accomplished This Year

Attracting Resourceso Support Achieving theVision and Wrk
Please sethe section of this Report entitleB012 ContextRace to thelop-Early Learning Challenge
(RTTELC) Program.

Infrastructure Indicator 4: EEC continues to implement policy initiatives that are
backed up by research, developed through stakeholder collaboration, and coordinated
with agency operations.

Accomplished This Year

EEC is focused on integrating research into practicestataholder collaborationFor examplethe
development of the current QRIS standards was based on the research about quality programming and
what improves outcomes for children. Additaliy, in the development of the Massachusetts Race to

the Top application, the Leadership Team played a critical role in vetting plans that would strategically
advance the field of early education and care in the Commonwealth.
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Infrastructure Indicator 5: All EEC staff, community partners and families have
comprehensive information about educators and early education and care programs.

Accomplished This Year

See Communications update on Brian Building in Progress Campaign.

Infrastructure | ndicator 6: EEC staff is diverse, knowledgeable and adequately trained
to perform assigned functions and to understand the operations of the agency and its
community partners in the field.

Accomplished This Year

I.  Staff Professional Development Opportunities
The allstaff meeting presented an opportunity for staff to attend workshops that increased
their professional knowledge. In addition, other professional developmenbdppities to
attend statewide or ational conferences are intentionally distribut¢o EEC sta Several of
the conference EEC staff have attended included:

Office of Child Care: Improving the Quality of Child Care Programs in Region |

National Dialogue on Workplace Flexibility

CCSS\ational Longitudinal Data System Conference

A Comprehensive Ayoach to Addressing Childhood Obesity in the Early Care and

Education Settings

Early Learning Challenge Collaborative State Team Conference

Office of Head Start National Birth to 5 Leadership Institute

Strengthening Families National Summit

2011 NAEGSDBVieeting

Measuring and Improving Child and Family Outcomes

ACONE Conference

Council of Chief State School Officers (CCESBRN Meetings

= =4 =4 =4

= =4 =4 =4 =8 -8 =9

Planned for Next Year

II.  StaffProfessional Development Opportunities
EEC will continue to diversify the staff attendprofessional conferences and trainings.

Infrastructure Indicator 7: EEC has developed active relationships with other state
agencies, community partners, public schools and other stakeholder organizations to
meet its mission.

This indicator was further defined in 2011 to include :

Qreating a clear/specific alignment of the work of the Departments Early Education
and Care, Elementary and Secondary Education and Higher Education to improve the
prepar ation of the EEC workforce;

Continuing to develop legislative relationships at the state and federal levels;
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Developing an inter -agency agenda and an implementation plan for that agenda
which supports positive development for each child .

Implement ECIS and Unique Child Identifier.

Accomplished This Year

I. EEC an®epartment of Elementary and Secondary Educati®artnership
The Departmen® partneron several initiatives to ensure collaboration and effectiveness among all
aspects of the education systerfome examples gdint activities are listed below:

a. Prioritization of Commissioner's Districts
In support of a statewide approach to organize support and assistance to the school
districts in Massachusetts with challenges, including serving among the highest
percentages of studentss/ing in poverty statewide and containing more than 80
percent of the schools currently designated as underperforming, ESE has recognized ten
G/ 2YYA&daA2yYSNHE 5AaGNROG&E O adzf GALX S 99/ A
districts in order tgorovide a coordinated approach to targeting resources to support
these portions of the state. Two such initiatives include a surroméy early education
and care program linked to closing the summer learning gap (774 children served in
2009) and an oubf-schooti A YS 3INI yi 6KAOK FAYA G2 NBOGFAY
academic gains, particularly in the area of literacy, by reinforcing their school day and
year learning through highmpact activities and effective curricula during the summer
months and throughbut the school year.

b. Alignment of Priorities for PreK to 3 System Building
EEC has agreed to work with ESE to ensure alignment of priorities regardigd3e
system building, beginning with a focus on formative assessment. ESE and EEC are
FOGA@Ste 2Nl AYy3 (261 NR Faairdayiy3a 2F 9{9Qa
children ages & in EEC programs.

c. Statewide Assessment System
EEC is currently working to build a statewide assessment system and is coordinating
with the ESE to ensure alignment of formative and summative assessments and data
collection efforts taking pice in the Kindergarten to fayrade system.

d. ARRAFunded Birth to 8 Leadership Institute
In F2011, using ARRA funding, EEC launched the Birth to Eight Leadership limstitute
partnership with ESE. fllowship comprised of a series &g three irdepth
leadership meetings with nationakperts and state leadefscused on three areas of
timely importance to the Commonwealtincluding child growth and development;
literacy, and dual language learners. The Institute was intended to fosterszoss
collaboration among public school, Head Start, cesdbt@sed, out of school time, family
child care, mental health, and early intervention programs. More than topical meetings,
Fellows became part of a statewide learning community through the Institutietfze
professional development experience provided opportunities for tHeskows to build
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a learning community and develop a sense of shared purpose, identity, and
responsibility. Seventeen (17) participants chose to receive college credit for
participaing in the Institute. EEC has hired CAYL to continue this project in FY12. The
FY12 Institute takes place over three Saturday sessMasch 3; April 28; and June 2,
2012). Topics includedssessment of Young Learners, Classroom or Program
Environment Professional Development Strategies for Early Educators, Literacy and
Language, and Social Emotional Interventions.

Out of School Time Care at Underperforming Schools

EEC identified a great need for eaftschoottime care at two underperforming

elementary schools in WorcesteThese schools have been designated by the

5SLI NIYSYyd 2F 9ftSYSYyidlINE YR {SO2yRI NB 9 Rdz
poorly on the MCAS in both Math and English Language Arts over-gdauspan with

y2 AAIFaiRy¥GKBOz AnvahiBrddaysiyfhiese schools in their

redesign and turnaround efforts, EEC sought a program to implemertfeatghoot

time services ossite at one or both of these school$hrough quality programming,

primarily offered dter-school, children can receive assistance in completing their
homework, preparing for MCAS examinations, and reinforcing lessons and skills taught
during the school dayEEC sought to award up to forty (40) @tfitschoottime slots (up

to twenty (20) r school) to an existing income eligible provider for-ofischooltime

care to be provided at one or both of these underperforming schools starting on or

before February 28, 2011. EEC received one application from the Guild of St. Agnes (The
Guild) to povide services.The Guild was awarded 40 school age slots amended to their
income eligible contract to provide oatf-4a OK2 2t GAYS LINRPINIF Ya Fd G
and Chandler Schools in Worcest@&he program®pened on February 29, 201Due

to low enroliment at the Chandler School, the programs were combined in September of
2011 at the Union Schoollhe Guild of Saint Agnes also opened an out of school time
program at the Woodland Academy on November 14, 2011 which will serve a total of 39
childrenat full capacity.This school is located in the Main South Promise Neighborhood
zone in Worcester.

ES® 9/ 51 0F {KIENARY3I tNR2SOGY !aaArdayySyda 27F 9
Children

The assignment of a unique identifier to each child éfitst step facilitating the

0N} O1Ay3a 2F OKAfRNBYQa LI NOGAOALI GA2Y Ay &az2c
progress to adulthood. This identifier allows agencies and government to evaluate the
effectiveness of social service and educatigmralgrams. ESE already has a unique

identifier for school children, the SASID (state assigned student ID). EEC is collaborating

with ESE to have the SASID assigned to EEC children. As the result of an MOU between

ESE and EEC, EEC began sending dataStp Sssignment to ESE last winter. We

began using our teen parent population and their children as the pilot group. As a result

of the pilot, both teen parents and their children now have SASIDs. This will allow us to

verify the process for SASID lopkuteen parents, who already have A&3D) and SASID
assignments toldldren age 0 to 5 (who are too young for the public school

assignment). SASID integration requirements and options have been documented. EEC

is scheduled to have a live integrated A&ssignment solution by the completion of

F\2012.
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The status of this assignment is shown below

Total
8/30/2010
6/28/2010
4/26/2010
2/23/2010

FY10 State Assigned Student Identifier (SASID) Exche

2/23/2010

3/30/2010

4/26/2010

5/28/2010

6/28/2010

7/28/2010

8/30/2010

9/10/2010

Total

m # Record Senl

1,138

926

2,153

141

123

151

128

34,051

38,811

m Assigned New SASI

m# Record Sent m Assigned New SASI

g. MOU with the Springfield Public Schools

1,080

132

1,169

90

Record with Prior SASI

75

98

78

0

m Duplicate SASIL m Other

2,722

EEC continues to identify opportunities to cultivate best practices for intervening in the

lowestachievingschools in the state. To that end, February 2010, EEC entered into a

Memorandum of Understanding (MOU) with Springfield Public Schools (SPS) to work on
aligning the early education and care an@id grade systems in Springfiel@ihe MOU
is to developa comprehensive integrated service delivery and learning system designed
to support collaboration, coordination and shared results for the children of Springfield

from PreK to third grade including public schools, and other providers of early

education &d care including FCBead &rt and center based care. Alignment of
standards, curriculum, professional development to support teacher quality and
assessment pr&indergarten to third grade requires organization across multiple
domains and stakeholders.

h. Holyoke PreK to 3rd Alignment
On August 25, 2011 the Commissioner presented at the first meeting of Reading is

Power: Holyoke Can Do {fLeer es Poder: Holyoke Puede! The meeting was designed
iKS OAGe
project were Holyoke Superintendent David Dupont, President of Holyoke Community

g2

College William Messner, Holyoke Mayor Elaine Pluta, school committee members,
public school staff and community based programs and organizatidtiendees of the

adl NI

27

| DWirk théirS@itmeNI® the G 2

o NR

meeting were broken up in sub committees covering the areas of business/government,
community funders, community education and family engagement. The work of the sub

groups will help determine next steps in the work for Holyoke. Hays in the process

of reviewing a draft MOU similar to the one used by Springfield. On August 29, 2011,
the Commissioner attended a meeting by request of the principal of PECK school for her
help and guidance around the area of screerand assessmentAt the present
Holyoke does not have a formal kindergarten screening or assessment for children in
In November 2011, Holyoke Public Schools signed a

preschool through kindergarten.
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Memorandum of Understanding (MOU) with EEC to formalize the effortgdest EEC
and HPS to align the systems from birth to 3rd grade.

II. EEC an®epartment ofPublic HealthPartnership

a. Affordable Care Act Initial Funding for Maternal, Infant, and Early Childhood Home
Visiting Grants
The Massachusetts Department of Public Health (DPH), the State Title V Agency,
submitted an application in response to the Formula Funding Opportunity
Announcement for the 2011 project year for a State Home Visiting Program for the
Massachusetts Maternalnfant and Early Childhood Home Visiting (MIECHV) Initiative.

In close collaboration with DPH and other state agencies, the Massachusetts Executive

Office of Health and Human Services (EOHHS) and Executive Office of Education (EOE)
convened a twetiered Massachusetts Home Visiting Task Force and Working Group that

have directed and jointly developed the Home Visiting Needs Assessment, Updated

State Plan, and grant submissions. AgBair of the Massachusetts Home Visiting Task

Force, Commissioner Kils with Dr. Lauren Smith, DPH Medical Director, has provided
IdzARF YOS Ay GKS RS@St2LIYSyd 27F Déptrnert G G SQa
of Health and Human Services.

On August 22, 2011 the MA Home Visiting Program received the notice of grant award
(NGA) from HRSA of the $1.143 million for the first round of formula funding. The
following communities were selected and will implement and/or expand the following
home vigting models:

1 Chelsea: Implement Healthy Steps/ and will integrate Healthy Families into
Healthy Steps

Fall River: Expand Healthy Families

Holyoke: Expand Early Head Start and Expand Healthy Families
Lynn: Expand Healthy Families

Southbridge: Exparidealthy Families

=A =4 =4 =

The MIECHYV program has also been awarded the federal Maternal, Infant, and Early
Childhood Home Visiting Competitive Grant by the federal Health Resources and
Services Administration (HRSA)/ Maternal and Child Health Bureau (MCHB)gneani
that Massachusetts has been approved lboth the Competitive Funds and the 2nd

Year Formula Funds for the Maternal, Infant, and Early Childhood Home Visiting
Program. In addition to the 1.4 million in formula funds per year, the competitive funds
will give the MA MIECHV Program an additional 7.591 million (year one) to upwards of 9
million a year. These funds will allow Massachusetts to roll out the MIECHV program to
all 17 communities identified as most at risk in the recent MIECHV-afide needs
as®ssment. Programs in the first cohort of 5 communities are in the process of hiring
and training staff and will begin offering Mass Home Visiting services on December 1,
2011. Programs in the remaining 12 communities are expected to be implemented by
Sprirg of 2012. Methods for evaluation of the home visiting programs, required
benchmarks and the evolution of this program as part of a larger system of early
education and care are in development.
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Integration of the Massachusetts MIECHYV Initiative intoBheader Early Childhood
System

In FY 2011 and 2012, Massachusetts will use a number of strategies to ensure the
integration of the MIECHYV Initiative into a broader statewide system of care for children
and their families. Specific strategies include:

1 Dewlop a plan for implementing the FIRSTLink Prograncentralized
intake/universal (voluntary) onéme home visit in all 17 identified high
need communities, which will provide linkages for families and triage to
appropriate services

9 Build on the positivémpact of individual home visits by funding
communities to develop and implement parent support groups to reduce
depression, social isolation and lessen child abuse and neglect

1 Integrate MIECHYV Initiative into early childhood initiatives 1) on a statewid
level through state agency collaborative partnerships or MOUs, the
developing Early Childhood Information System (ECIS) the Kindergarten
Readiness Assessment Model Design and Pilot, Help Me Grow, MA211, Birth
to Grade 3 Alignment and the Quality Ratimgldmprovement System
(QRIS)., and 2) on a community level through engagement with: CFCE
grants, Mental Health Consultation Services Grants, and other local partners

T [ SOSNI IS (GKS alL9/ 1+ LYAGAIFIGADBSQa NBaz2d
systems todd and standards to enhance services and ensure that supports
for children and their families are coordinated within and across the early
childhood system

1 Support continued collaboration with key organizations, civic partners, and
stakeholders at the state and community levels, including sister state
agencies

1 Continue engagement with community and local partners, including MA
model representatives, local pviders, and community leaders, including
superintendents, mayoral offices, health departments, and other civic
representatives, to build a larger system of care

b. EEC and DPH Collaboration to Assure Inclusion Services for Children with an IEP
EEC has a ntract with the DPH Regional Consultation Program to assure inclusive
services for children ages53who are receiving or may be eligible to receive special
education services through their local public school district. This arrangement has been
setuptod dzA f R dzLJl2y Sl OK F3SyoeQa adNBy3aidKasz | yR
time of reduced staff capacity.
1 PurposeThe purpose of this contract is to improve administrative efficiency and
service delivery, and better support EEC department operations through utilization
2F GKS S5SLINIYSY(d 2F tdzofAO | SHfGKQa 065t |
Intervention Sevices. Through Early Intervention, DPH currently provide services to
the eligible children from birth to age three and their families. As a result of this
contract, the RCPS are able to extend the benefits of their expertise by providing
services that spport children ages-8 who have an Individual Education Plan (IEP),
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or who may be eligible to receive special education services through their local
school district.

o Inits third year of implementation, this collaboration has been designed to
support thesmooth transition of young children from Early Intervention (EI)
services to special education service by their 3rd birthday. Regional
Consultation Programs (RCP) activities for this past year have included:

A The provision of technical assistance to-pchool programs,
educators and families of children with disabilities to support timely
implementation of Individual Education Plans, by age three, where
appropriate, as well as proving technical assistance to educators
who serve children with disabilitiés inclusive early education and
care settings.

A Similar to last year, the six RCPs continued to participate in the 15
Community Practice meetings held regional throughout the state.
(See Communities of Practice)

A New for F2012, the RCP s also providedida up consultation,
were a clinical assessment is required to programs that receive
special education flepool funding from EEC.

0 EEC, in collaboration with DPH Early Intervention Programs, hosted three
sessions for school districts, Early Interventiang mixed delivery system
educators who work with children Birthage 5 orBattelle Developmental
Inventory 2nd EditionBD#2). These sessions, conducted in May 2011 were
offered to compliment the 10 sessions offered ir2B¥.. The trainings
provided anoverview of the administration and scoring of the EDI
screening instrumentln addition a train the trainer session was held for El
programs and public preschool staff who are currently using the2BiDI
are moving forward with the implementation afdive been administering
the tool for at least three months at their program with enrolled children
and familiesA total of 95 participants from the mixed delivery system
attended.

EEC and Department of Children and Families (DCF) Partnership

In the sumner of 2011, the Commissioners and senior staff from EEC and the Department of
Children and Families (DCF) met to discuss interagency collaboration. Several areas for future work
were identified including:

1 Screening and Assessment of foster childres) O

9 Enrolling foster children in supportive care at the income eligible rate and possibly adding them
to the EEC wait list,

1 Streamlining the process by which DCF makes referrals to early education and out of school time

programs,

Mechanisms for staff traingnand information sharing,

Ensuring that children receive care for 6 months post case closure,

Planning for a shared budget request in the future,

Developing data sharing mechanisms to identify and address access to care across all regions of

the state,

1 Development of an orgoing work group to bring ideas discussed to fruition.

= =4 =4 =4
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On October 19 and 20, 2011, EEC and DCF sent a team of 5 staff, along with Commissioners Killins
and McClain, to a Cassponsored conference on Early Childhood and Child Welbege the two
agencies will continue to develop a concrete work plan for implementation.

Multiple AgencyPartnerships

a. Readiness Centers
All three agencies in the Education Secretariat, EEC, ESE and DHE, are actively involved in the
CoordinatingCommittee that is guiding the work of the Readiness Center Network. EEC aligned
its EPS Partnerships with the Readiness Centers in their regions by requiring this collaboration in
these grants and funding joint projects with ARRA funds. In the fall df Bdadiness Centers
received RTTT funding to hire directors and to initiate projects. EEC is working to identify
professional development that the Readiness Centers can best provide. Among these topics are
analyzing data, training in formative assessmeatdressing the needs of ELL educators, and
disseminating o#line courses developed by EEC.

b. Massachusetts Children at Play InitiativBlutrition and Physical Activity SelAssessment for
Child Care (NAP SACC) and | Am Moving | Am Learning (IMIL)
The EEC, DPH, ESE, Child and Adult Food Program Sponsorship (CAFP); Head Start and Head
Start T&TA teamed up to implement a resealidsed intervention, NAP SACC, and a proactive
researchbased approach for reducing and reversing the trend of childhoodiohdMIL.46
mentors trained in NAP SACC and IMIL visited 226 preschool programs twice over a period of six
months to support the programs in making changes to their nutrition and physical activity
policies through training and technical assistanceaddition, ESE Child and Adult Nutrition
Food Sponsorship programs that visit licensed FCC homes on a quarterly basis were trained in
NAP SACC and IMIL. They incorporated the researched based concepts of NAP SACC and IMIL
into their trainings and visitotthe FCC home$he interagency workgroup continues to meet
on a regular basis to develop a unique initiative for Massachusetts to address the trend of
childhood obesity and reverse it and establish a sustainability plformation about NAP
SACC mayehfound at:www.childrrends.gor/Lifecourse/programs/napsacc.htm
Information about IMIL may be found at:
http://eclkc.ohs.acf.hhs.gov/hslc/ecdh/Health/Nutrition/Nutrition%20Program%20Staff/IMIL/la
mMovinglam.htm

c. Help Me Grow
The University o€onnecticut Health Center has awarded a grant to EEC to replicate the Help
Me Grow model in Massachusetts. Help Me Grow is a prevention program designed to identify
children at risk for developmental or behavioral problems and to connect these children t
existing community resources. Families, health care providers and other community based
providers can call an informational phone line to receive assistance with any concerns about a
OKAf RQa RS@St2LIVYSyid 2N oSKI @A AWt inkhig foénd F 2 dzZNJ LINE
application. This twagyear grant will support the requirements of disseminating the model
across Massachusetts, which include maintaining fidelity to the Help Me Grow model, a plan for
statewide scaling up, designation of a leadragg and the hiring of a program manager. With
this award, Massachusetts is officially designated as an affiliate of the Help Me Grow National
Technical Assistance Center.
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This year partnering with the Department of Public Health (DPH) and the UnagdW
Massachusetts Bay and Merrimack Valley, &&®ed to define their Help Me Grow system
Y2RSt a F aGdzyA@SNEIf NBEFSNNIt aeadasSy Gkl G
OKAfRQa 3INRBGUGK | YR RS@GSt 2 LIV Sy intifiedyaRisklofzaa A & ( a
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Massachusetts Help Me Grow model are 1)Parent Outreach and Child Growth and Development
Education, 2) Child Health Care Provider and Communitse@elt, 3) Statewide Telephone
Access Point, and 4) System Data Collection.

¢2 &dzZLLI2 NI LI NBydGa I+ a GKS iNkbsackusditshassprodidedNdioti G S O

opportunities for fifteen (15) Coordinated Family and Community Engagement (QaGtees,

and one Reach Out and Read affiliated child health care provider to support families learn about
GKSANI OKAf RQa RS Olated lodisSsyich asdh@ dsy¢ & theSAGds Rrfdl Biayss
Questionnaire (ASQ) for developmental and seembtional screening. The pilot programs will
have the capacity to locally make the ASQ screening tool available for all parents, particularly
those who may not have their child in formal care, and to provide appropriate commbasyd
referrals to families thaimay seek additional information after completing the screen.

EEC Staff also met with MA211 about their potential for involvement in Help Me Grow. They are
interested and willing to expand their referral capacity to include information about all EEC grant

funded activities such as CFCE, Early Childhood Mental Health Consultation, Head Start, and UPK.

Together with MA211, EEC has developed a profile form for each CFCE grantee to complete in
the upcoming weeks. This form will provide MA211 with data on timeises and locations of
each CFCE grantee, and will provide MA211 staff with training on the services provided.

As the pilot work progresses, EEC, DPH and United Way have collaborated to form a working
group that continues to evaluate the pilot projeatogress, and to inform their continuous

jdzl f AG@ AYLINRPOSYSYyG LIXIY FyR 060SadG LINI OGAOSa
youngest children.

V. EEC Participation in Interagency Initiatives
This year EEC staff participated in several interagency iméigtincluding:

a. Maternal And Infant Early Childhood Home Visiting Task Force

b. Maternal And Infant Early Childhood Home Visiting Work Group

C. Strengthening Families

d. MA Family Literacy Consortium

e. Center on the Social and Emotional Foundations for Early Led@8tgFEL)

f. Interagency Council on Housing and Homelessness and its subcommittee on
Homelessness in Early Childhood.

g. United Way Healthy Child Development Impact Council

h. DCF/EEC Streamlining Working Group

i. United Way Increasing Youth Opportunities Impactr@du

jo / KAt RNBYyQa . SKFE@A2NFXf | SFHEGdK LYAGAFGAGS

k. Head Start State Advisory (HSSCO) Board

I.  Massachusetts Head Start Association Meetings

m. The New Americans Agenda for Massachusetts

n. Early Literacy Task Force
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VI.

VII.

VIII.

0. Race to the Top Implementatiokdvisory

p. Autism Commission (see Appendlior details)

g. El Training Center Advisory Group

r. Special Education Advisory Council (ESE)

s. Interagency Coordinating Council Massachusetts (DPH)

t. alaal OKdzaSadda tAf2GY blFdA2ylFf h/ SYGSNI F2NJ / K

Planned for Next Year

See Quality sectiofor more details relative toéhe Race to the Top Early Learning Challenge Grant
Memorandums of Understanding (MOUS)

Readiness Centers

EEC will work with EOE, DHE, and ESE to better define the roleRefti@ess Centers. In
particular, EEC will focus on better defining the relationship between its EPS grantees and the
Readiness Centers that serve the same regions to build on the unique strengths of each.

Sustaining Program Effects in the Early Elemept@rades

a. Alignment of Preschool Curriculum Frameworks with the Common Core State Standards for
English Language Arts (ELA) and tH2kKCommon Core State Standards for Mathematics
with the Department of Elementary and Secondary Education

The Common Core R Standards are the beginning of the consistent framework and the
developmental educational continuum from infant/toddler care through preschool
programs to kindergarten and into primary grades.

9 EEC contracted with UMass Boston to depgea 15 hour online course for
springtime rolout to help the field understand how to effectively use the
guidelines and the standards together.

i The Readiness Centers and the EPS Grantee Partnerships will train preschool
programs on the Frameworks eafih 2012.Train the trainer trainings have
been confirmed at three locations across the state on November 10th
hosted by the Northeast Readiness Center in Woburn, on December 5th
hosted by the Lower Pioneer Valley Readiness Center in West Springfield
andon December 8th hosted by the Southeast Readiness Center at
Bridgewater State University.

Informed by evidenced based research, EEC has embraced birth to third grade
alignment as a comprehensive strategy that seeks to sustain student learning gains in
the early elementary school years.

b. Race to the Top Early Learning Challenge Grant Funded Initiatives
Through Race to the TapEarly Learning Challenge grant funds, the state proposémtb
AYAUGALFGAGSa G2 Syloft S O2thind defde (rdading and 2nathS y K I y O
proficiency skills, social and emotional development and the alignment of birth to grade 3
instructional and assessment training and implementation opportunities, including:
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A building an Early Educators Fellowship, a leadershititute for public
elementary school principals and communiigsed providers that supports the
alignment of early childhood education with3@ducation over years-2;

A building off the federal investment from the first Race tetTop (KL2) grant,
and invest,over four yearsin its six regional Readiness Centers, which linkpre
and K12 professional development activities statewide with a focus on
educator quality and the use of data. Readiness Centers will be used to train
Kindergarten teacherotparticipate in the Kindergarten Entry Assessment (KEA)
and gain skills in analyzing data for improved individualized teaching; and

A provide resources and professional development opportunjii®r four years,
to local communities and public schoolsathhave early education and out of
school time partnerships and a birth to age 5 strategic Plan.

IX.  Measuring Growth by Developing a Common Measure for Kindergarten Entry Assessment
As noted in Quality Indicator 3atough Race to the TopEarly Learning Challenge grant funds, the
state proposes tdund the development andnplemenftion of a Massachusetts Kindergarten Entry
l34SaayYSyid 6avY9! 0 (G2 LINRBRdzOS I 02YY2y aniHei S6ARS
first two years of the grantMassachusetts plarte hire a vendor to develop a common metric for
early learning assessment tools to serve as the basis for the MKEA.

X. ESB®9/ 5FdGF {KINAYy3I tNR2SOGY !aarayySyd 2F 9{9Qa
EEC intends to expand the assignment of SASIDs to all children they serve and collaborate with ESE
on developing meaningful, reéime reports.The upcoming focus will be to determine what data
fields or elements may be used with EEC, DHE, and ABE as detlumenting and analyzing the
various business scenarios. Additionally once consensus is reached on the data elements any
modifications that are in alignment with adhering to FERPA must be identified. Integration
requirements will be approved, impleme&d and then tested. Completion of these actions will
drive the successful linkage of EEC, ESE, and DHE systems.

XI.  Affordable Care Act Initial Funding for Maternal, Infant, and Early Childhood Home Visiting Grants
The Task Force and Work Group will be restructured to reflect the change from planning and
applying for funds to program implementation and integration into a larger system of early
education and care and family supports. All programs will be operatignaphil of 2012.

Benchmarks will be gathered from all grantees and progress will be reported regularly to HRSA. Final
evaluation plans will be developed and implementation will begin. In November 2011 EEC is
submitting an application to Zero to Three torfieipate in a national discussion on the integration
between home visiting and early education program and policy. If selected to participate, an
interagency team from Massachusetts will attend the national forum in Washington DC in the spring
of 2012.

XIl.  Help Me Grow
Next steps will include convening the MA Help Me Grow advisory committee on Noventher 28
2001. This meeting will share with key family engagement and child health care stakeholders the
overview and progress of the Help Me Grow Massachusgitem. The outreach and Help Me
Grow awareness campaign for pediatric physicians, and its connection with the MA211 system will
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be the next phase of the pilot project and Help Me Grow work. Also, the collection and analysis of
data from the pilot work wilcontinue to inform future program development and design.

XIll.  Massachusetts Children at Play InitiativBlutrition and Physical Activity SelAssessment for Child
Care (NAP SACC) andinh Moving | Am Learning (IMIL)
EEC will work with the cross agency teanmtegrate the Massachusetts Children at Plan Initiative
with[ SG Qa a2 @ % campréhénBive initiakide ¥om U.S. First Lady Michelle Obama that is
dedicated to solving the problem of obesity within a generation, so that kids born today willlgro
KSI f GKASNID WebsKeSs akygak résburcé with ®dsatraining and technical assistance
opportunities to support educators in their efforts to meet physical activity and healthy nutrition
standards. Many of these resources have been created or gathered with the hedplypEducation
and care programs in Massachusetts and across the country.

XIV. ARRAFunded Birth to 8 Leadership Institute
The FY12 Institutevill take place over three Saturday sessioMa(ch 3; April 28; and June 2, 2012).
Topics includedssessment ofddng Learners, Classroom or Program Environnignofessional
Development Strategies for Early Educators, Literacy and Language, and Social Emotional
Interventions.Race to the Top funds will be used to support building an Early Educators Fellowship,
a lealership institute for public elementary school principals and commtimétyed providers that
supports the alignment of early childhood education wit3 &ducation.

XV. EEC Participation in Interagency Initiatives
EEC will continue to collaborate with othegencies on common agendas.

XVI.  Legislative Relationships
t £ SI &ASppedxS Communications Project Detdils F2 NJ Y2NB Ay F2NXI GA2Yy @
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APPENDICES

Appendix A: Legislative Reporting BRquirements

AnnualLegislativeReportLanguage:

1 (g) The board shall submit an annual report to the secretary of education, the secretary of
administration and finance, and the clerks of tHeuse of Representativesid senate, who shall
forward the same to the joint committee on education, describisgpitogress in achieving the goals
and implementing the programs authorized in this chapter. The report shall evaluate the progress
made toward universal early education and care for presclgeld children and toward reducing
expulsion rates through devgdmentally appropriate prevention and intervention services.

1 The department shall include an annual report on behavioral health indicators that includes
estimates of the annual rates of preschool suspensions and expulsions, the types and prevalence of
behavoral health needs of children served by the department, the racial and ethnic background of
the children with identified behavioral health needs, the existing capacity to provide behavioral
health services, and an analysis of the best intervention andgmt@n practices, including
strategies to improve the delivery of comprehensive services and to improve collaboration between
and among early education and care and human services providers. The report and any
recommendations for legislative or regulatariganges shall be submitted by February 15th to the
secretary of health and human services, the secretary of administration and finance, the children's
behavioral health advisory council, the child advocate, and the general court by filing it with the
house committee on ways and means, the senate committee on ways and means, the joint
committee on education, the joint committee on mental health and substance abuse, the joint
committee on children, families and persons with disabilities, the clerk of thedhand the clerk of
the senate.

G.L.c. 15D, Sec. 10:

9 The board shall include in its annual report rules and regulations promulgated by the board
relative to the use of civil fines and sanctions, the types of sanctions, and the amount of those
fines.

G.L.c15D, Sec. 13(d):

1 The department of early education and care, with the approval of the board and in consultation
with the state advisory committee on early education and care establishgekciion 3A shall
study and present any additional recommendations on the programmatic, financing, and phase
in options for the development and universal implementation of the Massachusetts universal
pre-kindergarten program. This study shall include an estimate of the need fataiylifullyear
care that meets the needs of parents who work-tithe and shall inlude the number of pre
school aged children in the commonwealth who may be at risk due to family poverty, TAFDC
status, special needs, or other risk factors.

1 The department shall include its findings and recommendations, and any updates of its findings,
in the annual report required undesection 3

Effective: November 18, 2008

Massachusetts General Laws Annotated Currentness

Part I. Administration of the Government (Ck182)

Title 1l. Executive and Administrative Officers of the Commonwealth (E3AH
Chapter 15D. Department of Early Educatmom Care (Refs & Annos)
Workforce System Update Legislative Report Language:
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8§ 5. Workforce development system; implementation plan

The board shall develop and annually update an implementation plan for a workforce development
system designetb support he education, training and compensation of the early education and care
workforce, includingll center,FCCinfant, toddler, preschool and scheage providers. The board shall
solicit inputfrom organizations and agencies that represent a diverse sypactf expertise, knowledge
and understanding dfroader workforce development issues and of the professional development
needs of the early childhood amére workforce. In order to inform the plan, the board shall conduct:

(1) an inventory and assessmaitthe current resources and strategies available for workforce and
professionablevelopment in the commonwealth, including but not limited to Head Start trainings,
community-based trainingshigher education programs, child care resource and referral @gen

trainings, state and federally fundedorkforce development trainings/programs, public school system
trainings/credentialing, and other trainings thatldress the needs of those who work with children and
make recommendations for coordinating the uselodse existing resources and strategies;

(2) analyses using current data on the status of the early education and care workforce, including work
experiencecertifications, education, training opportunities, salaries, benefits and workplace standards;
and

(3) an assessment of the workforce capacity necessary to meet the state's early education and care
needs in the future.

In the development of the plan, the board shall consider:

(1) core competencies, a common and shared body of knowledge, for allwwr&eng in the early
educationand care fields;

(2) streamlined and coordinated state certification, credentialing, and licensing within the early
education and care fields including teacher and provider certification and licensing, the child
development asociate, public school teacher certification, and other program standards as appropriate
for director, teacher and provider credentialing requirements;

(3) a mandatory and regularly updated professional development and qualification registry;

(4) agreemets amonglHEgor an articulated syiem of education, training, angrofessional

development in early education and care;

(5) approval of early education and care training programs and academic coursework, incentives for
associatesand bachelors programs tmeet best practices and to modify curricula to reflect current child
development researchgnd certification of trainers and teachers;

(6) coordination of existing workforce resources among public agencies, including establishing regional
workforcesuppat resources in coordination with child care resource and referral agencies;

(7) a range of professional development and educational opportunities that provide appropriate
coursework andlegree pathways foFCGs well as centebased providers at all lelgof the career

ladder that areavailable in locations, days, and times that are accessible;

(8) credit for prior learning experiences, development of equivalencies to 2 and 4 year degrees, and the
inclusionof strategies for multiple pathways for entmyto the field of early education and care;

(9) recruitment and retention of individuals into the early education and care workforce who reflect the
ethnic, racial, linguistic, and cultural diversity of Massachusetts families based on the current census
data;

(10) incentives and supports for early education and care professionals to seek additional training and
education,such as scholarships, stipends, loan forgiveness connected to a term of service in the field,
career counseling anhentoring, releas¢ime and substitutes;
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(11) guidelines for a career ladder or career lattice representing salaries and benefits that suitably
compensateprofessionals for increases in educational attainment and with incentivesdicancement,
including a salargnhancemenprogram;

(12) public and private resources to support the workforce development system;

(13) a data collection and evaluation system to determine whether the workforce and professional
development activities established pursuant to this chapter are adigerecruitment, retention and
guality of the workforce goals;

(14) ways to recognize and honor advancement in educational attainment among early educational and
care professionals;

(15) professional development opportunities that are provided in langsiageer than English, and
incorporation of these opportunities into any broader, articulated system that is developed; and
(16) alignment of the core competencies, course offerings and other professional development
opportunities, where appropriate, witthe program quality standards established under section 11.
(17) training to identify and address infant toddler and early childhood behavioral health needs.

CREDIT(S)

Added by St.2004, c. 205, § 1, eff. Mar. 1, 2005. Amended by St.2008, c. 215, 8185, 21f, 2008;

St.2008¢. 321, § 5, eff. Nov. 18, 2008.

HISTORICAL AND STATUTORY NOTES

2009 Electronic Updat004 LegislatiorSt.2004, c. 205, § 1, an emergency act, was approved July 23,

2004, and by § 2 made effective Mar. 1, 20@®08 Legislationst.2008, c. 215, § 35, an emergency act,

approved July 31, 2008, effective July 31, 2008, in the second para@rgph, Ot ® omo 0> RSt S S
0KS SYRT Ay Of® omMn0I a4d20adAddziSRTGIRAEYOEBYEREE ST
addedcls. (15) and (16).

St.2008, c. 321, § 5, approved Aug. 20, 2008, effective Nov. 18, 2008, added cl. (17).

(c) 2009 Thomson Reuters.

[AYy]l G2 tlFrad &SIFNDRa NBLERZNIY
http:/ /www.mass.gov/Eoedu/docs/EEC/fyl11l legis_rpt/FY11EECAnnualReport.pdf
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Appendix B EEC Board Members

99/ Qa . 2FNR YSYOSNA INB | a F2ftfz2g¢ay

W2 YRl BAR aWP5d¢ [/ KSat2FFX / KFANLISNEZ2Y
Executive Director, Massachusetts Business Roundtable
Appointed as business representative with demonstrated commitment in education

Paul Reville
Secretary, Executive Office of Education

ChiCheng Huang, M.D., Vice Chairperson
Boston Medical Center
Appointed as a parent of a child receiving early educadioth care services

JudyAnn Bigby, M.D. (Designee: Marilyn Anderson Chase)
Secretary, Executive Office of Health and Human Services

Elizabeth Childs, M.D., M.P.A.
Appointed as psychologist recognized for research in field of educational psychology

Carol N} A3 hQ. NASy
Early Childhood Coordinator, Town of Westwood
Appointed as an early education and care teacher

Sharon ScotChandler, Esq.
Executive Vice President, Action for Boston Community Development
Appointed as early education and care provider vithnagement & administrative experience

Mary Pat Messmer
Executive Director of Cape Cod Child Developmergrge Representative

Joan Wasser Gish, Esqg.
Principal at Policy Progress:latge Representative

Eleonora VillegaReimers, Ph.D.
Chair of Elmentary Education Department and Associate Professor at Wheelock College
Appointed as an expert in evaluation & assessment ofsgieols

Cheryl A. Stanley, Ed.D
Dean of Education, Westfield State Universitylakge Representative

In May 2011, Dr. Cheryl Stanley replaced Orlando Isaza asLamngkt Representative.
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Appendix C. Summary of ARRAProjects Approved andProposedz for CCDF Funds

X Out of School Time Learning Promation Initiative

ﬂ $499,000.

The goal of the Owbf-School Time (OST) Literacy and Learning Promotion grant is to retain or increase
da0dzRSyiaQ OFRSYAO 3AFLAyaz LI NIAOdZ NI & Ay G4KS I NB
learning through higtimpact activities and édctive curricula during the summer months and
GKNRdzZAK2dzi GKS aOK22f @SIFNX® ¢KAA& 3INI ympact dzLILI2 NI & h
learning activities through partnerships with public school districts for direct training, modeling of

effective drect instructional practice and coaching/feedback for program staff. Awarded to United Way.

X Development of Infant/Toddler Early Childhood Program Standards and Guidelines

ﬂ $50,000

Through a competitive bid process, EEC retained a consultant to aghishevdevelopment of Infant

and Toddler Early Childhood Program Standards and Guidelines for Learning Experiences that align with
the Guidelines and Standards for Preschool Learning Experiences. The consultant gathered information
from national and Massdisetts stakeholders with relevant experience to develop drafts of the
documents. The end product is a final set of standards and guidelines for release to the early childhood
field. Awarded to the Massachusetts Association for the Education of Youdge@MassAEYC).

X Contracted ProvidersVoucher Reassessment

ﬂ $882,827

This initiative provides financial support to assist contracted providers, including both derged
providers and FCC systems, who have agreed to participate in a pilot prograsutoeasew voucher
assessment responsibilities.

X CCR&RProvide Transition Services and Implement Efficiencies

ﬂ $934,351

Child Care Resource and Referral agencies (CCR&RSs) that contract with EEC to provide voucher
management services were invited in Deceml2§09 to submit proposals for a portion of the ARRA

funds approved by the Board, so as to provide transition services and implement efficiencies. Twelve
CCR&Rs submitted proposals and were awarded ARRA funds for the purpose of providing transitional
support and technical assistance services to contracted providers and FCC systems assuming voucher
assessment responsibilities and to fund efficiency proposals for creative ways to streamline the voucher
management process.

X Reconfigure Existing IT StructurerfAlignment with Voucher Management

1 $110,275

EEC has utilized these funds to procure two informational technology consultants and equipment to
FdaAdad gAGK 020K akK2NI GSNY FyR tf2y3 GSN¥Y SykKlkyOS
9 9/ Q &oughérmanagement model.
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X Training of EEC Staff and Educators in Use of Environmental Rating Scales

1 $139,314

This initiative supports the implementation of a formal process to rate the quality of all licensed

programs through training of EEC licensing staff on the Environmental Rating Scales. A select group of
licensing staff were trained initially in the usetbé four early childhood Environmental Rating Scales:

Early Childhood Environmental Rating Scale (used in center bassdhmel programs), Family Day

Care Rating Scale (FDCRS), Infant Toddler Environmental Rating Scale (ITERS) and the School Age Care
Ervironmental Rating Scale (SACERS). Trained staff will be responsible for the training and reliability
OKSOl1a 2F adlTF 6AGKAY |ff 2F 99/ Qa NBIA2yIf 2FFA

EEC added additional funds to this initiative to train early child care andfeathool timeeducators on
the Environmental Rating Scales. EEC contracted with Debra Cryer, Ph.D. of the Environment Rating
Scales Institute, Inc.

X Early Literacy Program

1 $183,833

ARRA funds were targeted to develop and improve early literacy for families and ferév@@rs

serving infants and toddlers through professional development opportunities and technical assistance.
Trained providers serving at least one subsidized child then received a developmentally and culturally
appropriate collection of children's lofis, with the goal of each program receiving a small library of
books. Awarded to Paret@hild Home Program.

EEC also supported a ctime professional development conference on March 3, 2010 as well-as on
going opportunities for reflective practice, partnership with the Department of Elementary and
Secondary Education (ESE), which focused on closing the early literacy proficiency gap within the pre
kindergarten to age eight continuum.

X Summer Only Vouchers 2009

1 $636,714 for Summer 2009

Thepurpos@ ¥ GKAA 3ANIY(H é6la (2 LINRPODARS a{dzYYSNI hytee O
working families. The Summer Only Voucher Initiative 2009 was subject to the following policy

objectives: serving children attending the Department of Eleni¢dita YR { SO2y Rl NB 9 RdzO|
/I 2YYA&aA2yYSNDRD&E 5AE0OGNROGAT YR OKAfRNBY oK2asS aAiof
financial assistance from EEC. Families eligible to receive a Summer Learning Voucher were required to

be working or participatingh education or job training.

X Summer Only Vouchers 2010

1 $682,692for Summer 2010

This is an extension of the Summer Voucher program that was previously approved and implemented in
2009. The Summer Only Voucher Initiative for 2010 was subject to the saling @bjectives and

eligibility requirements.

X Preschool Child Care Education/Access to Financial Assistance
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1 $5,572,736
EEC utilized these funds to open access for preschoolers on the wait list for a 13 month period
(approximately August 2010 ®eptember 2011). EEC dedicated $135,000 of these funds to CCR&R
agencies to supplement their administration of vouchers for this initiative for three months.
Additionally, EEC allocated funds as follows:
I.  Provide early education and care to children vattended the KEEP program for school year
20102011 (before and after school care, if needed) along with full time care during the Summer
of 2011;
II.  Provide Head Start children with wrap around services (before and after school care, if needed)
along with till time care during the Summer of 2011;

X Information and Referral Program

1 $150,000 (February, 20:@une 30, 2010)

CKA&E AYAGALFIGAOS SELI YRSR 99/ Q& OF LI OAGE (2 LINRPJAR
statewide call center that directigeceived and responded to the needs of families, early education and

out of school time care providers and/or other interested parties seeking information about high quality
programs and services offered by EEC across the state. Awarded to Massa@hisettac.

X Improvement of Physical Environments

1 $500,000

EEC implemented this initiative in a statewide two part model, which began with the selected vendor,

/| KAt RNByQa Ly@SadayYSyid CdzyR 6/ LCOIX GNIAYAY3I AYyTFlLyl
environment improvements/enhancements and then offeringadingrants to selected programs to

implement an environment improvement project. Trained programs that meet eligibility criteria were

then eligible to apply for grants to implement an environment improvement project. Awarded to CIF.

X Coordinated Family ath Community Engagement (CFQ&)antee Infrastructure Grants

1 $244,681

These funds were used by 111 CFCE grantees to develop and implement a community based strategic
plan for meeting the needs of families with children birth to eight years old in theinuanities.

X Kindergarten Entry Enrichment Program

1 $271,646

This initiative supports an intensive kindergarten preparation program during the summers of 2010 and
2011 and represents an effort to address the achievement-ghp difference in academic performance

and social skillsof children entering kindergarte This summer program supports preschool children
entering kindergarten who have not previously had access to high quality early education and care
and/or at risk of educational loss. Funds were made available to public schools and EEC income eligible
contracted providers who qualified by (1) providing full day services; (2) meeting quality standards; (3)
demonstrating a public school/early education and care program partnership; (4) reducing class size;
and (5) meeting specific educator qualifications.

X Communications Campaign
1 $498,500
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This initiative supports the creation and implementation of an external and internal communications
strategy that advocates for and conveys the value of early education and care to stakeholders,
consumers and the genarpublic while positioning EEC as a national education leader. This
communications effort will takes into account the multiple-gaing communitylevel efforts across the
state and will aims to serve as an overarching infrastructure with which localse¢ian align and
connect. Awarded to Wheelock, United Way and Frameworks Institute.

X CSEFEL Professional Development

1 $300,000

This initiative supports the augmentation of the Massachusetts Center for Social Emotional Foundations
of Early Learning (ESEL) initiative by seeking to fund new CSEFEL training opportunities to train up to
2000 child care staff in the social emotional pyramid model across the Commonwealth. EEC is providing
high quality 15 hour intensive training sessions to licensed chiEgragrams, their staff, licensed FCC
providers and systems and other professionals in the early education and care field who work directly
with children. Awarded to Connected Beginnings Training Institute (CBTI).

X Early Childhood Information System

1 $710,170

This initiative supports the development of an Early Childhood Information System that will streamline
statewide early education and care business processes, improve child data, and manage over $500
million in annual financial assistance througbegies of data system development initiatives undertaken
with the Department of Elementary and Secondary Education (ESE), including assignment of unique
student identifiers. The funds support:

T 'y aSFENIeé OKAfRK22R AY T2 NXebthchadsignmer éf inoechildd 9/ L { 0
IDs, educator/staff IDs, and program IDs, linked with timely, accessible, useful data to improve
the effectiveness of both teaching and learning and increase access to secondary data from
multiple sources;

{ DataanalysissasR NB &SI NOK OlF LI oAt AGe FYyR G2 O2yidAydzsS &
the UMass (Lowell) Open Indicators data presentation tool development and use; and

Ay a8rNIe srNYyAYI AYRAOFG2NI 28aiGSYé Fa OFffSR
report, apply it to children younger than five, and recommend state and local intervention and
coordinated case management. Awarded to Public Consulting Group (PCG).

X English Language Learners

1 $150,000

This initiative supports the delivery of comprehensive career development and training services (e.g.
educational assessment, guidance, career planning, college courses, coaching and mentoring) geared to
the needs of Spanisépeaking early education andregprofessionals with limited English proficiency.

The intent of this statewide initiative is to provide at least 500 educators with educational assessment,
guidance, career planning, college courses, as well as coaching and mentoring to help defipaappro
pathways to competency development as evidenced by CDA certification, certificate achievement,
and/or the beginning pathway to degree attainment. Additionally, EEC intends to support a vendor to
work directly with the Readiness Center Network e$itdied by the MA Executive Office of Education
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(EOE) to further develop a statewide system to support increased access to higher education for early
educators with limited English proficiency and improved outcomes for the children, birth to age 8, they
work with. Awarded to Child Care Circuit of Lawrence and Wheelock College.

X Fiscal and Programmatic Monitors to Review ARRA initiatives

1 $193,256

EEC hired three fulime employees to monitor the fiscal and programmatic components of ARRA

initiatives and ha purchased audit software to assist the Audit Resolution Unit with these tasks. The
Y2YAU2NRQ RdziASa gAff -récigiénts dad $endord whb fecidMdtl XRRA @indimdh G a
from EEC for compliance with ARRA and fiscal requirements.

X Quality Rating and Improvement System (QRIS)

1 $3,400,000

This initiative supports the implementation of the Quality Rating and Improvement System by hiring
vendors to administer and issue quality improvement grants to eligible child care programs that will
allow programs to progress to the next QRIS level and to provide targeted quality coaching and
translation services to support grantees. Awarded to Wheelock College and its partners, Community
Advocates for Young Learners (CAYL) and United Way.

X Birth to Eght Study

1 $124,793

This initiative requires a vendor to plan, organize and implement in conjunction with EEC and ESE three
in-depth meetings in the 203011 school year that will support principals of Level 4 Elementary

schools and communitpased early ducation and care leaders in learning together about child growth
and development, literacy, and dual language learners focusing on children from birth to age 8.
Awarded to Community Advocates for Young Learners (CAYL).

X Waitlist COTS solution

1 $492,512

This initiative is to improve data collection and manage subsidized care administration by hiring a
vendor who will provide, implement and customize a customizedhaffshelf (COTS) waitlist product

F2NJ 99/ Q& OSYGNItAT SR e AGEAEGD ' g1 NRSR G2 /2y
X Professional Development Study
1 $164,993

ARRA funds were awarded to a consultant to design and conduct a research study of the new
professional development system, including providing reseased recommendations to further the
development and effectiveness of the system and to develop a sefri@sline courses for use by EEC,
focusing on the preschool standards and core competencies. Awarded to Anne Douglass of
UMASS/Boston.
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X CCR&RProvide Transition Services and Implement Efficiencies

1 $630,433

Child Care Resource and Referral agenciéR&Rs) that contract with EEC to provide voucher
management services were again invited to submit proposals to receive a portion of the ARRA funds to
provide and implement specific transition services, implement efficiencies in the voucher management
sysem, and support enrolling preschoolers in the Preschool Child Care Education initiative. Eight
CCR&Rs submitted proposals and were awarded ARRA funds for the above purposes. Additionally,
funds were used to hire a consultant to conduct an analysis o€CtBR&Rs business model and voucher
management system.

X Continuity of Care for Children who were enrolled in the KindergartEntry Enrichment
Programand for those Children currently enrolled in Head Start

1 $639,574

This initiative provided continuity of cafor children who participated in the Summer 2010 KEEP

program by offering financially eligible children who entered kindergarten in September, 2010 with

before and/or after school care. Participating children were also eligible for childcare during the

Summer of 2011. Children who were enrolled in Head Start, were financially eligible and were to enter

kindergarten in September, 2011 participated in Head Start varapind care during the school year.

X IT Software Development and Business Analysis andif

1 $122,843

EEC has hired a consultant to conduct a business analysis and audit of information systems and security
and may hire an IT software development consultant to continue to develop short term and long term
enhancements to increase streamlininftbe voucher management system.

X Readiness Centers Support

1 $596,963

This initiative supports professional development grantees to work in partnership with Readiness
Centers to support early education and care initiatives throughout the Commonwealiingliimg the

alignment of EEC programs with Race to the Top, the promotion of core competencies, and support of
infant and toddler initiatives. In addition, EEC hired Wheelock College to support the Readiness Centers
with professional development for the dg education and care field.
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Appendix D: EEC Budget: FY2® Appropriation (Including PAC)

Line Item Descriptor FY2012

3000-1000 |Administration 11,683,491

3000-2000 |Access Management 5,933,862

3000-3050 |Supportive 77,448,576

3000-4050 |TANF Related Child Care 132,458,313
Low Income Eligible Child
3000-4060 [Care 232,897,940

3000-5000 |Grants to Head Start 7,500,000

3000-5075 |UPK 7,500,000

3000-6000 [Quality Supports

3000-6075 [Mental Health 750,000
Family Supports and
3000-7050 |Engagement 18,186,633

3000-7070 |Reach Out and Read 800,000
495,158,815
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Appendix E: ARRA Funding and Expenditures

Program

Budgeted

As of Dec
2011

ARRA Admin Chargeback (E56 Object Class .4%)

95,868

95,868

ARRA Monitors

298,428

193,256

Birth to 8 Leadership Institute

125,000

124,793

CCR&R - to assist with provider reassessment transition

934,351

934,351

CCRR Streamlining

561,187

555,433

CCRR Business Model

75,000

75,000

CFCE Infrastructure Grants (111)

246,436

244,681

Communications Infrastructure Strategy and Campaign

498,500

498,500

Contracted Providers - Voucher Reassessment

881,809

882,827

CSEFEL Professional Development Opportunity

300,000

300,000

Early Childhood Info Systems (ECIS)

710,170

710,170

Early Literacy Program

225,000

183,833

Head Start Wraparound Care

667,515

523,327

Improvement of Physical Environments

500,000

500,000

Infant/Toddlers Early Childhood program standards

50,000

50,000

Infant/Toddler Rate Increase

Information and Referral Program

150,000

150,000

IT - 2 consultants to reconfigure existing IT structure

149,015

110,275

IT - Software Development Consultant: EEC IS Security

112,510

122,843

Kindergarten Entry Enrichment Program - KEEP

274,937

271,646

LEPPD Spanish (Speaking Providers) Formerly named

150,000

150,000

Out of School Time Learning

499,000

499,000

PD Research Project

165,000

164,993

PSCCE - Pre School Child Care Education (Originally 18

5,876,911

5,572,736

QRIS-Consultant-Award Grants

3,400,000

3,400,000

QRIS - ERSI

145,416

139,314

Readiness Centers (wheelock College)

196,963

196,963

Readiness Centers

400,000

400,000

REKEEP: KEEP Before & After School Care

197,969

116,247

Summer Vouchers 2009

636,714

636,714

Summer Only Voucher 2010

650,000

682,692

Waitlist Study

490,096

492,512

CCDF Caseload for IE

4,000,000

4,665,294

Indirect Charges

303,147

323,674

23,966,942
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23,966,942

PP |R|R|h R |D PP |R|RA|P|P|PR|PR|R|RRR|P|R|PR|R|RR AR |P PR R h AP

146



Appendix E LicensingActivity July 2012z December 2012
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